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ABSTRACT 
 
This study investigated the leadership role of peer educators who participated in the 
Gauteng Department of Education’s Peer Education Programme in secondary 
schools. The study was framed within an interpretivist paradigm. A generic qualitative 
approach was employed to investigate the experiences of peer educators during their 
participation in the GDE’s PEP. The sample comprised 10 learners across 5 school 
districts who were currently serving as peer educators. Data was collected by means 
of semi-structured interviews. After data collection, a thematic content analysis 
ensued. Findings revealed that in enacting leadership, peer educators displayed 
values of solidarity and humaneness espousing the notion of Ubuntu. Furthermore, 
peer educators advocate for change by addressing issues of human rights for learners 
promoting non-discrimination.  
Various leadership attributes were demonstrated by peer educators such as the ability 
to influence their peers and role modelling. Using a transformational leadership lens it 
became evident that peer educators play a transformational leadership role which was 
demonstrated in their execution of individualised influence, intellectual stimulation, 
inspirational motivation and individualised consideration when engaging with their 
peers. It was found that in undertaking a peer educator role the peer educators 
developed greater confidence and improved decision-making and communication 
skills thus strengthened their own leadership traits. However, peer educators 
encounter a myriad of challenges and are in need of greater support from stakeholders 
such as district officials, parents, school management and learners.  
Some peer educators lacked the necessary skills such as conflict management and 
working with confrontational learners. Notably, peer educators encountered peer 
resistance in a school environment where drug-usage was rampant and the safety of 
the peer educators was compromised. It is recommended that the Department of Basic 
Education provides structures for peer educator programmes, which involve all 
stakeholders in the programme. Furthermore, peer educators ought to receive the 
necessary social support. To improve trusting relationships between peer educators 
and their peers, it is suggested that a two-year age gap be considered. The training of 
peer educators can be improved and a standard peer educator training manual needs 
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to be developed. It is further advised that the term ‘peer educator’ is revised in favour 
of ‘peer leader’ which is deemed more appropriate for the role that peer educators 
play.  
Keywords: peer education; peer educator; peer education programme; education 
leadership; transformational leadership 
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CHAPTER ONE 
ORIENTATION TO THE STUDY 
1.1 Introduction 
My role as a facilitator for the ‘Soul Buddyz Club’ during my teaching tenure inspired 
me to embark on this study. ‘Soul Buddyz’ is a primary school peer education 
programme (PEP), run by the Soul City Organisation in partnership with the 
Department of Basic Education (DBE). I became fascinated with learners’ leadership 
potential and their ability to influence positive change in their peers. Even though the 
‘Soul Buddyz’ learners were young, being 10 to 13 years of age, they were able to 
initiate projects to help their peers and lead projects until completion. Hence, after I 
left teaching at the school level, I decided to continue working with the Gauteng 
Department of Education’s (GDEs) HIV/Life Skills Unit as a facilitator and material 
developer for Peer Education Programmes (PEPs). Furthermore, I continued to work 
for the Soul City Organisation as a fieldworker to monitor ‘Soul Buddyz’ activities. My 
personal exposure in peer education and in education leadership evoked an interest 
in me to further enquire about the nature and essence of the leadership roles enacted 
by learners. This chapter orientates the reader to the study. 
1.2 Background to the problem 
The well-being of South Africa’s youth is threatened by an alarming rate of social ills, 
such as sexually transmitted infections (STIs) including Human Immunodeficiency 
Virus (HIV), substance abuse and teenage pregnancy. The World Health Organisation 
declares that for the age group 15-24 years, HIV is the second leading cause of 
mortality (Statistics South Africa, 2016:1). Drug usage is reported to be twice the world 
norm (Tshitangano & Tosin, 2016:1). Thirty-six percent of Gauteng’s youth are said to 
be involved in binge drinking (DBE, 2013:5). Globally, South Africa has the highest 
rate of teenage pregnancy (Holborn & Gails cited in Moyo, 2014:11), with a record of 
15 926 cases reported in Gauteng in the year 2015 (Statistics South Africa, 2016:19). 
These social ills disrupt learners’ education, increase learner dropout, and lead to a 
high mortality rate (Tshitangano & Tosin, 2016:1-2). It is in this context that the DBE 
introduced peer education programmes (PEPs) in secondary schools with a view to 
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provide guidance and support to learners from their peers and ultimately bring about 
change in learner behaviour. 
The DBE’s peer education programmes (PEPs) in secondary schools can be 
considered as an intervention to facilitate behaviour change through encouraging 
healthy lifestyles among learners (Booi, 2011:22; Tolli, 2012:904). The concept, peer 
education, refers to strategies used by individuals from a similar background and age 
group to educate, inform, and influence their peers’ knowledge, beliefs and attitudes 
(Roussouw, 2013:4). PEPs aim to create a non-judgmental platform for teenagers to 
discuss, listen, learn and think about sexual reproductive health (SRH) and related 
topics with their peers, which may not be adequately dealt with by schools and parents. 
Hence, PEPs are regarded as powerful and effective resources for behaviour change 
concerning the delay of sexual debut, substance abuse, prevention of teenage 
pregnancy, smart decision-making, and HIV and AIDS awareness (Timol, Vawda, 
Bhana, Moolman, Makoae & Swartz, 2016:199; Tiven, 2002:21).  
Of significance for this study is that PEPs recruit and train secondary school learners 
themselves to enact leadership as peer educators (PEs). PEs are equipped with 
adequate skills, knowledge and attitudes so that they are able to facilitate positive 
behaviour change in their peers (Mason-Jones, Flisher & Mathews, 2010:563). As 
leaders, PEs are also expected to model pro-social behaviour (Tiven, 2002:26). Peer 
education is regarded as one of the best approaches to nurture adolescents as future 
leaders (Ghebreyohans, Khalil, Tsige & Ali, 2015:295).  
Peer education is aligned to South African legislation and policy. Article 16, ‘Freedom 
of  Expression’ in the ‘Bill of Rights’ of the South African Constitution (Republic of 
South Africa [RSA], 1996) provides learners with a non-judgemental platform to 
discuss issues that are not easily discussed with adults (DBE, 2011:12). Furthermore, 
Article 29, ‘The Right to Education’, gives learners an opportunity to be educated about 
health issues such as SRH, substance abuse and gender issues (DBE, 2011:12). The 
School Health Policy (SHP) emphasises that health promotion and education are 
pivotal activities that provide an opportunity to impact on the immediate and long-term 
health behaviour of learners (Department of Health [DoH], 2011:27). 
In taking on a peer educator role, peer educators are inextricably linked to the 
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enactment of leadership. The GDE guidelines recommend that during the PE selection 
process, qualities such as the potential for leadership, good communication skills, 
strong motivation attributes, reliability and self-confidence should be considered. An 
understanding of leadership and its critical characteristics is imperative when 
considering the leadership role that PEs are engaged in. Yukl (1994) cited in 
Leithwood (1999:6) defines leadership as a social influence process where direct 
influence is exerted by an individual or a group over other people. Similarly, Yaffe and 
Kark (2011:1) and Northouse (2010:6) define leadership as a process whereby an 
individual mobilises and influences a group of individuals towards an attainment of a 
mutual goal. PEs that are selected for leadership ought to have leadership 
competencies. Seemiler (2017:36) identifies decision-making, problem-solving, 
confidence, communication skills, empathy and creating change as necessary 
leadership competencies. Leadership qualities posited by Goleman (2004:3) include 
openness to change, the ability to lead change, persuasiveness, people relations, 
optimism, confidence, trustworthiness and service to clients.  
Transformational leadership is the theoretical framework that undergirds this study.  
Transformational Leadership Theory (Bass, 1998) is based on the premise that 
evolving the organisation’s culture is necessary in order to change the entire 
organisation (Yadav & Agrawal, 2017:35). As transformational leaders, PEs are 
expected to facilitate the motivation of their peers to higher levels of critical thinking 
and positive behaviour change (Burns, cited in Baker, 2011:12). Transformational 
leadership theory has four tenets, namely, idealised influence, inspirational motivation, 
intellectual stimulation and individualised consideration (Bass, 1998:5-6). It is the 
intention of the study to use transformational leadership as a lens to examine the 
experiences of PEs as they engage in leadership, with a view to understanding their 
successes and challenges and how to strengthen their leadership role. 
In carrying out their leadership roles and responsibilities, PEs face a myriad of 
challenges. PEs experience a lack of trust from their peers (Sithole, 2013:17; Timol et 
al., 2016:206). Some PEs reported being emotionally overwhelmed with having to 
juggle the role of being a student, behaviour-change agent, role model and health 
promoter (Roussouw, 2013:21). Furthermore, there were instances where PEs failed 
in modelling positive behaviour as they themselves fell pregnant or impregnated other 
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learners (Myataza, 2009:13-19). These challenges faced by PEs hinder them from 
fulfilling the aims of peer education in schools which is to improve the knowledge, 
attitudes and behaviour of their peers. 
In spite of the challenges faced by PEs, they have succeeded in numerous 
achievements within PEPs. Successes achieved have been for both the PEs and their 
peers. Research findings by Swartz, Bhana, Moolman, Arogundade, Solomon, Timol 
& Vawda (2014:47) show that PEs were found to have improved on their decision-
making skills, communication, confidence and presentation skills. Layzer, Rosapep 
and Barr (2014:77) found that peers appreciated the sexual health information they 
received from PEs which had not been addressed in their classroom context. 
Furthermore, they indicated that they have improved on their decision-making, refusal 
skills, self-concept and negotiation skills. In another study by Groves (2013:138), PEs 
reported they developed various skills which included presentation skills, tolerance, 
understanding of decision-making, working with people, speaking in public and 
confidence. In a Fort Beaufort study, Chinyama (2010:150) reveals that most PEs 
carried out community-based activities that showed empathy, by donating food stuffs 
to old age homes and orphanage homes. As leaders, PEs showed individual 
consideration by supporting their peers. From these findings, it shows that PEs enact 
a leadership role within PEPs in their schools. 
Peer education approaches in South Africa have been disjointed and 
disproportionately applied within the education system (DBE, 2011:iii). Hence, in 2007, 
the DBE introduced implementation guidelines to strengthen and harmonise PEPs 
offered in both primary and secondary schools (DBE, 2011:7). It has been over a 
decade since the DBEs PEP guidelines have been implemented, yet, risky behaviours 
continue among South Africa’s teenagers. Research indicates that South African 
learners continued practicing unsafe sex even after receiving HIV/AIDS prevention 
information through peer education (Srirangathan, Jaworsky, Larkin, Flicker, 
Campbell, Flynn, Janssen & Erlich, 2010:65). This view concurred with a study 
conducted by Mason-Jones, Mathews and Flisher (2011:1613) which found that peer 
education has had little or no effect in delaying the age of sexual debut, which is an 
indictment on the effectiveness of the programme. Recent statistics show that peer 
education has not been able to abate the early onset of teenage sexual activities - as 
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teenage pregnancy is still high amongst secondary learners (Moyo, 2014:11; Statistics 
South Africa, 2016:19). Evidence of change in learners who are recipients of PEPs 
has thus been indefinable (Swartz et al., 2014:5). This raises concerns as to the 
success of the concept of peer education. Furthermore, the leadership role of PEs in 
effectively influencing their peers to reduce risky behaviour is called into question. 
As a facilitator of the Gauteng Department of Education’s (GDE) PEP, it was my 
observation that PEs do not necessarily get positive responses from their peers who 
tend to disregard their efforts. Although the intentions of the PEP are laudable, it is my 
view that PEs are not coping in their leadership role of educating, influencing, 
supporting and referring their peers for assistance, as well as advocating for 
resources. It is not clear if the role they are supposed to play is achieving the objectives 
of the GDE’s PEP, which is to reduce high risk behaviour by facilitating behaviour 
change and encouraging healthy lifestyles (DBE, 2011:5). Research to measure the 
effectiveness of the PEPs and its expected positive impact on learner knowledge of 
life skills is limited (Sithole, 2013:9). Furthermore, there appears to be disparity 
between what the PEs of the GDE’s PEP are expected to achieve and what they are 
actually able to achieve. Thus, research is required to clarify the PEs leadership role, 
which may help the DBE and policy makers to put measures in place to strengthen the 
role of PEs, which in turn, may assist in future PEPs. Peer education has been studied 
mainly by scholars in the field of psychology (Mason-Jones et al., 2011; Ebreo, Feist-
Price, Siewe & Zimmerman, 2002; Visser, 2007). This study, however, will look at peer 
education from the perspective of education leadership.  
It is against this background that the research question is encapsulated as:  
How do PEs in the Gauteng Department of Education’s Peer Education Programme 
enact their leadership role? 
RESEARCH QUESTIONS 
The following sub-questions will be used to explore the research problem: 
1. What are the experiences of peer educators with regards to their leadership 
role in the GDE’s PEP? 
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2. What are the successes and challenges faced by peer educators in the GDE’s 
PEP? 
3.       What can be done to strengthen the leadership role of peer educators within the 
GDE’s PEP? 
1.3 Research aim and objectives 
This study aims to explore how PEs involved in the Gauteng Department of 
Education’s Peer Education Programme enact their leadership. 
To achieve the aim of the study, the objectives are to:  
1.3.1. explore the experiences of peer educators with regards to their leadership role 
in the GDE’s PEP; 
1.3.2. determine the successes and challenges experienced by peer educators; 
1.3.3. provide recommendations to strengthen the leadership role of peer educators                
in future programmes. 
Having demarcated the research problem, aim and objectives, the research design 
and methodology employed in the study will now be outlined.  
1.4 Methodology 
Research methodology outlines the research methods chosen for the study and 
indicates the logic and justification of using the selected methods (Kothari, 2004:8). 
1.4.1 Research paradigm 
I adopted the constructivist paradigm which focuses on “understanding” the 
participants’ perceptions of their reality (Mackenzie & Knipe, 2006:193-205). The goal 
of this study was to understand the experiences from the perspectives of PEs 
(Ponterotto, 2005:129). The interaction between myself as an investigator and the PEs 
led to uncovering the deeper meaning about PEs experience of their role in the GDE’s 
PEP (Ponterotto, 2005:129). 
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1.4.2 Research approach 
Research design is a “blueprint” or a plan that a researcher anticipates to use to 
conduct research specifically suitable for the research problem (Mouton, 2002:55). 
The qualitative approach was adopted for this research. The goal in qualitative 
research is to depend as much as possible on the opinions of the participant’s 
perception of the situation (Creswell, 2015:20). Hence, I relied on the PEs’ own 
perceptions about their role in the GDE’s PEPs. The qualitative approach allowed me 
to be inductive and gain information from the participants from their own perceptions 
and experiences, rather than using theoretical lenses (Creswell, 2013:19). Qualitative 
research further required me to interpret the PEs’ opinions and experiences regarding 
the role they play (Merriam, 2002:4-5). 
1.4.3 Research design 
A generic qualitative approach, which is not guided by an established set of 
philosophical assumptions, was employed in this research (Caelli, Ray & Mill, 2003:2). 
According to Merriam (1998:11) generic qualitative research is appropriate “to 
discover and understand a phenomenon, a process, or the perspectives and 
worldview of the people involved”. Thus, this study, which was a minor-dissertation of 
limited scope and duration, deemed generic qualitative research as suitable to capture 
the insights of peer educators involved in the GDE’s PEP.    
1.4.4 Sampling  
In order to achieve the research aim and objectives, purposeful sampling was used to 
select the participants. Purposeful sampling refers to choosing subjects with particular 
“characteristics”; selecting “specific elements” of the population (McMillan & 
Schumacher, 2010:102-105). Learners who were selected are PEs in the GDE’s PEP 
and represent the topic of interest. (McMillan & Schumacher, 2010:102-105). The 
GDE’s district officials assisted with the selection of secondary schools that were 
implementing the GDE’s PEP. 10 participants from five districts were used in order to 
collect rich data, based on unique contexts. Teachers and learners themselves 
assisted in selecting the peer educators who participated in the interviews. 
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1.4.5 Data collection method 
Semi-structured interviews were used to collect data to better understand the 
participants’ role in the GDE’s PEP. Permission was sought from the participants to 
record the interviews. Semi-structured interviews assist in gathering detailed 
information and allow the interviewer to “probe” a particular topic to “decipher” the 
responses given (Harrell & Bradley, 2009:27). The researcher prepared an interview 
schedule with relevant questions to avoid a general discussion. A 60- minute semi-
structured interview was conducted with each participant, in the schools’ libraries or 
Head of Departments’ offices. 
1.4.6 Data Analysis 
Data analysis is the process of “decoding data” which includes “consolidating”, 
“reducing”, and clarifying people’s responses and the researcher’s experience 
(Merriam, 1998:11). The researcher spends a reasonable amount of time reading and 
trying to get the essence of the meaning of the data. Creswell’s (2009:191-195) 
procedure of data analysis were followed, which involves the following steps; Firstly, 
data was organised and prepared through the transcription of interviews; secondly, 
the transcripts (Appendix 6) were read to gain an overall sense and meaning and 
thereafter codes were assigned to data. Lastly, categories were determined and 
themes were formulated.  
1.4.7 Trustworthiness 
The interviews were audio recorded to facilitate the credibility and dependability of the 
data (Tuckett, 2005:4). Transferability was strengthened by aiming for a “thick 
description” of data and selecting participants from different locations (Babbie & 
Mouton, 2008:277-278). Shenton (2004:72) suggests that the work’s findings should 
be based on the informants’ experiences and opinions. Thus, I ensured that the 
findings were based on the participants’ ‘voice’ and attempted to suspend my own bias 
or perspectives (Polit & Beck, 2012:145). Confirmability was achieved through the use 
of audio-recorded interview responses giving a true reflection of the participants’ 
experiences (Polit & Beck, 2012:145). Furthermore, interviews were translated without 
any alteration to ensure confirmability. 
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1.4.8 Ethical considerations 
The researcher is ethically responsible to protect the participants’ rights (Macmillan & 
Schumacher, 2010:15). The researcher sought permission to conduct research from 
the University of Johannesburg’s Faculty of Education Research Ethics Committee 
(REC) and the Gauteng Department of Education’s Research Unit. Furthermore, 
informed consent was obtained from the parents of the learners who participated in 
the study. The participants were informed about the voluntary nature of the study and 
their right to withdraw at any point in time without any penalties. A qualified 
psychologist was employed for cases where a participant would need psychological 
intervention as a result of participation in the interview. 
1.5 Clarification of concepts 
To provide a context to the study, key concepts will be conceptualised as they are   
utilised in discussion throughout the research study (Babbie, 2007:124). 
1.5.1 Peer Education  
Peer education is “the process whereby trained supervisors assist a group of suitable 
young people to: educate their peers in a structured manner; informally role-model 
healthy behaviour; recognise youth in need of additional help and refer them for 
assistance; and advocate for resources and services for themselves and their peers” 
(Deutsch & Swartz, 2002:37).   
1.5.2 Peer  
 A peer is someone who shares some relative equity with someone with regards to 
age and power status. (Veronneau, Tremple & Paiva, 2014:696). Peers referred to 
within this study refers to learners who have equal status, share common 
characteristics, be it background, age, experiences and beliefs (Dalrymple & Durden, 
2006:9).  
1.5.3 Peer educator 
A peer educator is a learner who is recruited, trained, enabled and supervised to take 
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leadership in an effort to bring about a change in attitudes, beliefs, behaviours and 
knowledge at an individual level, amongst other learners in the school (Mellanby, Rees 
& Tripp, 2000:534). PEs use their leadership potential to influence their peers. 
1.6 Division of chapters 
This study is divided into six chapters: 
Chapter One provided a general introduction to the whole study. It outlined 
background information to the study and indicated the statement of the problem. The 
aim, objectives and methodology and rationale of the study were clarified. 
Chapter Two investigates existing research and theory of the role of peer educators 
in the peer education programme. Furthermore, the theoretical framework is 
elucidated upon.  
Chapter Three describes the research design and methodology as well as the ethical 
considerations of the study.  
Chapter Four presents the study findings and an interpretation of the findings. 
Chapter Five provides a summary, conclusions and recommendations arising from 
the findings. In addition, recommendations for future research are provided. 
1.7 Summary 
High-risk behaviours amongst South Africa’s school-going youth are prevalent and 
they disrupt learners’ education. The DBE introduced guidelines to assist with the 
implementation of PEPs in secondary schools, as a change strategy to address the 
crisis and reduce adolescents’ risky behaviour. In these programmes, PEs are trained 
as leaders to influence behaviour change amongst their peers, in an aim to improve 
their knowledge, attitudes and behaviour.  
It is almost a decade since the introduction of the peer education guidelines which 
were meant to strengthen PEPs, yet, high risk behaviours including teenage 
pregnancy, substance abuse and HIV infections continue at alarming rates. Hence, 
there is a need to explore the current role of the PEs to gain insight from their 
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experiences.  
The study will illuminate the role of PEs as they enact leadership towards achieving 
the objectives of the DBE’s PEP. Understanding the present role that PEs play in the 
GDE’s PEP may contribute to strengthening the programmes, in order to fulfil the goal 
of improving the knowledge, attitudes and behaviour of their peers. 
This chapter introduced the study and orientated the reader to the research problem. 
The next chapter will review existing literature on the role of PEs in the PEP.  
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CHAPTER TWO 
LITERATURE REVIEW 
 
2.1 Introduction 
The DBE introduced PEPs in an effort to curb high-risk behaviours amongst secondary 
school learners and to secure their well-being (DBE, 2011:7). PEPs utilise learners as 
peer educators to influence behaviour change of their peers. Chapter One 
problematised the need for research to investigate how the peer educators enacted 
their leadership role as they aimed to improve the knowledge, attitudes and behaviour 
of their peers towards healthy lifestyles. In this chapter, related literature on peer 
education programmes, the concept of peer education and the leadership role of the 
peer educators will be reviewed. The purpose of the literature review is to report the 
current knowledge on the role of PEs within the GDE’s PEP and provide a summary 
of the best accessible research from past studies associated with the study topic. The 
theoretical framework that undergirds the study namely, transformational leadership, 
will further be elucidated in this chapter. The literature review commences with how 
the concept of peer education may be interpreted.    
2.2 Conceptualising peer education 
PE is conceptualised by Mason-Jones, Flisher & Mathews (2010:563) as a behaviour 
change and health communication intervention used in groups of people who are of 
similar background, age or interest. Similarly, Sriranganathan et al. (2010:6) opine that 
PE is the sharing of health information, influencing behaviour and values by members 
of similar status or age groups.  Peer education is a popular strategy used to influence 
the behaviour of young people that is influenced by peer group norms (DBE, 2011:3). 
The common feature amongst authors is that PE is an intervention which uses PEs as 
leaders to influence peer behaviour change. The DBEs PEP targets secondary school 
learners and utilises learners who are usually 15-19 years old to execute peer 
education.  
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2.3 The emergence and background of peer education 
Peer education has been used in a variety of contexts. Svenson (1998) cited in 
Chinyama (2012:7) claims that peer education in a school setting was initially 
conducted in Britain in the early 1800s as it was cost-effective to use learners to teach 
other learners. In the USA, in the 1950s, peer education was conducted through the 
use of peers as classroom educators due to a shortage of professional educators. In 
1957, PE was used for the student influenza immunization initiative at the University 
of Nebraska (Chinyama, 2012:7). In the 1960s, peer education was used in a 
“companions programme” where senior learners assisted junior learners who had 
emotional difficulties to adjust to the school environment (DBE, 2011:7). PEPs are still 
prevalent in current times. Some initiatives include the Teens for Aids Prevention 
Education Programme in the United States of America (USA), (Jennings, Howard & 
Perotte, 2014:319), the Youth Peer Education Network conducted in Eastern-Europe 
and Central Asia (Adamchak, 2006:13) and the Randomised Intervention of Pupil-led 
Sex Education implemented in London (Strange, Forrest & Oakley, 2002:327).  
In South Africa, PEPs have been in existence since the late 1900s. In the year 2000, 
the Minister of Education at the time, Professor Kader Asmal, prioritized HIV as a major 
threat to the education system (DBE, 2012:30). This threat led to the development of 
the HIV and AIDS Life Skills Programme which is an attempt at HIV prevention in 
schools (DBE, 2012:30). Both teachers and learners are responsible for the 
programme, which is delivered through a peer education model. The DBE’s PEP 
covers topics such as substance abuse, sexuality, peer pressure, gender issues and 
child abuse to enable learners to deal with difficult situations (Sithole, 2013:8). Thus, 
the school subject ‘life orientation’ is the primary vehicle that drives the implementation 
of peer education and the life skills programme in schools (DBE, 2012:30). Peer 
education has been further used in the context of health promotion through the Health 
Promoting Schools (HPS) Programme to develop learners’ personal skills to improve 
their own health so they can influence the healthy development of others (Department 
of Health, 2011:21). 
 
The national PEP was piloted in South Africa from 2007 to 2008 in 88 schools across 
four provinces, and 173 learners were trained as PEs (DBE, 2011:5). The lessons and 
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experiences gained from the pilot project informed the development of the guidelines 
for implementation of PEPs in South African primary and secondary schools (DBE, 
2011:3-5). The peer education strategy aims at supporting and promoting healthy 
lifestyles in schools through programmes such as environmental awareness, teenage 
pregnancy prevention, gender-based violence, drug and substance use, and 
academic achievement (DBE, 2011:3). PEs lead these programmes and they 
themselves benefit from their role in terms of leadership skills as they develop 
leadership capacity (DBE, 2011:11). 
 
In a move to ensure that PEPs could be more effective and sustainable guidelines 
were developed, in South Africa, the ‘Rutanang’ (a Sotho word which means learning 
from one another) framework is used (Deutsch & Swartz, 2002:vi). Rutanang resulted 
from a collaboration in 2000 between the National Department of Health (NDOH), the 
United States Centre for Disease Control (CDC) and the Harvard School of Public 
Health (Deutsch & Swartz, 2002:vi). The Rutanang framework consisted of both a set 
of documents and a sustainable process intended to strengthen the sustainability and 
effectiveness of PEPs dealing with Life Skills, STIs and HIV/AIDS (Deutsch & Swartz, 
2002:vi).  
 
2.4 DBE guidelines for PEPs 
 
The DBE guidelines originated from the need to “cohere” and augment the quality of 
existing PEPs in South African primary and secondary schools (DBE, 2011:3). The 
Link Community Development (LCD) study undertaken between 2009 and 2012 found 
that PEPs were “fragmented and require harmonisation” (Sithole, 2013:8). The 
document ‘Guidelines for the Implementation of Peer Education Programmes for 
learners in South African Schools: A Guide for Programme Managers’, provides 
direction for the implementation of the DBE’s PEP (DBE, 2011:3). The guidelines were 
developed using Rutanang’s framework. The purpose of the document was to 
strengthen peer education as a strategy to support and promote healthy lifestyles in 
schools and homogenise the different approaches to peer education (DBE, 2011:3). 
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The guidelines for the implementation of DBEs PEP provide information on various 
aspects of the PEP. Peer education is conceptualised as an education intervention 
strategy used to promote the health of learners and families as part of the Health 
Promoting Schools concept (DBE, 2011:3). Peer education aims to encourage positive 
life choices, promote leadership skills, enhance health seeking behaviour and reduce 
risk behaviour among peers (SAQA, 2009b, cited in DBE, 2011:15). Peer education is 
conceived as a dynamic strategy, communication channel or process whereby well-
trained learners contribute to the well-being of their peers (DBE, 2011:7). Trained 
learners are PEs who are believed to have the ability to influence their peers based 
on the premise of the social influence young people have on each other (DBE, 2011:7). 
PEs are the main drivers of peer education hence PEs play a pivotal leadership role 
for the DBEs PEP.  
 
The various leadership roles that PEs play are outlined in the DBE guidelines. Four 
leadership roles are from the Rutanang document and one leadership role from an 
academic by the name of Visser (2007). The first role is the educator who provides 
basic information and skills which is regarded as pivotal and the second is the role-
model, whereby PEs model healthy behaviour (Deutsh & Swartz, 2002:37). The third 
role is a referral agent since PEs refer their peers for professional assistance and the 
fourth role is that of advocate through which PEs raise inequalities that might exist in 
their schools (Deutsh & Swartz, 2002:37). The fifth role is described as being a 
supporter to the peers whereby relationships of trust are formed between the PEs and 
their peers (DBE, 2011:16). It is acknowledged that PEs have a critical leadership role 
to play in peer education, hence they should give input into the planning, decision-
making and management of the programme (DBE, 2011:20). 
 
Planning for peer education involves recruitment and a selection process of PEs. 
Learners who are selected to become PEs should ideally be natural leaders with 
similar socio-economic backgrounds and ages to their peers (DBE, 2011:31). 
Furthermore, peer educators should be respected, responsible, trustworthy, and be 
able to engage and influence their peers (DBE, 2011:31). A natural leader in this 
context depicts a learner who demonstrates innate leadership skills. Furthermore, the 
selection criteria should be negotiated with educators, learners and the school 
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governing body (SGB) and there should be gender balance with a recommendation of 
10 PEs per school (DBE, 2011:32). For the adolescent phase, the selection criteria of 
PEs involves a consideration of PEs leadership qualities such as communication skills, 
trustworthiness, non-judgemental attitudes, good public speaking and a strong 
motivation to work with peers (DBE, 2011:31). PEs that are selected need to be good 
leaders by modelling the way, inspiring a shared vision, seeking opportunities to 
enhance collaboration and to keep determination and hope alive (Black, 2015:59). 
 
After selection, PEs need to be trained to take up their role effectively. PEs should be 
developed for their roles and responsibilities as well as standards of behaviour through 
the code of conduct for PEs (DBE, 2011:33).  PEs need to be supported in executing 
their roles, hence continuous supervision and support especially from their mentor or 
Life Orientation educator is key (DBE, 2011:39). For peer education to be sustainable, 
it should be integrated into the mainstream of education activities to enable PEs to 
have time to engage with their peers (DBE, 2011:35). Hence, the PEs need a 
supportive environment with relevant material, financial and human resources to be 
effective (DBE, 2011:15). A reward system to acknowledge the PEs for their diligence 
in the form of certificates, awards, T-shirts and badges is critical (DBE, 2011:33). 
Acknowledging PEs for their efforts may encourage them to work even harder because 
their confidence will be boosted. 
 
2.4.1 Legislation and policy framework of the DBEs PEP 
 
PE is legislated by the Constitution and the School Health Policy. Moreover, the 
Convention of the Rights of the Child (CRC), Article 12.1., stipulates that the state 
“assures to the child who is capable of forming his or her own views the right to express 
those views freely in all matters affecting the child” (DBE, 2011:12). This is 
demonstrated by the advocacy role that learners have as PEs (DBE & MIET Africa, 
2014:8). Article 17, of the CRC states that children are allowed the “freedom to seek, 
receive, and impart ideas and information of all kinds to promote spiritual, social, 
moral, physical and mental health well-being” (DBE, 2011:12). Through peer 
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education, the PEs are able to share information with their peers to promote healthy 
behaviour. 
2.4.2 Levels of Stakeholder Involvement 
 
The key stakeholders in peer education are the different levels of the DBE, the School 
Management Team (SMT), educators, the SGB, parents and learners in schools 
(DBE, 2011:17). The health services and Non-Governmental Organisations (NGOs) 
serving the specific community also partner with the DBE to implement peer education 
in schools (DBE, 2011:17). The national DBE is responsible for the overall 
management of peer education through the provision of guidelines for developing 
existing curricula, overseeing implementation, the provision of resources, as well as 
monitoring and evaluation practices (DBE, 2011:17). The Provincial Department of 
Education (DOE) is responsible for the provincial implementation of the PEP which 
includes deciding on the appropriate curriculum and mobilising resources (DBE, 
2011:18). The provincial DOE further coordinates the peer education training with the 
NGOs and subsequent peer education implementation by the district offices (DBE, 
2011:18). At a district level, a needs assessment is suggested to determine the focus 
of PE in the district (DBE, 2011:18). The PE coordinator in the district office and the 
steering committee of each school must work together to plan and manage the daily 
activities of the PEP (DBE, 2011:18). The district office has to coordinate the selection 
and training of PEs, support and monitor programme implementation in schools in their 
jurisdiction and coordinate the collection of data and the reporting of results of the peer 
education interventions (DBE, 2011:18). 
 
At school level, the principal, SMT and educators should support PE by guiding PEs 
to take ownership and leadership of the programme. Furthermore, the SGB should 
identify a steering committee to manage the PE implementation (DBE, 2011:18). The 
PE steering committee should consist of the Life Orientation educator, a teacher 
representative, learners and parents (DBE, 2011:19). The peer mentor is usually a 
Life Orientation teacher who is responsible for coordinating the steering committee, 
programme implementation as well as coordinating PEs’ selection, and supporting and 
supervising the PEs’ work (DBE, 2011:18). PEs play a pivotal role in the programme 
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and it is critical that they have a shared vision and willingness to practice their role 
(DBE, 2011:20). PEs require an enabling environment to effectively execute their roles 
namely: to educate, role model, support, be a referral agent and demonstrate 
advocacy (Swartz et al., 2014:73). The GDEs standards of peer education 
implementation are guided by the DBE guidelines which is the framework that is used 
to guide PEPs. 
 
2.5 Peer education programmes in South Africa 
 
A variety of PEPs have been implemented in different provinces and schools in the 
country. The programmes are peer-led, with PEs taking a lead in facilitating behaviour 
change amongst the peers. This section will delineate the PEPs that have been 
implemented by highlighting the aims, the process and the outcomes of the 
programmes. 
 
The ‘Generation of Leaders Discovered’ (GOLD) peer education development agency 
was established in 2004, the GOLD model entails a 3-year PEP with an optional 4th 
year (Ward, Van Der Heijden, Mhlambi, Thani, Panday & Bhana, 2007:22). Adolescent 
PEs are trained in schools and capacitated to educate their peers in a structured 
manner and act as role-models for healthy behaviour (Ward et al., 2007:22). In 
addition, PEs have to recognise the needs of their peers and refer them for assistance 
and advocate for appropriate services and resources for their peers (Ward et al., 
2007:22). The heart of the GOLD approach is to equip adolescents to reach their full 
potential and subsequently empower their peers to make health-enhancing decisions 
in all areas of their lives (GOLD, 2011:27). In 2011, more than 4 145 PEs were 
developed to become role models who utilised the power of peer pressure as a positive 
and structured force for personal, group and community change (GOLD, 2011:27). 
 
Soul Buddyz is an initiative of the Soul City Institute for Health and Development 
Communication, SABC Education in collaboration with the Department of Education 
(Ward et al., 2007:30). The programme was initiated in 2002 and formally launched in 
2003, it involved a television broadcast and learners’ clubs in schools (Ward et al., 
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2007:30). As an educator during this period, I was trained as a club facilitator in 2003, 
and our school was one of the first schools to establish the club in 2003. The Soul 
Buddyz Clubs’ intervention aimed to create a platform for children between the ages 
of 8-14 to develop skills that would facilitate the mobilisation of children’s rights (Soul 
City, n.d.:1). The objectives of the Clubs were to provide young people with important 
health information around sexuality and HIV and AIDS in order to shift social norms 
and delay sexual debut (Soul City, nd:1). The clubs used the peer education approach 
to debate about issues that affected them as children and tried to find solutions to the 
identified problems (Ward et al., 2007:30). An impact study on the Soul Buddyz clubs 
conducted by the Wits Population and Health division of the School of Public Health 
revealed that club members improved their knowledge about HIV and drugs (Soul City, 
nd:7).  
 
In 2002, an international movement of the Girl Education Movement (GEM) and Boy 
Education Movement (BEM) clubs was introduced into South African secondary 
schools. Three provinces namely, Limpopo, KwaZulu-Natal and the Eastern Cape 
were the first to launch the programme (NDOH, 2008:5). In 2003, the GEM and BE 
movement was launched as a national programme (NDOH, 2008:5). Article 12 of the 
CRC established that children are entitled to express their views on all matters of 
concern to them and to have these given due weight in accordance with their age and 
maturity (UNICEF, 2007:36).  The BEMS and GEMS clubs gave learners a platform 
to express themselves. The BEMs and GEMs clubs utilised the peer education 
approach to empower girls and boys with reliable knowledge and information (NDOH, 
2008:1). It is disconcerting however that research on the effectiveness of the GEMs 
and BEMs clubs revealed that the clubs were not fully functional as they lacked 
adequate training for PEs and time to do PE activities (Chinyama, 2013:152). 
In response to the high rates of substance abuse amongst the youth, the United 
Nations Office on Drugs and Crime (UNODC) and the South African Department of 
Social Development (DSD), adopted the programme ‘Ke Moja’ as a prevention 
programme to curb drug abuse (DSD, 2003:4). Ke Moja which denotes “I’m fine 
without drugs” was launched on the 26th June 2003. The “Ke” is from “Sesotho” 
language which means “I” and the term “moja” is a colloquial language which means 
“Fine” (DSD, 2008:4). According to the DSD’s Ke-Moja Integrated Strategy, the 
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intention of the programme was “to curb the supply and prevent the new use of illicit 
drugs” (Khosa, Dube & Nkomo, 2017:71). The “Ke Moja” programme was facilitated 
by learners who took on the role of PEs in schools. Research of the “Ke-Moja” 
programme revealed that there was an increase in drug awareness among the youth 
but could not determine whether there had been a reduction of substance abuse 
(Khoza et al., 2017:80).  
Another peer-led intervention programme, called ‘Listen-up’ targeting Grade 8 
learners was implemented in 2012 by the Western Cape Department of Education in 
collaboration with the Western Cape Department of Health (Swartz et al., 2014:5). The 
‘Listen-up’ programme aimed at prevention and reduction of high-risk behaviour 
amongst high schools’ learners (Swartz et al., 2014:26). Evidence indicated that the 
‘Listen-Up’ programme had little impact on the sexual behaviour change of peer 
learners (Swartz et al., 2014:35). However, PEs benefitted by improving their decision 
making, communication, academic and leadership skills (Swartz et al., 2014:35). It 
was found that PEs were unable to carry out their advocacy and referral role due to 
contextual and structural factors (Swartz et al., 2014:35). This shows that the PEs 
need an enabling environment to be able to facilitate behaviour change amongst their 
peers. 
 
The DBE’s ‘Keeping Girls in School’ PEP is one component of the broader Keeping 
Girls in School programme (DBE & MIET Africa, 2014:16). It aims at shifting social 
norms and changing risky behaviour by supporting and reinforcing the Sexual 
Reproductive Health (SRH) messages received through the curriculum (DBE & MIET 
Africa, 2014:16). The programme is implemented for girls in Grade 7, 8 and 9, and 
deals with key topics in SRH in support of the Life Orientation curriculum (DBE & MIET 
Africa, 2014:16). The programme aims to provide learner participants with a rich, 
lasting peer interaction experience and to provide and implement a workable peer 
education model in SRH learning (DBE & MIET Africa, 2014:14). 
 
History shows that we have had numerous PEPs in South Africa. As much as we have 
had PEPs, the high-risk behaviours are still prevalent in our schools. What is 
significant is that there remains an ongoing need for empirical research pertaining to 
these programmes as well as mechanisms to address the research findings.  We need 
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further research to ascertain what can be done in order to make such programmes 
more effective and also design measures of measuring change that is intended by the 
programmes. 
 
2.6 Peer educators’ leadership roles 
2.6.1 Leadership in Context 
Leadership is a deliberate action taken by an individual or individuals within an 
organisation in an attempt to socially influence others by motivating and directing them 
towards the set goal of the organisation (Baker, 2011:4; Bush & Glover, 2003:4; 
Northouse, 2010:3). Allanverdyan and Galstyan (2016:3) assert that the individual who 
deliberately mans the leadership activities is known as the leader, whereas Kort (2008, 
cited in Ciulla, 2011:60) avers that leaders are people whose ideas are endorsed 
voluntarily and enacted on by others in varying situations. In the context of this study, 
PEs are leaders and the peers are followers.  
Antonakis (2006:10) opines that the key to effective leadership is “trustability” of the 
leader and the extent to which the leader expresses the vision. Leadership is a 
relationship between followers and leaders (Kort, 2008 cited in Ciulla, 2011:59). 
Allanverdyan and Galstyan (2016:3) posit that a leader is an agent that influences 
other members of the group to strongly and actively participate in the group activity. 
PEs are leaders who influence their peers toward behaviour change and also take part 
in the process of change. DBE (2011:31) state that leadership qualities such as 
potential for leadership, good communication skills, strong motivation, reliability, self-
confidence, public speaking should be part of a selection criteria for PEs.  In addition, 
Goleman (2004:3) suggests that leadership qualities such as openness to change, 
ability to lead change, persuasiveness, people relations, optimism and service to 
clients are pivotal. Hence PEs should possess these qualities.  
There are numerous leadership styles, however, the leadership characteristics of the 
PEs indicate that the PEs exhibit the participative leadership style (Allahverdyan & 
Galstyan, 2016:3). The participative leadership style leads to quality decision-making 
enhanced motivation, ownership and acceptance (Salahuddin, 2010:2). In peer 
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education, PEs normally adopt the participative leadership style, by creating a platform 
for dialogue where peers can share experiences, opinions and exchange ideas 
(Campbell & McPhail, 2002:7). Peer education activities are participatory and are 
based on building skills, developing critical thinking about existing group norms and 
behaviour and sharing ideas (DBE, 2011:8). PEs from ‘Advocate for Youth’ indicated 
that peer education gives them a platform to engage and relate to other teens on their 
own level and discuss about problems that affect them as teenagers (Renfrew, 
Fothergill, Hauser, Jackson, & Klindera, 2002:3). Several peer education programmes 
have resulted in behaviour change to reduce the risk behaviours associated with 
sexual activity (Adamchak: 2006:11). Peer education is a popular strategy used to 
influence the behaviour change of young people, particularly behaviour that is 
encouraged by peer group norms (DBE, 2011:3).  Scholars such as Mason-Jones et 
al. (2010) and Sringanathan et al. (2010) perceive PEs as change agents. 
PEs that are selected need to be good leaders by modelling the way, inspiring a shared 
vision, seek opportunities to enhance collaboration and to keep determination and 
hope alive (Black, 2015:59). Learners who are selected to become PEs should ideally 
be inclined towards leadership, be of similar socio-economic background, age, be 
respected, responsible, trustworthy, be able to engage and influence their peers (DBE, 
2011:31). 
The assumption in this study is that PEs are leaders who are supposed to bring change 
in their schools. Research showed that peer education was viewed as a powerful tool 
for empowering the youth to take leadership and develop as individuals (Goto et al., 
2008 cited in Njovana (2010:12). It is the intention of the study to investigate the PEs 
leadership role and to see if they are transformational leaders because they deal with 
behaviour change.  
2.6.2 The Transformational Leadership Theoretical Framework   
This study is based on Transformational Leadership Theory (Bass:1998). To 
‘transform’ means ‘to change in condition or character’ (Leithwood,1993:4).  Northouse 
(2010:3) postulates that leadership is "a process whereby some individual influences 
a group of individuals to achieve a common goal". Therefore, transformational 
leadership can be seen as the process that influences change. Transformational 
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leadership is the leadership approach that attempts to change the entire organisation 
through the evolution of the organisation’s culture (Yadav & Agrawal, 2017:35). 
Transformational leadership is collaborative, it allows the leader and the follower to 
attain a high level of interconnectedness which enables both parties to accomplish the 
desired changes (Yadav & Agrawal, 2017:35). PEs are tasked with the responsibility 
of leading change in their schools, however, peers are also actively engaged in the 
change process.  
Transformational leadership is embedded on four tenets, namely, idealised influence, 
inspirational motivation, intellectual stimulation and individualised consideration (Bass, 
1998:5-6). Idealised influence transpires when leaders become respected, admired 
and trusted role models to the followers (Bass, 1998:5). Idealised influence is a form 
of persuasion based on the follower’s perception of the leader who is viewed as having 
exceptional qualities such as of having a vision and confidence (Ward & Ellis, 
2008:82). PEs are expected to model the way, set the example through daily actions, 
inspire a shared vision, get to know their peers and communicate in a familiar language 
(Kouzes & Posner, 2007:15). PEs need to be confident in articulating the vision to their 
peers in order to influence them. 
Inspirational motivation requires that leaders inspire and motivate their followers but 
also engage them in thinking about the idyllic future (Bass, 1998:5). Leadership is 
enacted by raising expectations and inspiring followers to take action by means of 
communicating confidence that make followers feel they can achieve (Antonakis, 
2006:13). Emphasising purpose is a way in which PEs can motivate their peers 
(Phong, Hui & Son, 2018:707). PEs further have the responsibility to encourage and 
educate their peers about positive life choices (DBE, 2011:15). A study by Swartz et 
al. (2014:48) revealed that peers reported that PEs taught them about decision-making 
skills and peer pressure. In another study, PEs reported that they educated their peers 
on the risks of drug abuse, and teenage pregnancy, with the aim of adopting a healthy 
lifestyle (Chinyama, 2010:116). 
Intellectual stimulation is apparent when leaders encourage their followers to question 
the status quo (Bass, 1998:5-6; Ingleton, 2013:224). Intellectual stimulation refers to 
the PEs’ willingness to enhance peers’ knowledge, learning and intelligence to acquire 
mature problem-solving skills (Phong et al., 2018:707). PEs become advocates by 
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raising awareness about inequalities that might exist in schools (Deutsch & Swartz, 
cited in DBE, 2011:16). PEs are used to influence the behaviour of their peers 
especially the behaviour that is influenced by peer group norms (DBE, 2011:3). This 
may be achieved by PEs through “critical consciousness” where PEs may lead a 
discussion that stimulates the development of a belief that is an existing norm, such 
as gender inequality and how it can be changed (Campbell & McPhail, 2002:9). In Fort 
Beaufort, PEs organised concerts and awareness campaigns for teenage pregnancy, 
sexual abuse, HIV and AIDS and drug abuse to encourage peers to start thinking 
critically about the consequences (Chinyama, 2010:99) 
Individualised consideration implies that leaders pay attention to individual’s needs, 
showing concern for followers (Bass, 1998:6; Ingleton, 2013:224). In individualised 
consideration the “leader provides socio-emotional support to the follower” (Antonakis, 
2006:12). PEs support their peers by establishing relationships of trust by listening to 
their peers’ concerns and offering assistance (Chinyama, 2012:27). A peer educator 
for example, managed to assist a peer pending the parents’ divorce and advised the 
peer on how to handle the situation with the parents (Swartz et al., 2014:47). PEs also 
reported that they raised funds for the needy learners at their school and they also 
held a concert to raise funds which were donated to an orphanage home which had 
financial challenges (Chinyama, 2012:107). 
As transformational leaders, PEs might face difficulties in leading and motivating 
culturally diverse groups of learners and inspiring other learners towards the vision of 
change (Yadav & Agrawal, 2017:36-37). Furthermore, PEs might lack knowledge and 
skills to stimulate their peers intellectually. PEs might lack self-emotional intelligence 
which might make them ineffective in helping others. In addition, Sithole (2013:14) 
highlights that some PEs might have a negative influence and fail to model appropriate 
behaviour, citing that some PEs did not model healthy behaviour as they got pregnant 
at school. There is an interrelatedness between the tenets of transformational 
leadership theory and the roles of the PEs as stipulated in the guidelines. 
2.6.3 Peer Educators Leadership Role 
The following PEs’ leadership roles are delineated, namely, educator, role model, 
supporter, referral agent and advocacy. 
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2.6.3.1 Educator 
PEs enact leadership by using communication skills to educate their peers, by 
providing basic skills and information to facilitate norm forming about healthy living in 
a formal classroom setup, or informal face to face discussions (DBE, 2011:15). 
Through inspirational motivation, PEs stimulate enthusiasm and inspire a belief in a 
common cause, by using different ways to emotionally engage their peers (Smith, 
2015:18). PEs take leadership by encouraging ‘critical consciousness’ among peers 
by allowing an active dialogue, discussion, questioning, critical analyses and 
comments on personal experiences and accommodation of individuals’ opinions 
(Campbell & MacPhail, 2002:6-8). Swartz and Moolman (2015:2) state that PEs need 
to educate their peers in a structured manner over time, utilising participatory 
techniques on issues that cannot be easily addressed with adults (DBE, 2011:2). Thus, 
participative leadership is important for PEs as the engage in their educative role.  
Research conducted in 13 secondary schools in Tshwane shows that PEs were 
successful at educating their schoolmates and stimulated discussions about intimate 
behaviour due to similar experiences with peers, which led peers to open up (Visser, 
2007:680). However, in their study in Johannesburg, Campbell and MacPhail 
(2002:15) found that PEs were stuck with the ‘old-fashioned’ didactic approach to 
education, by standing in front of the class while their peers would quietly sit and listen. 
It is imperative to train PEs for their role so that they can be effective. 
2.6.3.2 Role Model 
“Leading by example” is one mechanism by which a leader may influence his/her 
followers (Gachter, Nosenzo, Renner & Sefton, 2012:2). As part of their leadership 
role, PEs get an opportunity to model healthy behaviours to their peers within the PEP. 
For PEs to be perceived as role models, they have to portray a positive image that 
appeals to their peers and furthermore positively affect the attitudes and health 
choices of their followers/peers (O’Brien et al., 2009:204). PEs model the way (Kouzes 
& Posner, 2008:15). PEs enact idealised influences when they behave appropriately 
thus setting good examples to their peers and this earns them trust and respect of 
their peers (Hyman-Shurland, 2016:39). 
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PEs can be powerful role models by modelling healthy behaviour for young people 
who are most likely to adopt behaviour modelled by their peers due to similarity in life 
experiences (Family Health International 2010:6; Mason-Jones et al., 2011:564; 
Sithole, 2013:14; Chinyama, 2012:25). Recent experimental research has shown that 
followers respond strongly to the example set by a leader (Gachter et al., 2009:2). A 
study conducted by UNICEF (2004) on PE revealed that PEs were shown to be more 
effective than their teachers in changing attitudes that were related to sexual 
behaviours and influencing others to change norms (Njovana, 2010:13). In Frantz’s 
study (2015:4) PEs were excited at the extent of influence they could have by 
identifying solutions to problems and sharing information with peers which led to peers 
trusting the PEs and seeing them as role models. 
Role modelling alone is not sufficient to change behaviour, it is influenced by the 
person’s attention and retention levels, and motivation (Myataza, 2009:6; Njovana, 
2010:15). Evidence indicates that some students do not perceive PEs as role models. 
Sithole’s (2013:14) study found a high number of teenage pregnancies amongst the 
PEs which affected their credibility. It is important that there must be congruency 
between what PEs say and their actions. Hence, they have to lead by good example. 
PEs might become role models if they are able to effect idealised influence on their 
peers thus having a profound effect on their peers (Antonika, 2006:11). 
2.6.3.3 Peer Supporter 
PEs have to be mindful of their peers’ uniqueness and specific situation in order to 
provide support without being judgemental (Reina, 2015:4). Hyman-Shurland 
(2016:40) avers that individual consideration requires PEs to recognise and take care 
of peers’ needs through support and guidance. Visser (2007:682) posits that the PEs’ 
role involves being available to peers for informal conversation, guidance and support. 
PEs must work on building trust with their peers so that they can feel comfortable in 
opening up to them. Young people are seen as partners in solving other young 
people’s problems (Visser, 2007:681). Due to the familiarity with the experiences, they 
can easily relate to one another. However, research indicates that peers do not always 
trust the PEs and hence they may not confide in them. In a study on the impact of peer 
education, both the learners and PEs acknowledged that PEs were not regularly 
approached for advice because of the fear of ‘private’ information becoming general 
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knowledge and the subject of gossip (Swartz et al., 2014:38). Appropriate support and 
training is necessary for PEs (DBE, 2011:11). 
2.6.3.4 Referral Agent 
PEs are required to display supportive and empowering leadership behaviour that 
shows concern for their peers (Bligh, 2017:23). As referral agents, PEs identify 
learners who experience difficulties, which might impact on their school performance 
and behavioural performance, and refer them for professional support (DBE, 2011:16). 
PEs share information with their peers and support them in finding relevant information 
and assistance (Kitala, 2011:13). This role is related to individualised consideration, 
as PEs take care of the individual needs of their peers (Phong et al., 2018:707).  Each 
peer is thus treated uniquely and offered advice, encouragement and support (Smith, 
2015:33). A peer education effectiveness study by Swartz, Deutsch, Makoae, Michel, 
Harding, Garzouzie, Rozani, Runciman & Van der Heijden (2012:251) revealed how 
PEs helped their peers by referring them to adults. One such case was of a girl who 
was a victim of rape and the other case was of a girl who was pregnant and whose 
boyfriend was pressuring her to have an abortion (Swartz et al., 2012:251). In these 
two cases PEs played a supportive role and advised the peers to talk to adults they 
trusted. 
PEs experience challenges when they identify and approach peers who are in need 
of assistance, because peers do not really prefer this intervention from PEs (Swartz 
et al., 2014:4). PEs fail to establish trusting relationships with peers (Sithole, 2013:17) 
and lack of trust appears to be the main barrier to using PEs as referral agents (Swartz 
et al., 2014:47). Peers may be able to trust the PEs if a safe and conducive 
environment is created. 
2.6.3.5 Advocacy 
As advocates for change, PEs are expected to raise awareness of available services, 
inequities, the needs of learners and campaign for resources (DBE & MIET, 2014:8; 
Deutsch & Swartz, 2002:34). Smith (2015:18) asserts that PEs have agency to 
intellectually stimulate their peers through problem awareness and problem solving, 
thought and imagination, values and beliefs and encouraging strategic thinking. 
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Furthermore, PEs can create an awareness of human rights which provide a lens for 
challenging the status quo (Deutsch & Swartz, 2002:34). A key prerequisite for positive 
change is the development of ‘critical consciousness’ (Freire cited in Campbell & 
MacPhail, 2002:7-8). Kitala’s (2011:13) study reported on campaigns organised by 
PEs, one focusing on substance abuse and the other on corporal punishment. 
Unfortunately, PEs are not always able to create an ideal platform for advocacy. 
Campbell and MacPhail (2002:14) found that even within PEPs, young men tend to 
dominate and as a result woman get stuck in inferior, passive roles. Therefore, there 
is a need for supportive systems that enable PEs and their peers to freely express 
themselves. 
2.7 Factors that strengthen the Peer Educator role 
The factors that enhance the peer educator role include but are not limited to youth 
leadership and participation, the selection and recruitment of PEs, training and 
development, social support for PEs, learner recognition and motivation.  
2.7.1 Youth Leadership and Participation 
PEPs are designed to benefit young people by providing them with leadership 
opportunities. The youth should be fully involved in programme planning, 
implementation, evaluation and decision-making (Azizi, Hamzehgardeshi & 
Shahhosseini, 2016:5; FHI, 2010:9). Youth involvement in each phase of the PEP 
development, assists the programme planners to identify, assess and meet the youth’s 
needs (DBE, 2011:20). Furthermore, youth participation in planning will ensure that 
PEPs are geared towards young people’s needs and will facilitate shared-ownership. 
2.7.2 The Recruitment and Selection of Peer Educators 
Effective processes for the recruitment and selection of PEs is crucial to ensure the 
success of the programme and the effectiveness of PEs. It is important to involve 
educators, learners, SGBs, NGOs and the district coordinators in negotiating the 
selection criteria for PEs (DBE, 2011:30). The selection of PEs should consider factors 
such as gender equity, age, skills, diversity, leadership potential and motivation (FHI, 
2010:17). Swartz et al. (2014:8) argue that the PEs stages of development should be 
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considered and suggest that a two-year age difference between PEs and peer learners 
should be maintained to foster trust. If effective selection processes are followed, the 
probability of having challenges with the calibre of PEs might be minimised. 
2.7.3 Training and development of Peer educators  
Providing relevant training and development for PEs is necessary before the 
programme implementation, so they can gain knowledge and skills of handling the 
programme. Ebreo et al. (2002:240) suggest that it is important to ensure that PEs are 
knowledgeable about the programme content and properly trained on their 
involvement. Frantz (2015:5) agrees but adds that PEs should be supported from the 
planning stage and throughout the programme (Frantz, 2015:5). A study based on a 
PEP which focused on health was conducted in the Western Cape between 2008-
2011, revealing that prior training of PEs in implementing the intervention was 
essential and the provision of resources and knowledge was critical (Frantz, 2015:5). 
Neglecting the training and development of PEs could not only be detrimental to PEPs 
but could result in placing the PE in situations that can harm peers and the PE.  
2.7.4 Social Support for PEs 
Social support is “support accessible to an individual through social ties to other 
individuals, groups, and the larger community” (Ozbay, Johnson, Dimoulas, Morgan, 
Charney & Southwick, 2007:37). PEs need social support from all stakeholders which 
might include peers, school administration, parents/guardians, and the community at 
large for them to be able to enact their leadership role effectively (Strange et al., 
2002:348). Sithole (2013:18) maintains that teachers can play a role to support PEs 
by ensuring that they have adequate resources, overseeing the scheduling of 
activities, providing moral support and orientating staff members about the PEs’ role 
in the school. Continuous peer education training support is essential complemented 
by refresher workshops and rewards to motivate PEs (Frantz, 2015:5; Sithole, 
2013:19). Research indicates that the involvement of supervisors who are 
enthusiastic, empowered, resourced and available to the PEs are an important support 
system (Swartz et al., 2014:105). It is clear that PEs need social support to be effective 
as leaders. 
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2.7.5 Learner Recognition and Motivation 
It is essential to motivate PEs through rewards or recognition for their time and effort 
(DBE, 2011:33). A system of positive reinforcement and incentives should be 
developed which may include awards, rewards, public recognition, social and 
recreational opportunities and advancement in the programme (FHI, 2010:20). In 
addition, incentives such as certificates, badges, training bags, T-shirts and personal 
development opportunities may be used to help PEs feel valued (IPPF, 2004:29). 
Recognition of PEs through incentives will help encourage the PEs to work harder. 
2.8 Successes achieved by PEs 
PEs have benefitted through their involvement in PEPs. Some areas where 
improvement has been noted include leadership skills, role modelling, credibility, 
influence and persuasion. 
2.8.1 Improved Leadership Skills 
Researchers assert that PEs develop social skills such as leadership and 
communication, they make a difference in their peers’ lives and are likely to be future 
community leaders (FHI, 2005:6; Visser, 2012:10-11). Njovana (2010:12) is in 
agreement and elaborates that PEs gain confidence in public speaking and become 
persuasive and convincing communicators. A study by Swartz et al. (2014:35) 
conducted in Cape Town, revealed that the PEs improved their leadership skills, 
academic skills, decision making and communication skills. 
2.8.2 Trustworthiness of peer educators 
Students trust their peers as sources of information and feel comfortable to discuss 
sensitive issues like reproductive health and share similar experiences (Badura, 
Millard, Peluso & Ortman, 2003:4; FHI, 2005:6). A success story was reported by a 
peer educator who managed to gain her peer’s trust and then provide support during 
her parent’s divorce (Swartz et al., 2014:47). In order for PEs to be effective, they need 
to work hard on establishing trust between themselves and their peers so that their 
support role can be effective.  
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2.8.3 Power of Influence 
Peers identify with one another and influence one another through the development 
of group norms (DBE, 2011:10). Peers serve as a behavioural support source and 
have a stronger influence on individual behaviour due to level of familiarity. Hence, 
they are able to influence individual and peer group norms (Renfrew et al., 2002:3). A 
UNICEF (2004) study found that PEs were able to influence their peers to amend 
norms and change attitudes linked to sexual behaviour (Njovana, 2010:13). PEs need 
to be credible to be able to influence their peers. Hence, PEs are expected to monitor 
their own behaviour aa they have a responsibility to model and sustain positive 
behaviour. 
2.8.4 Persuasion 
PEs are from the same group as their peers, so they can empathise and understand 
their emotions, thoughts, and language (Kalunga, 2016:11). Research shows that 
background and age similarities between the sources of influence and the recipient 
increases the persuasiveness of messages (Dalrymple & Durden, 2006:15). The 
similarity of experiences makes peers feel content to receive information on sensitive 
issues such as sex and drugs from Pes, rather than from adults (Badura et al., 
2000:476). It is convincing that when peers are familiar with each other, it is likely to 
open channels of communication as they might feel more comfortable sharing their 
stories with their peers whom they can easily relate to. 
2.9 Challenges faced by PEs 
Literature indicates that as much as the use of PEs is plausible, it is likely to be laden 
with a myriad of challenges. This section will highlight some of the challenges drawn 
from empirically-based studies of PEPs.  
2.9.1 Lack of trust 
PEs experience trust issues between themselves and their peers. When peers are the 
same age, it was found that PEs experience difficulties with regards to trust (Timol et 
al., 2016:206). A lack of trust may result in peers not opening up to the PEs. 
Furthermore, peers did not approach PEs for advice with their ‘private information’ due 
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to fear that it will become source of gossip (Swartz et al., 2014:38). PEs need to show 
that they are trustworthy by modelling good behaviour and peers’ need to establish 
better rapport with the PEs.   
2.9.2 Demanding roles and responsibilities 
PEs were overwhelmed with dealing with their peers’ problems, having an obligation 
to distribute information and support their peers to access help (Lock, Walker, Cain & 
Walters, 2012:5-8). In addition, Roussouw (2013:21) and Sithole (2013:16) state that 
PEs struggle with managing their multiple-roles, namely, being a student, a role model, 
a behaviour-change agent, a supporter and a health promoter. Thus, PEs need 
support in order to be able to cope with their roles and responsibilities. 
2.9.3 Teacher Domination 
FHI (2010:8) acknowledges that building successful youth-adult partnerships can be 
challenging to teachers who need to adjust to a new culture of shared decision making 
and other responsibilities with learners. Strange et al. (2002:345) relates how   
teachers underestimated the power of PEs by taking over the class when PEs reported 
that something went wrong in class. Campbell and MacPhail (2002:14) found a similar 
situation where the guidance teacher rigidly controlled the PEs activities by deciding 
on the time for activities and dictated the content of the messages. PEs need to be 
given a platform and independence to carry out their activities. 
2.9.4 Impact on the Teacher, Peer Educator and Peer Relationship 
According to the DBE (2011:11) PE is about an ‘egalitarian’ partnership between youth 
and adults which teachers might find difficult to adjust to and this might strain the 
relationship between teachers and learners. A study eliciting the experiences of PEs 
in BEM and GEM clubs found that there was conflict between PEs and teachers due 
to teachers being intimidated by the PEs independence and decision-making potential 
(Chinyama, 2010:88). PEs might experience negative attitudes and behaviours from 
their peers such as avoidance, marginalisation, labelling, hate, alienation, disgust, 
isolation and rejection (Myataza, 2009:19; Ntombela, 2009:23-24). Interpersonal 
relations between PEs, peers and teachers need to be managed to avoid strained 
   33 
 
relationships. 
2.9.5 Poor Modelling 
There are instances where PEs do not turn out to be good role models. Some PEs 
engaged in unprotected sex, fell pregnant or impregnated their partners resulting in 
peer learners not seeing them as role models (Myataza, 2009:13-19). Similarly, Sithole 
(2013:16) found that in Kwa-Zulu Natal, there was a high rate of teenage pregnancy 
amongst PEs themselves. It is important for PEs to model positive behaviour and ‘walk 
the talk” because peers tend to look up to them. 
2.9.6 Recruitment and Retention of Peer educators 
The selection of PEs is flawed in some instances. Mason-Jones et al. (2011: 569) and 
Sithole (2013:16) have noted that the fundamental flaw with PEs’ recruitment is that 
teachers tend to choose learners who are high academic achievers. This action serves 
to alienate some learners who may have good leadership skills to be PEs. The 
teachers’ action takes away the ‘youth participation and involvement’ element of the 
programme. Roussow (2013:6) highlights that retaining young people as PEs is a 
challenge since they must advocate for high-risk behaviour prevention and support 
prevention messages to young adults and adolescent audiences. This might prove to 
be challenging to PEs (Medley, Kennedy, O'Reilly & Sweat, 2009:189) emphasise that 
retention of trained PEs is crucial to programme effectiveness and sustainability. 
Schools must have systems in place that will deal with PEs recruitment procedures. 
2.9.7 Lack of leadership influence 
Some PEs lacked the ability to influence their peers towards positive behaviour 
change which draws attention to the challenges of a leadership role. Mason-Jones et 
al. (2011:1613) found that PEs experienced frustration at their incapacity to influence 
their peers as expected of their role. A similar finding by Rossouw (2013:6) showed 
that PEs failed to influence positive behaviour change, as their efforts had minimal or 
no effect in delaying the age of sexual debut. PEs need to be able to influence their 
peers so that their leadership role can be effective. 
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2.9.8 Lack of training and skills 
PEs who do not undergo training may face challenges. Story, Lytle, Birnbaum & Perry 
(2002:126) asserts if there is no adequate initial and refresher training for PEs, these 
will render the PEs ineffective. Visser (2007:686) highlights that PEs struggled to deal 
with matters of trauma and rape experienced by their peers. PEs have shown to lack 
skills such as classroom management, handling questions and organisational skills 
(Swartz et al., 2014:74). PEs need to be trained on relevant skills and knowledge which 
will enhance the credibility of PEs in the eyes of their peers (McDonald et al., 
2009:103). 
2.9.9 Time Management 
PEs might not have adequate time to engage in teaching their peers as required by 
the PEP (Booi, 2011:27). In support of this view, Strange et al. (2002:345) reveal that 
PEs have complained about the lack of sufficient time to cover all they had prepared 
in their lesson planning. Similarly, Ntombela (2009:23) reports that PEs were not given 
sufficient time to engage in activities and to implement the programme. Time 
management has proved to be a challenge for PEs. Schools must schedule time for 
PEs to conduct their activities. 
2.9.10 Lack of Youth Leadership and Participation 
PEs ought to be included in planning activities for their peers. Chinyama (2012:10) 
opines that PEs might not be involved in making decisions on activities they would like 
to undertake with their peers. Strange et al. (2002:345) discovered that teachers took 
over the PEs’ activities, controlled the lesson content and intervened in classroom 
management. In a similar vein, Campbell and MacPhail (2002:15) found that PEs 
preferred using the old “didactic approach” which did not allow learners to actively 
participate. Youth participation will help to enhance youth leadership. 
2.9.11 Lack of an Enabling Environment 
PEs may not be effective if the school environment is not conducive. Ntombela 
(2009:23) highlights that PEs will not be effective if they are subjected to discrimination 
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or alienation by other learners, through isolation, rejection and labelling. A study by 
Myataza (2009:22) revealed that PEs felt that their peers were not supportive and had 
negative attitudes towards them and made them feel like outcasts. Heuer (2018:20) 
asserts that lack of investment in peer education, lack of mentorship and lack of 
support from management, hinder the PEs from being effective in their role. It is 
evident that PEs need an enabling environment to be effective in their leadership role. 
2.10 Summary 
Peer education is an intervention which uses PEs as leaders to influence behaviour 
change. In the context of the DBEs PEP, peer education aims to encourage positive 
life choices; promote leadership skills, enhance health seeking behaviour and reduce 
high risk behaviour among peers (SAQA 2009b, cited in DBE, 2011:15). Secondary 
school learners are trained as PEs so that they can contribute to the well-being of their 
peers. The leadership role of PEs includes being an educator, role model, supporter, 
referral agent and an advocate for peers. PEs educate their peers about life issues 
and how risky behaviour can be prevented. They further assume a modelling role, 
modelling healthy behaviour. PEs listen to their peers’ problems and provide support, 
referring them to professionals when needed. Moreover, PEs advocate for change 
helping their peers to question the issues of inequalities in their school environment. 
PEs play a transformational leadership role which espouses four tenets, namely, 
idealised influence, inspirational motivation, intellectual stimulation and individualised 
consideration (Bass, 1998:5-6). Thus, transformational leadership is the theoretical 
lens that undergirds this study. One challenge experienced by PEs is building trust 
with their peers, which hinders their effectiveness. Areas in which PEs have developed 
include leadership skills, academic skills, decision making and communication skills. 
The next chapter discusses the research design and methodology used in the study. 
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CHAPTER THREE 
RESEARCH DESIGN AND METHODOLOGY 
 
3.1 Introduction 
In Chapter Two a literature review was undertaken to build a contextual framework for 
the empirical study. This chapter will focus on the research design and methodology 
used to investigate the role of PEs within the GDE’s PEP. The study aims to explore 
how PEs in the Gauteng Department of Education’s Peer Education Programme enact 
their leadership. The objectives are reiterated as follows:  
 to explore the experiences of peer educators with regard to their leadership role 
in the GDE’s PEP. 
 to determine the successes and challenges experienced by peer educators. 
 to provide recommendations to strengthen the leadership role of peer educators 
in future programmes. 
An in-depth outline of the research methodology follows, starting with the research 
paradigm.  
3.2 Research paradigm 
A research paradigm is a “set of basic beliefs” that represent an individual’s 
“worldview” and guide action (Guba & Lincoln, 1994, cited in Plack, 2005:224). The 
choice of the paradigm provides the motivation and intent of the study; hence it is 
crucial to choose it as the first step in research methodology (Mackenzie & Knipe, 
2006:2). Choosing the paradigm first guided me in my choice of instruments, tools, 
methods and participants that were used in the research (Ponterotto, 2005:128). A 
number of theoretical paradigms are used in research such as positivism, post 
positivism, critical theory constructivism and interpretivism (Ponterotto, 2005:128).  
This study is grounded in the constructivist paradigm. Lincoln and Guba (1994:113) 
posit that the constructivist paradigm focuses on the comprehension and 
reconstruction of the participants’ perceptions of their reality and their world of 
experience as they live it and being open to further interpretations as information 
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improves. Through probing, I was able to gain a comprehensive understanding of the 
PEs perceptions and experiences. The constructivist researcher tends to depend on 
the “participants’ views on the situation being studied” (Creswell, 2003:8) and 
recognises the impact of their own experiences and background on the research 
(Mackenzie & Knipe, 2006:3). Constructivists, unlike the post positivists, “generate or 
inductively develop a theory or pattern of meanings” throughout the research process, 
instead of beginning with a theory (Creswell, 2003:9). Adopting the constructivist 
paradigm influenced me to rely on qualitative data collection methods and analysis 
(Mackenzie & Knipe, 2006:3), which allowed me to investigate the role of the PEs in 
the GDE’s PEP.  
3.3 Research design 
Babbie & Mouton (2008:74) describe research design as a “blueprint” or plan to be 
followed in conducting research. Creswell (2012:20) opines that research designs are 
the specific procedures followed in the research process which include collection of 
data, analysis of data and report writing. A generic qualitative research design was 
adopted in this study since the study did not explicitly fit established qualitative 
methodologies (Caelli, Ray & Mill, 2003:1) namely, case study, ethnography, 
phenomenology or grounded theory (Cooper & Endacott, 2007:817). In this study, I 
sought to understand the views and experiences of PEs about their role in the GDE’s 
PEP. According to Merriam (1998:11), generic qualitative research would enable me 
to “discover and understand” the “perspectives and worldview” of the PEs who were 
involved in the programme.  
The research design was appropriate as it allowed me to explore and comprehend the 
phenomenon which was the role of PEs in the GDE’S PEP from the participants’ 
perspective. As Merriam (2002:4-5) and Creswell (2012:19-20) suggest, qualitative 
research was adopted to gain deeper insight into the experiences of PEs who were 
involved in the PEP, based on interviews conducted with them. Despite the fact that 
qualitative research is time consuming (Choy, 2014:102) it allows flexibility for the 
researcher to explore participants’ initial opinions and responses on a particular issue. 
I was able to probe further into the PEs initial response to gain better understanding 
of an issue. Furthermore, it allows one to concentrate on the experiences of the study 
participants and their “critical voices”; this permits verification of themes that develop 
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from data. As a researcher I tried my best to interpret the participants’ opinions about 
their role as PEs (Creswell, 2015:21). Qualitative research provides a deep 
understanding of human experiences. As a researcher I gained thorough insight into 
the real-life experiences of the PEs. I got to learn about their achievements, thoughts, 
recommendations and challenges (Lichtman, 2006:9). 
3.4 Research method 
3.4.1 Data Collection Instrument 
Data was collected by means of interviews. Gray (2014:382) defines an interview as 
a verbal conversation facilitated by the interviewer, who endeavours to gain 
information and secure an understanding of the interviewee. Furthermore, interviews 
were appropriate for the generic qualitative approach of the study, which aimed to 
investigate the personal meanings that PEs assign to their role (Gray, 2014:386). 
Face-to-face, semi-structured interviews which lasted for about 60 minutes were 
conducted with learners. Semi-structured interviews allow the interviewer to probe a 
particular topic to “decipher” the responses given (Harrell & Bradley, 2009:27). Semi-
structured interviews are considered appropriate for exploring the perceptions of the 
respondents (Gray, 2012:386). The nature of the semi-structured interviews allowed 
me to dig deep into the respondents’ insights, opinions and experiences about their 
role as PEs. An in-depth interview focuses and values the participants’ account rather 
than the researcher’s opinion (Klenke, 2008:127).   
The interviews were conducted in the school libraries, in the classes where PEs 
normally gather or the Head of Departments’ offices. I made sure to establish rapport 
with each learner before commencing with the interview as I understood that I was a 
stranger and that could make them feel uncomfortable engaging with me. I gave them 
a brief background and rationale for the study and emphasised that their contribution 
was invaluable as feedback for the GDE. I made the learners realise that their ‘voice’ 
was important, which appeared to boost their confidence and create a sense of 
readiness to engage with me. The interview questions were in English but it became 
apparent that some of the learners were comfortable in using their vernacular 
language (IsiZulu). I thus allowed them to use their vernacular as it was the best way 
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they could express themselves. It was easy for me to interpret the vernacular to 
English while transcribing because IsiZulu is my first language.    
3.4.2 Pilot Interviews 
Pilot interviews were conducted with two learners at a school different to those used 
in the main study. A pilot study is conducted to serve as a ‘trying out’, a pretesting of 
a research tool (Van der Teijlingen & Hundley, 2001:1). The advantage of conducting 
a pilot study is that it can provide caution on the appropriateness of the proposed 
instrument and ascertain logistical challenges that might be experienced in applying 
the proposed method (Van der Teijlingen & Hundley, 2001:2). The pilot study helped 
me to realise that some learners might take more than one hour, which was the 
proposed allocated time. Furthermore, the pilot interviews alerted me to the possibility 
of language difficulties and the need for code-switching from English to a vernacular 
language. However, the interview schedule (Appendix 5) proved to be appropriate and 
was thus not modified for the main study. I realised that I would have to reach the 
school very early to negotiate entry at the gate and gain access to the school 
receptionist so that the interview times could run smoothly.  
3.5 Sampling 
Sampling is the process of selecting the participants (Babbie, 2007:180). A sample is 
a “subset of the population” (Banerjee & Chaudhury, 2010:62). Babbie (2007:183) 
suggests the use of a non-probability sampling method when the purpose of the 
research is to collect data from a group which already has information that might be 
needed by researcher. I used non-probability sampling because the schools that were 
included in the study had a track record of implementing peer education, and their 
learners had first-hand experience in implementing the PEP as peer educators. I used 
the purposive sampling technique and engaged with GDE district officials who 
informed me of which schools undertook PEPs. PEP facilitators at schools assisted to 
identify learners that would be the study participants. 
 
McMillan and Schumacher (2010:102-105) define purposeful sampling as choosing 
subjects with particular characteristics; selecting specific elements of the population 
that will be representative of the topic of interest. Purposive sampling allows the 
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researcher to use his/her own judgement in selecting cases that will answer research 
questions and achieve the objectives (Saunders, Lewis, Thornhill & Wilson, 2009:237). 
Burns and Grove (2003:214) suggest there must be criteria that qualify members of 
the target population to be purposefully chosen for inclusion in the study. The primary 
criterion used for selection of participants was the ability of the participants to provide 
adequate responses to the research question and objectives of the study (Saunders 
et al., 2009:239). Inclusion in the study required learners to meet the following criteria: 
(i) Be a secondary school learner who attends school in Gauteng, and (ii) have been 
practising as a PE for at least a year. Sampling involved 10 learners (five males and 
five females) who met the above criteria. For gender equity purposes, an equal 
number of males and females were selected as participants. The learners were 
chosen from five secondary schools located in five different school districts in 
Gauteng. Gauteng has 15 school districts and using different school districts which 
had different contextual, socio-economic and cultural backgrounds yielded rich data. 
The study sample is indicated in Figure 1.  
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Participants Gender Grade Years’ Experience 
as Peer Educator 
Age Type of School 
Participant 1 Female 12  3 19 Comprehensive 
Secondary 
Participant 2 Male 11 2 19 Comprehensive 
Secondary 
Participant 3 Female 12 2 17 Secondary 
Participant 4 Male 12 2 16 Secondary 
Participant 5 Female 10 2 15 Secondary 
Participant 6 Male 9 2 15 Secondary 
Participant 7 Female 12 5 19 Secondary 
Participant 8 Male 12 5 18 Secondary 
Participant 9 Female 9 1 15 Junior Secondary 
Participant 10 Male 8 1 13 Junior Secondary 
3.5.1. Figure 1:  Summary of Participants’ Biographic Information 
3.6 Data analysis 
Data analysis entails breaking data into manageable units, organising and 
synthesising it by looking for patterns in order to determine what is significant. I 
followed Creswell’s (2012:237-259) data analysis technique which involves preparing 
and organising the data, reading and coding the data, building descriptions and 
themes, presenting and reporting the findings, interpreting the findings and validating 
the accuracy of the findings.  
I prepared the data gathered from the interviews, which were in audio-recorded and 
field-note formats. The data analysis commenced when I converted the interview data 
from audio recording to transcribed text. After transcribing the data, I started with data 
reduction by reading and re-reading the transcribed data. I then began the coding 
process. Creswell (2003:192) defines coding as the process of organising data into 
“chunks” and comprises of taking text data (paragraphs) into categories and giving 
labels to those categories, using a term that was actually used by the participant. I had 
an overwhelming number of codes from coding; I then grouped them together by 
identifying the commonalities and labelled them for easy referencing and to generate 
themes. Themes are similar codes grouped together and labelled to create a main 
idea in the database (Creswell, 2012:248). A theme detects something important 
about the data with regards to the research question and represents some level of 
patterned response within the data set (Braun & Clarke, 2006:82). Coding of the 
interview data assisted in the development of subthemes from within each theme.  
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I then used a table to organise the transcribed data. I represented the findings in a 
narrative form, by presenting it in a report format. In the report, I provided a detailed 
interpretation of the findings, and provided my own personal views – including the 
lessons learned about the phenomenon under investigation – and juxtaposed it with 
the existing literature review. Creswell (2012:257) defines interpretation in qualitative 
research as the stage when the researcher reflects on and develops meaning about 
the phenomenon, based on past studies and the researcher’s personal views. Shenton 
(2004:72) suggests that the work’s findings should be based on the informants’ 
experiences and opinions and not on the researcher’s opinions and characteristics. 
Thus, my findings were based on the participants’ views and not my personal 
perception and experience. 
3.7 The role of the researcher 
The investigator always enters a field of research with certain preconceived ideas on 
what the phenomenon is all about (Malterud, 2001:484). I went into the field with vast 
professional and personal experience of the roles of peer educators and what peer 
education entails. I was eager to discover how PEs could be more effective in their 
role. I entered the field of research having experience as a facilitator of PEPs, thus 
being familiar with the phenomena under investigation. Reflexivity starts by identifying 
preconceptions and perspectives that represent previous professional and personal 
experience, pre-study beliefs about how things are, and motivation of what needs to 
be investigated; these are brought into the project by the researcher (Malterud, 
2001:484). Reflexivity is an ethical notion that involves critical reflection of how the 
researcher constructs knowledge from the research process (Guillemin & Gillam, 
2010:275). I needed to be very careful in every step of the research not to allow my 
personal experience to influence any stage of the research process and the rigor of 
the research. As someone who is very passionate about PEP and the role of PEs, and 
who has experience as a PEP facilitator and material developer, I had to try not to 
allow my personal predispositions to come into play. I managed to detach myself by 
keeping a reflective journal where I noted all my feelings, thoughts, ideas and 
perceptions about the phenomenon under investigation.  
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3.8 Trustworthiness, reliability and validity 
The study had to be conducted with rigour so that the findings were indicative of the 
participants’ voice (Langer, Lietz & Furman, 2007:441). Similarly, Lincoln and Guba 
cited in (Langer et al., 2007:444) suggest that trustworthiness is achieved when 
findings reflect as closely as possible the meaning as described by the participants. 
Dependability in qualitative research is linked to reliability (Rolfe, 2006:305). I tape- 
recorded the interviews which helped to ensure reliability and dependability of the 
information. Tape recording enhanced the credibility of the data collection process 
(Tuckett, 2005:4). Purposeful sampling of the participants also contributed to 
credibility, as learners were selected on the grounds that they were likely to have and 
share their understanding of truth-telling (Tuckett, 2005:5). To ensure credibility, 
reflexivity had to be observed (Klenke, 2008:43). This involved a thorough 
introspection of how my personal dispositions could have influenced the research 
process. To promote validity, pilot interviews were conducted to test the instrument to 
ensure that it was testing what it was supposed to test, namely the role of PEs in the 
PEP.  
3.9 Ethical consideration 
It is very important to adhere to ethics when conducting any form of research (Babbie 
& Mouton, 2002:528-531). Gray (2014:68) asserts that research ethics is about 
conducting research in a morally defensible and responsible manner. Research ethics 
help to ensure that researchers consider the concerns, needs and well-being of study 
participants as a top priority (Mack, Woodsong, MacQueen, Guest & Namey, 2005:8). 
When conducting research, it is important to respect and protect the rights and dignity 
of the participants. Hence, the participants’ anonymity, privacy, and confidentiality 
need to be protected throughout the research process (De Vos, Strydom, Fouche, 
Delport, 2005:58-60). 
I was aware that I have to abide by the general research ethics standards as set out 
by the Research Ethics Committee (REC) of the Department of Education at the 
University of Johannesburg. I received approval from the REC (Appendix 1), followed 
by clearance from the Gauteng Department of Education to conduct research in their 
schools in the 5 identified districts (Appendix 2). Informed consent was sought from 
the parents/guardians of the participants to give permission for their children to 
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participate in the study (Appendix 3). I later realised that permission to be interviewed 
was required from the learners as well. Hence, I gave the minors assent forms to 
complete. However, some learners who were over the age of 18 years were not given 
the assent nor consent forms. Thus, I re-entered the field to explain to the learners 
who were not minors that I required their consent to use the data that was collected 
from their interviews with me (Appendix 4). Before the interviews were conducted, I 
explained to learners that they had a right to privacy and were not required to disclose 
personal information should they feel uncomfortable. Gray (2013:75) asserts that 
informed consent means that the research participants are given enough information 
about the study so that they can decide whether to participate or not. I gave learners 
sufficient information about the purpose of the study and how their contribution was 
invaluable. The information gathered was not disclosed to anyone except my 
supervisor. 
3.10 Summary 
This chapter identified the research design and methodology that was used for the 
empirical study. A qualitative research design was selected and data collection was 
undertaken through semi-structured interviews. This study is grounded in the 
constructivism paradigm which allows the researcher to comprehend and reconstruct 
the participant’s perceptions about their reality. The research sample comprised 10 
learners from 5 different secondary schools across five different school districts. 
Measures for trustworthiness and ethical considerations were outlined. In the next 
chapter the findings of the study are presented and discussed. 
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CHAPTER FOUR 
FINDINGS AND INTERPRETATION 
 
4.1 Introduction 
Chapter Three focused on the research methodology used in this study. This chapter 
presents the findings from the data which were collected through the semi-structured 
interviews with the participants. Ten participants from five selected secondary schools 
from different districts in Gauteng took part in the study. The participants were learners 
who were PEs in their schools. The data collected are presented and discussed in 
relation to the aims of the study and the research questions. The aim of this study was 
to explore the leadership role of PEs within the GDEs’ PEP. The PE’s perspectives on 
their role, their successes and challenges were sought.  
4.2 Themes and sub-themes  
Table 4.1: Research themes 
1. The Role of Peer Educators  Peer Support  
 Identification of problems and referral  
 Awareness and Advocacy 
 Educative role 
 Leadership 
2. Successes in execution of the Peer Educator 
role 
 Behaviour Change and Peer Influence 
 Personal Development 
3. Challenges faced by Peer Educators  Attitude towards PEs 
 Lack of Influence 
 Management of PE’s activities 
 Safety of PEs 
 Lack of cooperation amongst PEs 
 
4. Strengthening the PEs’ role 
 
 Support for PEs 
 Curriculum Integration 
 Training of peer educators  
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The themes and sub-themes are presented and supported with direct quotes from the 
research participants. Schools will be presented as School A to School E. The codes 
A1 and A2 will represent the participants for School A, and the same pattern will be 
used to refer to the other schools. Symbol L will be used to refer to the referring line 
from the interview transcripts. 
4.2.1 Theme One: The role of peer educators 
The first theme is ‘the role of peer educators’. Each of the five sub-themes (Table 4.1) 
associated with the ‘role of peer educators’ will be discussed.  
4.2.1.1 Peer Support 
From the participants’ responses it came across strongly that one of the pivotal roles 
that PEs enact is that of providing support to their peers. Both the participants in 
School A stated that they help their peers with challenges that arise both in their school 
and community life. A participant stated that the PE role entails: “helping them [peers] 
in different ways because as peers we face different challenges” (A1, L8). A participant 
at the same school concurred stating the role entails, “[helping] learners like who have 
challenges at school” and “helping learners especially who have challenges, even in 
the communities” (A2, L7 & L12).            
In School B, a participant echoed the same sentiment that their role involved: “helping 
each other as peers … [to] face difficult situations at home and challenges here at 
school” (B1, L5-9 & L11-14). Another participant in School B further elaborated on how 
they have helped their peers: 
Last year we had a peer who was struggling at home and we came up with 
a strategy of helping him. Some learners brought their second-hand 
clothes. We decided to fund raise for him, some sort of buying food and 
stuff. We went to his home and donated to him and his family. (B2, L26-28) 
Furthermore, a participant indicated that the supportive role for him entailed: “helping 
my peers [with] situations they face like teenage pregnancy, maybe peer pressure 
sometimes” (D2, L6).  A participant from another school reiterated that: “we help each 
other so that we can support other learners, maybe a learner has a problem at home” 
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(E2, L51-52). 
In School C, both participants perceived the PE’s supportive role from an advisory 
angle. A participant stated that: “we advise, we are advisors” (C1, L187-189) and 
another reiterated we “advise people about the situations they encounter in life” and 
“we are good listeners, we listen to other learners … and advise” (C2, L54 & L324-
325). 
In addition, participants spoke about their supportive role within the context of trust, in 
that peers find it easier to speak to other peers than adults. A participant stated: “we 
find it easier to tell our friends about what goes on in our families” (D1, L15-17) and 
another participant added on by saying:  
If a young person goes to an adult, somewhere somehow, they do not get 
help as when they talk to the peers. It is difficult and sometimes adults do 
not understand. (D2, L395-396)  
A participant noted that: “if they [peers] talk to us, we listen”; “We do not judge them”. 
“It is easy for them to speak to us, because we are learners” (E2, L28-29).     
There was proof from the data that participants were fully conscious of their supportive 
role.  “Helping” came up (A1, L8; B1, L5-9; D2, L6) as a primary supportive role that 
PEs play. There are three main ways in how support was enacted, namely, PEs helped 
peers to cope with challenges they experienced, they offered tangible support such as 
money and food, and they listened to their peers and advised them accordingly. It 
became evident that the learners’ contextual difficulties at home seemed to be an area 
where PE support was needed the most. It is evident from the participants’ responses 
that they enacted their role as Visser (2007:682) suggests, that PEs’ role involves 
being available to peers for informal conversation, guidance and support. The tenets 
of Transformational leadership, namely “Individualised Consideration” is practised by 
PEs who demonstrated that they take care of the individual needs of their peers 
(Phong et al., 2018:707). Participants offered support, in line with the DBE guidelines, 
which stipulate that PEs should establish trusting relationships with peers by listening 
to their experiences and offer them support to cope with their problems (DBE, 
2011:16). It is further evident that PEs were mindful not to be judgemental, by adapting 
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their leadership behaviour and understanding specific situations faced by their peers 
(Reina, 2015:17). The concept of ‘ubuntu’ leadership is evident here which is an 
“African-centred” leadership that shows “humanness” and an interrelationship 
amongst people in an organization (Msila, 2014:1738-1739).  
4.2.1.2 Identification of problems and referral 
The second role that appeared to be enacted by participants, is the identification of 
problems faced by their peers and referring them to the relevant authorities. A 
participant described her understanding of the role as follows: “as a peer supporter, I 
have to identify the problems in my school in order to help those who need help” (A1, 
L11-12). A participant in another school indicated that the PEs’ role included, 
“identifying problems and coming up with solutions within and out of the school 
premises” (B2, L6-7). 
Participants described different approaches they used to identify problems. In both 
School A and B, they used a suggestion box system to identify problems faced by their 
peers. A participant explained that, “We make a box where they will put their problems” 
(A1, L218). Similarly, another participant asserted: 
       We have even come up with a box system, whereby, you write about a 
problem that you might have experienced at home, you put in the box, but 
you do not write your name. (B1, L106-108) 
 
Other participants used other forms of identifying problems, which included 
approaching their peers to offer help. A participant elaborated that she identified 
problems by: 
…approaching those learners [needy learners]. One of us becomes a friend 
to the needy learner, maybe for a week, to get a chance to find out what is 
the problem and they come back to the group to give us feedback. (B2, 
L226-228)  
Another participant stated, “I personally approach them [peers] if I think they have a 
problem” (C2, L214-215). Of interest was a remark from a participant who asserted: 
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“they [peers] come to me with their problems and I see that I must do this and that” 
(D2, L53). 
School B and School E seemed to use the method of observing peer misbehaviour 
and reporting it. A participant indicated that: “if someone is smoking dagga, you just 
take their name … to the president [Peer Educator leader] (B1, L377-378). Another 
participant was quoted saying: “some people smoke here at school and we report 
those who smoke to the teachers” (E2, L90-91). 
It emerged from the data in the different schools that after the participants identified 
the problems faced by their peers, they usually referred their peers to the relevant 
support structures for assistance. Participants made use of social workers, facilitators 
[teachers responsible for PEs], teachers and Learner Support Agent-Peer (LSA) 
mentors for referral. A participant explained that: “we call social workers to come and 
help us with these issues because we are not professionally trained” (A1, L118-119). 
Another participant indicated that, “if we are not able to solve the problems, we refer 
them to our facilitators. Then they help” (B2, L131-132).  In another school the 
procedure employed was that, “if they [peers] give us permission to help them by telling 
the teacher, we would go and inform the teacher” (D1, L276-280). Similarly, another 
participant said: “we refer [peers] to adult people, like the LSA, if we are unable to help 
them [peers] (E1, L79). 
It is evident from the above responses that participants identified problems and acted 
as referral agents for their peers. This affirms what Deutsch and Swartz (2002:37) and 
the DBE (2011:16) articulated, that PEs identify learners who have problems which 
impact their school performance and behaviour and assist them by referring them for 
professional support. What participants did confirm was that young people were 
perceived as partners in solving other young people’s problems (Visser, 2007:681).           
4.2.1.3 Awareness and Advocacy 
The third role identified by participants was awareness and advocacy. Participants 
described how they raised awareness about issues in their schools such as substance 
abuse, teenage pregnancy, bullying, gender inequality and sexual harassment. A 
participant expressed, “We will talk to people about bullying…make posters like charts 
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on substance abuse, alcohol-free schools and teenage pregnancy” (D1, L67-69). 
Similarly, in another school, an awareness campaign on substance abuse was 
undertaken and a participant cited, “we informed them [peers] about the dangers of 
drugs and involved the police”, whilst another participant indicated, “we had a drama 
during the women event, which taught learners of things like bullying and teenage 
pregnancy” (E2, L180-181). 
Awareness about peer education and the role of a peer educator was another area of 
focus.  A participant elaborated: 
We sometimes do talks and … they ask … what is peer education, we go 
to the assembly to introduce and explain the procedure for them to join 
[peer education]. We also explain the advantages and disadvantages of 
being a peer educator. (B2, L581-584)  
Awareness campaigns and advocacy initiatives aim at bringing change. A participant 
remarked that a campaign was held: “whereby we taught learners on how to deal with 
sexual harassment and gender inequality” (A1, L47) to advocate for gay and lesbian 
rights. The participant continued saying that, “Maybe a guy wants to wear a skirt and 
stuff” (A1, L64) so “after the programme we spoke to the principal to allow them” (A1, 
L68) 
An advocacy role is evident in the following quote:  
We want to call a meeting for the teachers … so that they can allow us to 
raise funds for her [girl with a skin disease] to get medical attention. So, we 
need the teachers and the principal to be aware and to add [contribute 
money], so that she can go to the doctor. (B2, L255-257) 
Responses from participants corroborate existing studies on PEs role of awareness of 
injustices and advocacy towards change. PEs became persuasive in their quest for 
justice for the young girl with a skin disease. This advocacy role played by PEs is 
linked to the transformational leadership tenet of “Intellectual Stimulation” whereby 
PEs enable peers and teachers to think critically about the girl’s situation. It was 
realised that the girl’s medical circumstances were not fair and it might hinder her 
school performance. A study by Kitala (2011:13) showed that PEs actively participated 
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in raising awareness through campaigns and advocacy, such as substance abuse 
prevention. PEs, as advocates, have raised awareness of issues such as available 
services, existing inequities and making the school management aware about the 
needs of the learners (Deutsch & Swartz, 2002:34; DBE & MIET, 2014:8). 
4.2.1.4 Educative role 
Participants from all five schools unanimously agreed that one of their main roles as 
PEs was to educate their peers. The terms “educate” and “teach” were used 
interchangeably. A participant articulated that, “we teach girls how to take care of 
themselves” (E1, L70) while another added that, “we teach about grant money … we 
always teach them about teenage pregnancy” (E2, L100-104). A participant similarly 
pointed out that, “we educate others … to avoid drugs, to avoid teenage pregnancy” 
(D2, L38-39). A participant expressed a similar view that, “our responsibility is to 
educate our peers, we tell them things like teenage pregnancy, drugs and alcohol”    
(B1, L75) and the same sentiment was echoed by participants who asserted that, “we 
educate them [peers]”, ( A1, L97)  and  “we disclosed the information [that] if you like 
smoking, the drugs affect your brain” (A2, L149-151).   
One participant even tried to paint a picture of the severity of the substance abuse 
problem by quantifying it when she asserted: “[substance abuse] is the biggest 
problem. We have a large number of kids who are using substances, like more than 
75% [of] learners use substances” (C1, L170). 
PEs used the “participative leadership style” to engage peers by educating them about 
dangers of substance abuse and teenage pregnancy, they created an open platform 
for discussion (Campbell & MacPhail, 2002:7). It is concerning to note that in four of 
the five schools, substance abuse appeared to be a common topic which participants 
had to educate their peers about. There was evidence to support literature on the PEs’ 
educative role. PEs lead in educating their peers by providing basic skills and 
information to facilitate norm forming about healthy living in a formal classroom setup, 
or informal face to face discussions (DBE, 2011:15). An evaluation report indicated 
that learners who were involved in the Ke-Moja project saw it as their responsibility to 
share information, educate others about drugs and discourage people from using 
drugs (DSD, 2009: 36-37). A study by Scott-Muller (2010:100) revealed that 
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respondents highlighted that one of their roles as PEs was to educate their peers. 
4.2.1.5 Leadership  
It emerged from the data that participants played a leadership role in their schools. 
Participants lead their peers with the aim of influencing behaviour change. Baker 
(2011:4) opines that leadership is influencing people by providing purpose, motivation 
and direction. A participant expressed the view, “we are good influencers” (C3, L192), 
whereas other participants remarked, “I can say, we are leaders” (D1, L271) and “it 
[the programme] gives us a chance to lead people to do good things, like to love school 
and to help others who are struggling” (D2, L205-208). 
Participants explained how they lead their peers by taking initiative and engaging in 
positive activities. A participant shared how she has taken a lead by being a visionary: 
“I have suggested to start a programme, a beauty pageant … we want to bring back 
their [girls] self-confidence” (B2, L134).  
 A participant described his act of leadership:  
I initiated a soccer game for boys and girls because after the exam, we do 
nothing at school, then I started a competition between boys and girls. It will 
help us to stay away from drugs. (D2, L111-112 & L100-102) 
Whilst enacting their leadership role, participants became role models to their peers. 
A participant asserted, “peer educators are trained to be role models” (B1, L149) and 
another remarked, “our purpose is to lead by example” (C1, L35). Similarly, a 
participant expressed, “we need to be an example to others/role models” (E1, L127) 
and another concurred stating that: 
I also have to be a role model, it is partly a role, but more than a role, it has 
to be a lifestyle, so it’s just partly a role; I cannot force them [peers] to copy 
me, I have to do it and they choose to copy me, it will depend on them if 
they want to copy. (C1, L628-630) 
A few participants expressed their understanding of being behaviour change agents. 
In School B, there was an understanding that PEs aim to bring change hence, their 
selection process for PEs entails: “Learners are invited to introduce themselves and 
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indicate [if] they want to join peer education because they want to bring change in the 
school” (B1, L53-54). 
A participant proudly stated, “we want to be counted [on] for changing other people” 
(B2, L134-135). Another participant shared her view about promoting behaviour 
change as follows: 
We motivate, so once good has been done, or once we see there is 
potential of good occurring there, we motivate it to be groomed. We groom 
that character … we motivate positivity. (C1, L190-192) 
A participant shared how their intervention as PEs led to change at a school where 
there was discrimination against gays and lesbians. The participant remarked, “after 
what we did, then they [lesbians and gays] had the freedom to express themselves” 
(A1, L57-58). 
It was clear that participants had a significant leadership role which they enacted by 
leading their peers, being role models and behaviour change agents. PEs are 
visionaries. As transformational leaders, PEs have idealised influence; they become 
admired, respected, and trusted role models to their peers (Bass, 1998:5). From the 
data, it emerged that there was intellectual stimulation of peers by participants to 
question the status quo (Ingleton, 2013:224), typified in the following comment: 
Here at school, there was this thing that gays and lesbians are not 
welcomed and stuff, but after what we did, they had the freedom to express 
themselves. (A1, 56-58) 
PEs took a lead in advocating for change and “questioning the status quo”, in the case 
where lesbians and gay learners where not welcomed. Furthermore, PEs 
demonstrated “individual consideration” where PEs specifically catered for their peers’ 
needs, by fighting for their human rights. PEs are regarded as leaders because they 
were able to motivate and direct others towards the common goal, of non-
discrimination against lesbian and gay learners. 
From the participants’ responses, it showed that these PEs influenced the behaviour 
of their peers, especially the behaviour that was influenced by peer group norms (DBE, 
   54 
 
2011:3). PEs can be powerful role models by modelling healthy behaviour for young 
people, who are most likely to adopt behaviour modelled by their peers due to similarity 
in life experiences (Chinyama, 2012:25; FHI, 2010:6; Mason-Jones et al., 2011:564; 
Sithole, 2013:14).   
4.2.2 Theme Two: Successes in execution of the Peer Educator role 
The second theme is “successes in the execution of the peer educator role”. Each of 
the two associated sub-themes (Table 4.1.) will be discussed. 
4.2.2.1 Peer Influence and Behaviour Change 
It emerged strongly from the data that participants across all the schools had achieved 
success by being influential to their peers and effecting behaviour change. A 
participant expressed:  
There are those [peers] who support us, they even help with cleaning the 
classes. There are those who help others with homework even if we [peer 
educators] are not around. (D2, L80-81) 
Another participant commented that “some learners really learn from us, by changing 
their behaviour” (E1,130-131). 
Yet another participant remarked: 
Others [peers] have been influenced because they come and others even 
bring their friends to join…the group [peer educators], I think a lot of 
learners have been influenced. (B2, L407-409) 
A participant confidently expressed:  
They [peers] listen to me when I advise them, because they normally come 
back to me to tell me that what I told them has worked and they thank me 
for [the] advice. That makes me realise that they do actually listen to me. 
(C1, L172-174) 
Behaviour change was evident in the following quote:  
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Teenage pregnancy, smoking, alcohol abuse and bullying has decreased. 
Those who used to smoke, do not smoke here. Maybe if they want to 
smoke, they go somewhere or to the shops. (D1, L145-147) 
Similarly, a participant remarked that:  
Now the rate [teenage pregnancy] has been reduced … and smoking of 
boys in the corridors has stopped. Mostly, boys no longer harass the girls 
that much, when passing on the stairs. (A1, L96-97 & L139-141) 
A participant acknowledged: 
The issue of bullying here at school has decreased. Learners are not 
complaining that much about bullying … the substance abuse has 
decreased; the issue of school uniform … they now listen to us and wear 
appropriate uniform. (C2, L189-191) 
There was sufficient evidence to show the successes achieved by participants, which 
included a decrease in substance abuse, teenage pregnancy, bullying, and sexual 
harassment. Data showed that out of the five schools, three schools managed to 
achieve a decrease in substance abuse. From the transformational leadership 
perspective, through inspirational motivation, PEs were able to inspire and motivate 
their peers and engage them in thinking about the ideal future (Bass, 1998:5). 
This indeed is an achievement that needs to be acknowledged and praised. Renfrew 
et al. (2002:3) contend that peers have a stronger influence on individual behaviour 
due to a level of familiarity; hence, they are able to influence individual and peer group 
norms. A peer-led approach is particularly appropriate for adolescents as they have a 
greater tendency to learn from and be influenced by their own peers (Sun & Miu, 
2018:33). “Leaders are people whose ideas are endorsed voluntarily” (Kort, 2008, 
cited in Ciulla, 2011:60) and this is evident when peers supported the PEs initiatives 
and helped others with homework even if the PEs were not around. The PEs had the 
ability to attract peers to follow their vision voluntarily. 
4.2.2.2 Peer Educators’ Personal Development 
Participants unanimously alluded to the fact that they have personally developed as a 
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result of being a peer educator. A participant described the positive impact that the PE 
role had: “The BEM/GEM [peer educator programme] has given me confidence” (E2, 
L225). A similar sentiment was echoed by another participant who commented that, 
“because of going to the programmes, you gain confidence, you learn how to talk to 
people” (C1, L474-477). A participant who shared the same view remarked, “I have 
developed self-esteem and confidence” (B1, L405-406). 
In working with the peers, a participant developed compassion as indicated in the 
following quote: 
I did not love people, but now I have this love for people ‘cause I am working 
with people every day and you [I] understand the challenges they face. You 
[I] even understand the reasons for behaviour. (C1, L479-483) 
Some of the participants’ responses seemed to indicate that being a peer educator 
improved their decision-making skills. Participants commented that being a peer 
educator, “has taught me to know what is wrong and right” (D1, L157-160) and “I must 
learn to differentiate between right and wrong and do the right way” (B2, L420-421). 
One of the skills that is required of peer educators is the skill to convince people or to 
influence people. The ability to influence is key in leadership. A participant remarked, 
“What I have learnt is that you need to convince people on what to do but not force 
them” (E1, 163-164); a similar view was shared by another participant who explained 
that “You learn to convince people to do right, to say guys let’s do this, convince them 
to do right” (C1, L492-495). 
Participants appeared to have learned to listen to their peers without being 
judgemental. This is shown in the remarks that “The lesson I learned is not to judge” 
(C1, L548) and “It [being a peer educator] has taught me not to be judgemental” (E1, 
186-189) as well as “I have learnt not to be judgemental” (E2, L235). 
One of the developmental areas for participants was learning to respect their peers. 
Participants commented, “It [being a peer educator] has taught me to respect other 
people” (D2, L151-152), “I should respect others” (C2, L256-257) and “It [being a peer 
educator] has taught me respect goes both ways, the young must respect the old and 
vice versa. Try to respect other learners” (E1, L186-189). 
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It was encouraging to see how being a peer educator helped to improve the 
participants’ personal development. There was evidence of how they had improved in 
their leadership skills, communication skills and decision-making skills. The findings in 
this study concur with a study undertaken in Cape Town, which revealed that PEs 
improved in their leadership skills, decision making and communication skills (Swartz 
et al., 2014:35). Furthermore, participants’ responses confirmed that PEs gain critical 
skills such as confidence in public speaking, and they become persuasive and 
convincing communicators which leads to their effectiveness as PEs (Badura, Millard, 
Peluso, Ortman, 2000:475; Njovana, 2010:12).   
4.2.3 Theme Three: Challenges faced by Peer Educators 
The third theme is ‘challenges faced by peer educators’. Each of the five sub-themes, 
namely, attitude towards PEs, lack of co-operation amongst PEs, lack of influence, 
management of activities and safety of PEs will be discussed. 
4.2.3.1 Attitude towards PEs 
For any intervention to be successful, it needs to occur in an enabling environment 
and be welcomed by the beneficiaries.  In an endeavour to carry out their duties as 
peer educators, participants were faced with a myriad of contextual challenges. 
4.2.3.1(a) Peer Resistance 
Participants’ intervention in schools was not always well received. Participants 
experienced different forms of frustration when dealing with their peers. A participant 
complained: 
Meeting with school learners, they will tell you that they won’t be informed 
about something that they know, which like they say they know but they 
don’t have full information. (A1, L173-174) 
 A similar sentiment was expressed by another participant: 
They [peers] will say, I cannot tell them anything. I tell myself that I am better 
because I am in the programme, I think I have everything, I am not better 
than them. (C2, L209-211) 
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Feelings of disappointment and frustration prevailed as one participant stated: Aaai, 
learners here at school are against us, all learners are against peer education” (B1, 
L318-320). Another participant relayed that “others [peers] will remove the posters 
[educational posters posted by PEs] from the wall or tear it off or write on them” (D1, 
L189). 
It emerged from the data that peers did not really accept PEs. This concurs with the 
findings of the pilot project carried out in 2008 by the then Department of Education, 
that initially learners did not respect nor take PEs seriously; they responded with 
resistance (DBE, 2011:38) 
4.2.3.1(b) Lack of recognition 
Participants felt that they were not always recognised by their peers. 
A participant had challenges with peers’ attitudes towards his sexual orientation. A 
participant sadly conveyed his experience:  
They say I am ‘gay’, so when they see as I am gay, when people see one 
person saying ‘hey, Stabani’ [gay] so when a person call me ‘Stabani’, then 
it means all the others will look down on me and say this one is a ‘Stabani’ 
what can he tell us? (E2, L75-77) 
Frustration about lack of recognition was greatly felt by participants. In relating her 
frustration, a participant used a metaphor to express herself: 
I don’t know what they [peers] think about us ‘cause they take us like we 
just don’t exist. You know even if you could go for training, you go there and 
get trained, you are well informed of such roles, but they don’t use you. It’s 
like getting trained to be a doctor but there are no patients. (C1, L418-420) 
Another participant voiced her concern, “here at school, as PEs, they do not give us 
the platform” (A1, L42). 
PEs need to be accorded an opportunity to engage with their peers. PEs are activists 
who need to facilitate peer education as an ‘active, dialogical program’ in which 
learners actively participate in formulating critical analyses and come up with 
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scenarios of different ways of being (Freire, 1993:19). 
4.2.3.1(c) Lack of Trust 
People feel free to share their problems in an environment where they feel their 
information will be treated with confidentiality. 
 
One participant shared her experience: 
Even when a person wants to share their problems, they are afraid that you 
will tell others. Whereas you just want to help them, but they will not see it 
that way. They think you want to make fun of them. (D1, 120-126) 
A similar view was expressed by another participant, “so far let’s just say they are not 
comfortable enough to come to us with their problems” (C1, L368). 
Lack of trust was also based on the perception of lack of maturity of PEs. A participant 
remarked:  
Some [peers] would say they preferred to speak to the teacher [instead of 
PEs] because they think it is too personal and some of their problems 
involved their parents.  (A1, L42) 
The reaction of some teachers was indicative of a lack of trust for PEs. Apparently, 
some PEs did not practice what they preached regarding teenage pregnancy. A 
participant sadly explained:  
They [teachers] took back the T-shirts [PEs’ T-shirts] so they have the 
mentality that peer educators teach learners not to fall pregnant but the peer 
educators themselves fall pregnant. (B1, L311-312) 
Data reveals that peers did not really trust PEs. Hence, they did not necessarily 
approach them with their problems. Similar experience was revealed by research that 
shows that lack of trust led to peers not approaching PEs for advice due to fear on 
information being disclosed to others (Swartz, et al., 2014:38). This contradicts 
literature (IPPF, 2004:6) that indicates that that peers are perceived as “credible and 
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trusted sources of information” and what Naidoo (2013:1) asserts that “PEs are 
perceived by their peers to be trustworthy”.  
4.2.3.1(d) Age Factor 
It strongly emerged from the data that age seemed to be a barrier to participants’ 
effectiveness in their role as PEs. Out of the five schools, four schools showed that 
age may be an issue for PEs. 
 A participant’s experience was that, “learners here at school say you are their peer, 
they can’t give you respect. It is better if you are an adult” (E1, L97-98). 
Some participants were undermined because of their age, as a participant stated, 
“They say if a person has told me their problem, what will I do because I am the same 
age with them or I am young” (D1, L177-179). 
A similar view was echoed by another participant: “They undermine me and take 
advantage, so they will tell me that I am young, what do I know, there is nothing better 
that I can tell them because I am young” (C2, L222-225). Similarly, another participant 
remarked, “learners do not respect the peer supporters, they see us as the same age 
group” (A1, L123-124). 
The participants’ experiences explicates the importance of considering the age gap 
between the PEs and their peers. Swartz et al. (2014, 89) suggest there should be at 
least a two-year age-gap between PEs and peer learners to foster trust. 
4.2.3.1(e) Lack of co-operation from peers 
One of the challenges that participants faced was the lack of co-operation from their 
peers whom they were supposed to help. 
A participant sadly related, “It’s hard to get the support that you need, some of the 
learners, you can invite them to do something, but they do not support us” (E1, L108-
109). There was lack of co-operation with regards to wearing appropriate school 
uniform. The participants expressed “they [peers] do not want to wear proper uniform” 
(B1, L358), and “others [peers] are still wearing caps even if we tell them not to, 
because we do tell them to do the right thing by wearing proper uniform” (C1, L192-
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193). 
It was apparent from the data that participants experienced common challenges in 
their effort to execute their role. There were similarities in the findings of this study with 
other previous study findings, namely, lack of platform and lack of trust. Myataza 
(2009:23) made similar findings that PEs were not given opportunities to engage in 
activities and to implement the programme. Peers did not confide in PEs for fear that 
‘private information’ might be a subject of gossip (Swartz et al., 2014:38). A study in 
KZN found that there was a high rate of teenage pregnancy amongst PEs themselves, 
and this affected the PEs credibility (Sithole, 2013:16).  
4.2.3.2. Lack of Influence 
It emerged from the data that participants were not always influential to their peers.  
Participants sometimes found it challenging to influence their peers as indicated in the 
following statements: “we could not make them [peers] listen to us” (D2, L126), another 
participant sadly indicated, “most of the learners have not been influenced because 
they chose fashion over the BEM/GEMs” (E2, L203-204). 
A similar view was expressed: 
There are those [peers] who are not yet influenced even though they see 
that it [PEP] is good but they just have something in their mind that they do 
not want to remove it. (B2, L409-411) 
It appears that the participants’ lack of influence was caused by the peers’ attitude. 
This was typified by the following statement:  
Some [peers] do not want to understand that lesbians and gays are also 
people. They still have that challenge that why God has created you in a 
certain way and you want to change yourself into this. (A2, L137-139) 
Another participant also shared her disappointment and elaborated: 
They do not give us a chance to help them out, maybe they are faced with 
peer pressure … maybe they are strongly addicted and I am going to talk 
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about the challenges we face. It maybe they are enjoying it for now ‘cause 
change of a person starts with a person. You cannot force a person to 
change when they are not ready to change because chances are that he 
will eventually go back because it was not their choice to change. (C1,525-
532) 
This data unearthed a significant factor in behaviour change communication, namely 
‘attitude’. It is difficult to change a person’s attitude; hence it was challenging for the 
participants to change their peers’ attitude. Participants appeared frustrated at their 
inability to influence their peers. A similar experience was evident in a Mason-Jones 
et al study (2011:1613) which revealed that PEs were frustrated at not being able to 
fulfil their expected role of influencing their peers.  
From the data, it emerged that participants sometimes struggled with the management 
of their activities as PEs. Participants acknowledged that they faced challenges when 
carrying out their activities. A participant related how they failed to control the crowd, 
…what happened, when we finished with the programme, because we had 
invited learners from grade 9 to 12, so they were supposed to go back to 
school, they decided to leave the school premises. (A1, L95-97) 
Frustration was noticed from a participant who sadly expressed: 
Heish, mam, time management; I struggled with time management with 
having to meet with my peers and then at home I have chores that I have 
to do. So, it was my challenge the time for doing homework was not 
available, when I got home, I would be tired, when I finished with home 
chores I will sleep. (D2, L116-119) 
Data showed that participants struggled to cope with the responsibilities assigned to 
them as PEs as they still had to deal with their academic work. Roussouw (2013:21) 
and Sithole (2013:16) state that PEs struggle with managing their multiple-roles, 
namely, being a student, behaviour-change agent and role model.  
4.2.3.3 Safety of peer educators 
The data revealed that participants were exposed to potential risks when carrying out 
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their expected role. Participants faced challenges of being threatened physically or 
verbally and of being hurt outside the school premises. A participant remarked, “we 
face things like, they [peers] will wait for you by the gate and want to beat you” 
(B1,320); another  participant explained, “you go there, you confront them [peers], you 
will get beaten, if they swear, they will swear at you like nobody’s business” (C1,L436-
437) , whilst  another participant indicated, “we keep quiet ‘cause we are afraid of the 
boys who smoke, because if I report them, they can find out that I am the one who 
reported them” (E2, L128). 
Similar experience of fear of the peers was experienced in another school. A 
participant elaborated that: 
Like we have not spoken to them [peers] in assembly about drugs … Tjo! 
(exclaims) we are also scared of the learners of our school. It is like you will 
start to talk to them, they will make noise and become violent. (D1, L81-83) 
The other potential risk to PEs’ safety emanated from their involvement with their 
peers’ problems beyond the school premises. In some schools, participants went to 
their peers’ home to try and solve problems. It is under these circumstances that the 
PEs’ safety might have been compromised. Evidence of such home visits which 
appeared to be conducted without teacher supervision was elucidated as follows: 
There was a case we dealt with. A learner who has a problem of being 
abused by her mom at home, she would tell us that her mom was abusing 
her physically. We once decided to go to her home just to try and check the 
situation, we just pretended to be casual visitors. (D1, L284-287) 
It appeared that participants experienced intimidation from their peers and this feeling 
of fear made participants feel unsafe. Attitudes and behaviours which could be 
displayed towards PEs included rejection, labelling, hate, disgust and alienation 
(Ntombela, 2009:24).  
Lastly, participants faced the challenge of dealing with fellow PEs. To illustrate this 
challenge, a participant related her experience: 
Problems; working with [un]cooperative people, you feel like the whole load 
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is on your shoulders. Working with people who do not want to work. People 
who are not willing to meet you halfway, especially people you work with in 
this campaign. (C1, 499-501) 
The other participant described her frustration with co-peer educators as follows: 
The secretary does not come to meetings. Some of the members are never 
serious, they complain about being hungry, they are not serious. You need 
to go and drag them to come to the venue and do what we need to do. The 
members usually laugh during meetings … they go around with friends and 
[do] not come back to the meetings. (E1, 172-175) 
Another participant complained about the behaviour of some PEs, stating: 
There are some [peer educators] within the peer education who do wrong 
things and if we find out that you are doing wrong things, we fine you. (B2, 
L117-118) 
It was clear from the data that participants experienced challenges with their fellow 
PEs. This might be attributed to the fact that they were still children themselves and 
hence at times they would behave like other children. Ntombela (2009:24) avers that 
we need to comprehend that PEs are also youngsters who are battling with 
adolescents’ identity themselves.  
The final theme is strengthening the PEs’ role. 
4.2.4 Theme Four: Strengthening the PEs role 
Three sub-themes were identified, namely, social support for PEs, curriculum 
integration and training of peer educators. 
4.2.4.1 Support for PEs 
It strongly emerged that the support from the GDE is needed for PEs to be effective in 
their role.  Participants indicated various ways in which they need support from the 
GDE, namely, monitoring, moral support, recognition and tangible support (funding, 
materials and other relevant resources) are needed to carry out the PEs’ 
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responsibilities. 
A participant voiced her opinion about the GDE support by remarking: 
I think they [GDE officials] should participate; maybe come at least once to 
attend some of our meetings so that they can hear what we discuss. Even 
when we raise awareness, they can support us. (B1, 486-488) 
Another participant concurred that the GDE’s visibility was critical by suggesting: 
At school, they can come and check progress, enquire about our 
challenges, and how to tackle them, advise us, maybe be silent partners. 
Ask us everything, are you ok? Do you need something, how can we help? 
Finding out how they can help us. Ja, that could make the programme to 
be more effective. (C1,613-616) 
It became clear from the findings that participants needed more support in terms of 
being sponsored with money and other materials they need for their PE activities. 
A participant expressed her school’s need for assistance by explaining:  
School money is not enough. It’s hard for us to get money for events. We 
get hungry when having events, so the department can help by sponsoring 
us. (E1, 212-213) 
To support the need for financial support, another participant suggested: 
If they can help us with funds, we can have money from there, we can make 
posters if we are having campaigns in the halls, then people will have free 
access, and they will hear and the community can help. (B1, 493-495) 
Another participant articulated:  
The department can help us by buying things like pads, food parcels, 
toiletry, soup for our kitchen soup. If they can buy things that we need for 
our programme. (D1, L253-255) 
From the peer education awareness point of view, participants felt that the GDE must 
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help in making people aware about the PEs’ structure and what it does. 
A participant commented that they should, “Give a little support and introduce us to 
other people who do not know us … as peer educators and what we do and why we 
are needed” (E1, 219-221). 
 
A similar view was expressed by another participant: 
I think the department must like advertise somehow, maybe go to SABC so 
that people can see, know and understand about it [PEP] and they can try 
to push us. (B2, 566-572) 
 Participants noted that parental involvement with the PEs activities was significant. 
A participant suggested: 
I think they could bring parents into peer education … so that they can be 
educated on issues like drugs. If I am aware and my parent is aware it will 
make things easier. Including parents can be good. (C1, 584-587) 
Another participant emphasised: “the parental role…is important” (A2, L239). 
Some participants were of the opinion that more PEs needed to be recruited. A 
participant remarked: 
I think there should be more Pes … at our school if we can be more in 
numbers. Other people might be aware of what we do and they might want 
to join and the programme can grow. (D2, L190-L192) 
The same sentiment was expressed by another participant, “we have to have more 
peer supporters here at school” (A2, L231). 
There was a feeling amongst some participants that the GDE needs to acknowledge 
them for their efforts as PEs by motivating them with a reward. A participant 
elaborated: 
The GDE has to do something that learners can be attracted to like 
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it…Learners want something in return, if we did not say there will be camps, 
we would not have members. Maybe the GDE must have incentives, like 
camps, food, provide services, e.g. court to play soccer. (E2, L272-276) 
 
Another participant held a similar viewpoint: “At least at the end of the year, they (GDE) 
should offer rewards. They must have rewards for the peer educators because clearly, 
we work hard” (B2, L562-563). 
It was clear that participants needed a lot of support from different stakeholders in 
order to be effective in their role as PEs. Data reveals that most participants felt that 
there was no visible support from the GDE, in terms of monitoring and support, yet, 
the guidelines indicate that “GDE officials should support programme implementation 
in schools by monitoring the programme and coordinating data collection of activities 
by PEs”.  
Strange et al. (2002:348) asserts that teachers can provide support for PEs by 
ensuring that PEs get the resources they need. Sithole (2013:18) maintains that 
supportive relationships, financial support and sufficient resources are critical for PEs 
to function efficiently within the PEPs. FHI (2010:20) suggests that an incentive system 
for PEs should be developed which may include awards, public recognition and 
advancement within the programme. DBE (2011:33) suggests that it is essential to 
motivate PEs through rewards or recognition for their time and effort. 
4.2.4.2 Curriculum Integration 
Participants shared some of their viewpoints regarding the curriculum for peer 
educator training. 
A participant suggested: “They could add rights … they must talk about bullying and 
consequences. They have to add something on bullies, they need to find out why other 
learners want to kill themselves” (E2, 261-263). 
Another participant added: 
I can say peer education could … be made like a subject. There is a lot to 
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learn … you have to tackle issues like every day, and such things, like to 
learn how to convince, how to get people (C 1, L458-461). 
Yet another participant remarked: 
They must no longer focus on teenage pregnancy, bullying only. It will be 
better if they still use it but add other things. They must include other 
interesting things like substance abuse, emotional abuse, and physical 
abuse, maybe people may be interested to come to our discussion or join. 
(D1, L243-246). 
The participants’ responses indicate the importance of youth participation in the 
programme development. Hence, it concurs with the literature that suggests that it is 
critical that youth should have input on how the programme is developed and 
administered (Azizi et al. 2016:5; FHI, 2010:9). It is important that the training of PEs 
should be contextualised. The activities, messages and methods that are used for 
training should be appropriate to the culture and age of the target group (DBE, 
2011:24). 
4.2.4.3 Training of PEs  
Participants unanimously indicated a need for training of PEs so that they could 
effectively fulfil their role, which was expressed in the following quotes:  
If they can take us back to training, like start afresh, tell us how to do things, if 
we struggle then show us how to deal with matters. (D1, L248-249) 
We need some learning on how to become a peer educator. (C1, 574-575) 
Camp [training for PEs] should not be for one week. We learned less 
information in one week. It should be for two weeks so that we can learn 
and understand more things because one week is not enough to 
understand everything. (E1, L215-217) 
Two participants from different schools shared the same sentiment that more training 
was needed, stating, “more training, constant training not just once or twice” (C1, L592 
& D2, L178-179).  
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Other participants focused on the content of the training which they felt had to be 
included in the training. A participant pointed out: 
I think they can focus on training us on how to manage people who refuse 
to get help … help us to handle those who are negative towards us. (D2, 
174-176) 
Another participant suggested that “the first thing that maybe we must do is to learn 
the skills of convincing people” (C1, L426). 
A participant felt that besides training, peer educators required motivation. The 
participant remarked, “I think they must do it for all the schools and in the camps, they 
must bring motivational speakers who can motivate us not to give up” (B2, L532). 
It is evident that PEs need to receive sufficient and relevant training in order to be 
effective. Adbi and Sumbari (2013:1201) accentuate that PEs should be effectively 
trained in order to empower them to comprehend the purpose of the programme. In 
support, Ebreo et al. (2002:240) propose that it is imperative to ensure that PEs are 
appropriately trained in their involvement and are conversant about the content. 
4.3 Summary 
This chapter focused on the findings and interpretation of the data collected by means 
of semi-structured interviews with peer educators. Various themes and sub-themes 
were discussed to ascertain what could be deduced from this investigation of the 
actual role enacted by peer educators within the GDE’s PEP. Literature from the 
literature review conducted in Chapter Two was used to buttress the analysis and 
interpretation. The supporting literature provided credibility and context to the given 
interpretations. 
The first theme, ‘the role of peer educators’, illuminated that PEs understood their role 
in the GDEs’ PEP. It was evident that in schools that provided an enabling environment 
for PEs to carry out their activities, PEs became effective. ‘Successes in the execution 
of the PE role’, the second theme discussed, highlighted how PEs were effective in 
influencing behaviour change amongst their peers, as there was a decrease in 
teenage pregnancy, substance abuse, sexual harassment and bullying after PEs’ 
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intervention. It also showed how PEs themselves benefited. The third theme exposed 
the ‘challenges faced by PEs’, where it was established that peers did not trust PEs 
and peers appeared to be resistant to the PEs’ intervention. Poor interpersonal 
relationships were evident between PEs and their peers. The last theme concerned 
‘strengthening of the PEs’ role’. PEs were vocal about the need for support from all 
stakeholders, GDE officials’ visibility to monitor the programme and adequate training. 
I set out to investigate if PEs are leaders and whether the leadership, they enact is 
transformational or not. Data collected from the participants confirmed that PEs enact 
a leadership role and they adopt a transformational leadership approach. 
Data revealed that PEs’ as leaders achieved success in terms of changing the high-
risk behaviours such as substance abuse and teenage pregnancy. They were able to 
influence their peers to change negative behaviour. This shows that they managed to 
adopt the transformational leadership tenet of ‘inspirational motivation’. PEs were also 
successful in leading change with regards to their ‘support’ and ‘advocacy’ role; they 
managed to fight for the human rights of their peers, by ensuring that peers had basic 
needs like food and clothes and were treated fairly. This act of kindness brought up 
the ‘Spirit of Ubuntu’ which is associated with Ubuntu leadership. In their endeavour 
to bring about change, PEs followed Ubuntu leadership and transformational 
leadership; they enacted the ‘individualised consideration’ by caring for the needs and 
well-being of their peers. This data differs from literature in terms of advocacy and 
support. It appeared that participants managed to achieve more for the peers and for 
themselves compared to what was found in literature. 
When a leader shows empathy and compassion for followers, he/she will easily earn 
their respect, as they will see that the leader cares for them, hence they will follow 
him/her with no reservation. The successes that PEs achieved were similar to PEs’ 
achievements that have been reported by literature, namely improved leadership 
skills, decision-making and communication skills. PEs’ achievements showed that 
there was empowerment of peers and transformation was achieved. The PEs’ 
achievements can be strengthened and sustained through social support from all 
stakeholders in terms of human resource and physical resources, and adequate 
leadership training. If the PEs’ achievements are strengthened, it is likely to take us 
closer to transformation and to realising the GDE’s vision about peer education.   
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The challenges that PEs experience such as gender inequality, lack of recognition, 
lack of youth participation and lack of training are an indication that PEs are operating 
outside the transformational leadership framework, and this makes it difficult to realise 
the DBE’s vision of using peer education as a strategy to bring change to learners’ 
behaviour.  
Lack of recognition for PEs is evident in utterances such as, “learners here at school 
say you are their peer, they can’t give you respect. It is better if you are an adult” (E1, 
L97-98). The situation confirms what Baker (2011:23) asserted when he said the 
significant challenge in peer leadership is that both the leader and the follower have 
equal status, hence the challenge of not being respected. 
In order to address these issues, we need to use the transformational framework. Data 
unearthed something that is not usually documented: ‘the safety of PEs’. There is 
evidence that showed that in many instances, PEs did not feel safe as they were 
threatened verbally or physically and emotionally, as evidenced in a statement by one 
peer educator: “Tjo (exclaims) we are also scared of the learners of our school, it’s like 
you will start to talk to them, they will make noise and become violent” (D1, L81-83). 
The other main revelation was lack of an environment conducive to change; the school 
environments are not ready to deal with change, as shown in an utterance such as, 
“Here at school, as PEs, they do not give us the platform” (A1, L42), hence we need 
to consider ways of changing our school environments and make them more open to 
change.  
This can be linked to what Campbell and MacPhail (2002:29) cited before, that ‘there 
is a need to develop a school context that enables learners to practice ‘real 
leadership’”. The theoretical framework will be useful to move PEs from a position of 
non-influential leaders to a position of influential leaders. This situation leads to the 
need for further research to address the challenges that PEs face in their leadership 
role and to find out what can be done to enhance the PEs’ role. Finally, it can be 
acknowledged that PEs enact leadership and they follow a transformational leadership 
route, even though they need support to be more effective in changing behaviour. The 
study seems to have achieved the set objectives, and it is convincing that 
transformational leadership is the ideal framework for behaviour change in schools. 
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The next and final chapter concludes this study. Important findings in relation to the 
research question and sub-questions are summarised, and recommendations are 
made. 
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CHAPTER FIVE 
SUMMARY, RECOMMENDATIONS AND CONCLUSION 
5.1 Introduction 
South African Youth are threatened by social ills such as substance abuse, HIV and 
AIDS infections and teenage pregnancy which has a negative effect on the education 
system. In an effort to reduce these social ills that are prevalent amongst learners, the 
DBE introduced PEPs in both primary and secondary schools. PEPs utilise peer 
educators who are equipped with adequate skills, knowledge and attitudes so that they 
are able to facilitate positive behaviour change in their peers (Mason-Jones et al., 
2010:563). Thus, peer educators play a leadership role as they lead their peers in 
bringing about behaviour change. This study sought to investigate how the PEs’ enact 
their leadership role within the GDE’s PEP. 
This final chapter will harmonise the important features of the study commencing with 
a summary of the study. Thereafter, the research findings based on the research 
question and sub-questions will be discussed. The chapter will conclude with 
recommendations and considerations for future studies. 
5.2 Summary of the study 
The DBE adopted the concept of peer education as a turn-around strategy to curb 
high-risk behaviours that are prevalent amongst South African youth. PEs play a lead 
in peer education in schools as part of formal programmes known as PEPs. The aim 
of the PEPs is to influence behaviour change which is premised on the notion that 
peers are able to communicate better with their peers due to familiarity and similar 
experiences.  
This study investigated the leadership role of PEs who participated in the GDE’s PEP 
in secondary schools. The study was framed within an interpretivist paradigm. A 
generic qualitative approach was employed to investigate the experiences (Creswell, 
2009: 13) of peer educators during their participation in the GDE’s PEP. The sample 
comprised learners who were, at the time of the study, serving as PEs in their schools. 
A literature review was undertaken with the intention to explore existing knowledge 
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and contemporary issues in the field of peer education and the role of PEs. A 
qualitative research phase followed, where semi-structured interviews were conducted 
in five schools that were purposefully selected. After data collection, a thematic content 
analysis ensued.  
Several themes and sub-themes emerged from the qualitative study. The first theme, 
‘The Role of Peer Educators’, had five sub-themes and revealed that PEs understood 
their role in the PEP. The first sub-theme, ‘peer support’ indicated how PEs supported 
their peers through helping and advising them. The second sub-theme, ‘Identification 
of problems and referral’ elaborated on how PEs identified peer problems and tried to 
get help through a referral system. The third sub-theme, ‘awareness and advocacy’ 
highlighted how PEs tried to end injustices and inequalities within their schools. The 
fourth sub-theme, the ‘educator’ indicated how PEs educated their peers with the 
intention of influencing behaviour change. The fifth sub-theme, ‘leadership’ highlighted 
the leadership role enacted by PEs through modelling and influence. 
The second theme, ‘successes in the execution of PE role’ had two sub-themes which 
revealed that PEs were able to achieve success with regards to behaviour change. 
The first sub-theme was ‘behaviour change and peer influence’ which described that 
PEs managed to change the behaviour of their PEs and influence them positively. The 
second sub-theme was ‘personal development’ referring to the personal growth of PEs 
in the areas of decision-making, leadership, communication and self-confidence. 
The third theme identified a myriad of challenges that PEs faced. These challenges 
had a negative impact on the PEs’ interventions and hindered their effectiveness. The 
first sub-theme was ‘attitude towards PEs’, which identified negative behaviours such 
as a lack of recognition, resistance towards PEs, lack of trust, and lack of co-operation 
from their peers. The second sub-theme, ‘lack of influence’ was evident when PEs 
struggled to shift their peers’ negative attitudes. The third sub-theme, ‘management of 
activities’, showed that PEs lacked the skills of managing their activities effectively. 
The fourth theme, ‘safety of PEs’, indicated that PEs were vulnerable to verbal and 
physical threats. The last sub-theme, ‘the lack of co-operation amongst PEs 
themselves’, indicated that PEs had internal tensions.  
The final theme identified recommendations for enhancing the role of peer educators 
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and had three sub-themes. The first sub-theme was ‘support to PEs’ which indicated 
that support from all stakeholders including district officials, parents, school 
management, teachers and learners is crucial for PEs to be successful. The second 
sub-theme was ‘curriculum integration’ where it was recommended that peer 
education be offered as a school subject. The third sub-theme, ‘training of peer 
educators” indicated that PEs need adequate training to capacitate them for their role.  
This study had several limitations which will be outlined. 
5.3 Limitations of the study 
The initial intention was to interview learners who had undergone peer educator 
training and were in Grade 10 to 12. Thus, it was envisaged that the peer educators 
in the sample would have greater experience of being in the peer educator role. 
However, one of the available participants was in Grade 8 and two were in Grade 9. 
Fortunately, I had included a large sample of 10 participants for this minor-dissertation 
and at least seven of the participants were in Grade 10 to 12. This was a qualitative 
study limited to one region in South Africa, 5 school districts and 10 peer educators. 
Although, other schools and peer educations might find themselves in similar 
situations, the findings of the study may not be generalised to all schools in Gauteng 
or the country at large.  
5.4 Findings from the literature review  
The theoretical framework of this study was based on Transformational Leadership 
Theory (Bass 1998). According to the theory, PEs are transformational leaders 
because their mandate resonates with the tenets of transformational leadership 
namely, idealised influence, inspirational motivation, intellectual stimulation and 
individualised consideration (Bass, 1998:5-6). Idealised influence, is when PEs as 
leaders become admired, respected, and trusted role models by their peers (Bass, 
1998:5). PEs are expected to serve as role models for healthy behaviours to their 
peers who are likely to emulate behaviour that is modelled by people similar to them 
(DBE, 2011:10). There is inspirational motivation when PEs inspire and motivate their 
peers and encourage them to think about the ideal future (Bass, 1998:5). PEs have 
the responsibility of encouraging positive life choices (DBE, 2011:15), such as the 
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avoidance of substance abuse.  
5.5 Findings from the research study  
PEs enact Ubuntu leadership by supporting their peers to cope with the challenges 
they face at school and at home. What came out in this role is the spirit of ‘Ubuntu’ 
that was evident in how PEs went out of their way to ensure that their peers had the 
basic needs like food and school uniforms. In situations whereby PEs are unable to 
help, they referred their peers to the appropriate authority. Using a transformational 
leadership lens, PEs exhibited ‘individualised consideration for their peers’.  
PEs demonstrate agency by addressing issues of sexual orientation in schools and 
advocating for change. From a transformational leadership lens, PEs are ‘intellectually 
stimulating’ their peers to start questioning the status quo and engage in ‘critical 
dialogues’ as they work towards transforming the situation. This study found that PEs 
fought for the rights of those learners that tended to be marginalised and discriminated 
against based on their sexual orientation. PEs ensured that the marginalised learners 
enjoyed their rights of ‘Freedom of Expression’ as stipulated in the Constitution of 
South Africa and the Convention of the Rights of the Child. More specifically, PEs 
highlighted the discrimination of gay and lesbian learners that existed in their school 
culture.  
While taking on a peer educator role, PEs displayed various leadership attributes such 
as the ability to influence their peers, role modelling, bringing about positive change. 
Various leadership traits were enhanced such as greater confidence (self-efficacy), 
decision-making skills and communication skills. PEs learned how to convince people, 
handle conflict, to care about others and to treat others with respect. PEs improved 
their negotiation skills and learnt how to deal with diversity and inclusion in their 
schools. 
PEs faced many challenges in their endeavour to influence their peers towards 
positive behaviour change. Peer resistance, a lack of co-operation and a lack of 
recognition were experienced by peers in the study. Peers did not fully trust PEs. 
Hence, they were reluctant to share confidential information with the PEs. Lack of trust 
is likely to pose a threat to leadership effectiveness. PEs themselves struggled to 
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manage their activities and to influence their peers. PEs were vulnerable to safety risks 
and experienced a lack of co-operation amongst themselves. The interpersonal 
relationships between PEs and their peers were strained for PEs indicated that they 
were not liked by their peers for wanting to perform good deeds. Another difficulty 
faced by PEs was that they were not given a platform to carry out their duties. PEs 
were not adequately supported by their educators, and they were provided with 
insufficient resources. PEs were overwhelmed with the workload and were of the view 
that the number of PEs was not sufficient. There was a lack of learner participation in 
the selection process of the PEs. Incentives for PEs was another area that required 
attention. 
There was lack of an enabling environment for PEs to thrive in their tasks and 
responsibilities. There was still discrimination in the schools where PEs themselves 
experienced discrimination based on gender. Sexual harassment of girl-learners was 
prevalent as well as bullying. Furthermore, PEs were stifled by teacher domination. 
PEs required a platform to carry out their leadership responsibilities. In some 
instances, PEs operated under conditions of ‘fear’ for their safety as they were 
threatened by their peers. 
There was no standardisation of the peer educator training. The training offered to 
PEs varies in terms of content. In some schools, PEs are trained on teenage 
pregnancy, bullying and substance abuse and in other schools PEs are trained on 
sexual harassment and gender inequality. Alarmingly, some PEs have not attended 
any training for their role. 
Data revealed that substance abuse was the highest-ranking challenge that PEs faced 
in their leadership role. There was a domino-effect regarding substance abuse. Those 
who abused substances became aggressive and violent and this threatened the safety 
of the other peers and PEs. This situation made it difficult for PEs to report cases of 
substance abuse because of fear of being victimised by those who were users. 
Substance abuse created a disabling environment for change in the schools. The 
presence of substance abuse users in schools hindered the effectiveness of PEs. PEs 
struggled to influence perpetrators to change due to threats being inflicted on them.   
Significant parts of the DBE guidelines were not adhered to. This was evident in the 
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selection criteria whereby teachers dominated the selection process neglecting the 
participation of the learners and the SGB. Furthermore, not all PEs were trained for 
their role. The reward system that was recommended in the guidelines was not in 
place and PEs themselves highlighted that they would appreciate it if they can be 
recognised through some form of reward. PEs further indicated that they required the 
support of GDE officials who were not visible in schools for monitoring and evaluation 
of the programme.  
5.6 Recommendations 
5.6.1 Recommendation 1 
The DBE needs to consider adopting the term ‘Peer Leader’ instead of ‘Peer Educator’ 
because the study has shown that peer educators are actually leaders. They portray 
the attributes of transformational leaders.  Another reason why the term peer leader is 
preferable is because the term ‘Peer Educator’ is sometimes confused with the 
‘teacher’, which is contrary to what PEPs want to achieve. 
5.6.2 Recommendation 2  
The DBE’s vision of ‘transformation/change’ through peer leadership in schools is 
likely to be realised if all stakeholders are involved with the programme. The DoE 
needs to ensure that learners are involved with the PEP processes from the planning 
phase till the evaluation phase. Active participation of learners will help to reduce peer 
resistance and promote acceptance of PEs. Peers are likely to respond positively to 
their leaders if they have a ‘say’ in the selection process of PEs. Furthermore, learners 
from different contexts need to be involved in the development of the training manual 
as they have an understanding of issues that affect their peers. Parents, teachers and 
SMTs need to be involved in the programme development as well, as they play an 
important supportive role to the PEs. 
5.6.3 Recommendation 3 
To resolve issues of trust between PEs and their peers, the DoE needs to consider 
applying a two-year age gap between PEs and peers. This might foster trust and 
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improve interpersonal relationships between PEs and their peers. 
5.6.4 Recommendation 4 
Social support from all stakeholders including district officials, SMTs, teachers, parents 
and peers is critical in order for PEs to be effective in their leadership role. PEs 
unanimously feel that they need support from different stakeholders to enhance their 
leadership role. At the provincial level, the DoE needs to encourage School 
Management Teams in schools to support PEs by giving them a greater platform and 
the required resources for them to be more effective in their leadership role. District 
officials can be more visible in schools to offer the necessary support but also to 
become aware of the challenges faced by PEs. The number of PEs in schools needs 
to be revisited and if needed more PEs can be selected to ease the load. A reward 
system can be implemented to motivate PEs and to appreciate their effort in leading 
change in schools. Research has proven that when PEs are supported well, they may 
be able to impact other learners effectively (Sithole, 2013:15). 
5.6.5 Recommendation 5 
The DBE must develop a standard peer educator training manual. All PEs need 
receive a similar type of basic peer educator training before taking up their leadership 
role. Leadership skills such as communication, emotional intelligence, self-esteem, 
public speaking, decision-making and problem-solving ought to be included in the 
training manual to assist PEs to better cope with their leadership role. Basic lay 
counselling skills, project management and life skills should be included in the training 
programme. 
5.7 Recommendations for further research 
The following areas may be considered for further research: 
 The causes of peer resistance towards PEs in schools. There is a great need 
for this topic of research because peer resistance was noted in 2008 and 
surfaced in this study undertaken in 2018. 
 Exploring the leadership role of peer educators from the perspectives of 
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learners, teachers and SMTs.  
 The effectiveness of peer education programmes in transforming schools. 
 How PEs and Learner Representative Councils can work together to effect 
change in schools.  
5.8 Conclusion 
The aim of this study was to investigate the role enacted by PEs within the GDE’s PEP 
in order to explore how they enacted leadership. The PEs in this study demonstrated 
leadership potency. It was evident that they were able to initiate projects that would 
benefit their peers and they displayed agency in advocating for justice for their peers. 
From their perspectives, PEs believed that they were successful in influencing 
behaviour change in their peers and bringing down rates of substance abuse and 
teenage pregnancy. Peer educators displayed values of solidarity and humaneness 
espousing the notion of Ubuntu. Peer educators played a transformational leadership 
role which can be further nurtured in the domains of individualised influence, 
intellectual stimulation, inspirational motivation and individualised consideration. 
Furthermore, peer educators benefited from their positions by gaining confidence, 
decision-making skills and communication skills, thus strengthened their own 
leadership traits.  
Given adequate support PEs are likely to be more effective and equipped to deal with 
challenges that they encounter such as resistance from their peers. This study 
illuminated that learners possess great leadership potential that can be channelled in 
leading others. Learner leadership is a powerful strategy that can be developed and 
can contribute to the transformation of schools and society. Proper selection, 
recruitment and training processes are also crucial in making the concept of peer 
education successful. The GDE’s visibility and support is pivotal in encouraging both 
the learners and educators involved in PEPs and contributes to sustaining PEPs in the 
long term. PEPs are valuable in building leadership capacity for the future society.  
It is hoped that this particular study will evoke awareness regarding the importance of 
promoting the concept of peer education. The study has shown that as leaders, PEs 
have great potential to effect behaviour change amongst their peers. 
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INTERVIEW 1 1 
VENUE:  School 1                                              DATE : 08.08.2018                                TIME : 12:00 2 
 3 
I: Ok, so, would you please briefly tell me, uh, what is this peer education programme all about, 4 
according to your understanding? 5 
P1: Ok, according to my understanding, I think It’s about teaching my peers how to behave,  6 
I: mmm 7 
P1: and helping them in different ways because as peers we face different challenges, you 8 
understand 9 
I: mmm 10 
P1: So, what they have taught me is that as a peer supporter I have to identify the problems in my 11 
school in order to help those who need help and ya I think… 12 
I: Ok, so, basically, according to your understanding this peer education is about identifying those 13 
kids that are in need and seeing how you can help them? Ok, 14 
P1: Yes, help them 15 
I: Thank you 16 
I: Then How did you become a peer educator? Like maybe were there any interviews, did you 17 
volunteer, or you were chosen by the teacher or by the learners? Just tell me briefly how did you 18 
become a peer educator? 19 
P1:  No, uhm, I was chosen by the teacher due to my behaviour, 20 
I: mmm   21 
P1: ok because I love helping a lot,  22 
I: mmm 23 
P1: I am good at that, so they decided ok, since you love helping people and you have love of people 24 
what about you join this programme. Firstly, I did not understand. 25 
I:  mmm 26 
P1:  but along the way it became nicer and fun.  27 
I: mmm, so you were chosen by the teacher, ok 28 
P1: Ja 29 
I:  Can you tell me about the training you received to become a peer educator? Did you get any 30 
training? If you were trained for this peer educator role, Err, can you just describe what type of 31 
training did you receive? 32 
P1 :  No, I did not get any training. I learnt along the way with other peers.  33 
I: OK, do you know if they were trained before you joined? 34 
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P1: Ja, they were trained. Ja they were trained before. 35 
I: But when you joined, you were not trained, up until now, three years down the line? OK, so those 36 
ones that you joined in 2016, were already peer educators even in 2015?  37 
P1: Ja, they were telling us what to do. 38 
I: Now, I need you to describe your role as a peer educator within this peer education programme, 39 
just relax and tell me more about it. I need to understand what exactly is your role as a peer 40 
educator here at school? 41 
P1 : Ok here at school, uhm, as peer educators, they do not give us the  platform 42 
I: Yes 43 
P1:  to practice or to do things, but things that we have done so far, as peer educators here at XX 44 
school, we did the project  45 
I: mmm 46 
P1: whereby we taught learners on how to deal with sexual harassment and gender inequality and 47 
from there we got feedbacks from them. They came to us and addressed us that ok I am facing this 48 
challenge and stuff, and then we had a social worker that we worked with from the clinic, 49 
I: Yes 50 
P1:  She (social worker) would come and talk with the learners in order to help them. Then if they 51 
need to go to the police station, they will use the police station sometimes because some learners 52 
have been raped.   Then they will be addressed, what else? ur (trying to think) , Like I said they did 53 
not give us the platform as peer supporters, the only thing we have done is that programme, but by 54 
now the whole school knows that there  are people who deal with these things,  and sexual 55 
harassment and gender inequality has decreased. Here at school there was this thing that gays and 56 
lesbians are not welcomed and stuff, but after what we   did then they had the freedom to express 57 
themselves because we are not all  58 
I: mmm 59 
P1: of the same gender and stuff, but they were able to express their feelings …. 60 
I: So when you say gender inequality, is it because you feel they were not treated like others? 61 
P1: Ja, isn’t because they are gays and lesbians, 62 
I: Yes 63 
P1:  Maybe a guy wants to wear a skirt and stuff  64 
I: Yes yes 65 
P1: they were not allowed to do those stuff, 66 
I: yes yes 67 
P1:  after the programme we spoke to the principal to allow them.  For the programme we invited 68 
the social worker, few motivational speakers, the police, the clinic staff, the few gays and lesbians 69 
who have been through the life of not being accepted. 70 
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I: yes yes  71 
P1:  to share their experiences and talk to them and we did the drama to orientate others about 72 
what we are all about so they don’t lose interest while they are sitting and watching. 73 
I:  Ok, ever since you joined in 2016 up till now in 2018, its almost the end of the year, are those the 74 
only tasks that you did? 75 
P1: No,  76 
I: I need you to tell me more. I want to know what do you do here at school as peer educators? I 77 
want to know the different tasks that you carry out as peer educators.  78 
P1: Like I said, here at school, they won’t not give us the platform, to express ourselves to do more 79 
things. 80 
I: mmmm    mmmmm   ( sadly) 81 
P1: we did this project last year, the gay and lesbian programme and we did it again this year, but 82 
this year the principal did not allow us to make it to be huge like before. 83 
I: yes 84 
P1:  Cos before, after we did it, there was a mess, so he said no we are no longer going to do it, the 85 
learners know now, it is fine, but if we need something, we will come to him, and then he will assist 86 
us with those things, but that we must no longer do the programmes, but sometimes we call Lovelife 87 
people 88 
I: yes 89 
P1:  to come and talk to grade 9 victims, because mostly grade 8 and 9, do not know much about 90 
sexual harassment issues,  91 
I: mmm 92 
P1:  as they are still young so we try to speak to them and make them understand what is happening 93 
and then also talk to the perpetrators because the grade 11 and 12 usually are the ones who do 94 
these bad things to the young learners  95 
I: mmmm 96 
P1: and then we educate them, ja.   97 
I: Ok, you say after the project, it was a mess, can you tell me more about the mess? 98 
P1: Ja, no what happened, when we finished with the programme, because we had invited learners 99 
from grade 9 to 12, so they were supposed to go back to the school, they decided to leave the school 100 
premises,  101 
I: Where was the event? 102 
P1: It was here at school 103 
I: Ok  104 
P1:  So, the principal said we could not control the event, so next time we will rather not do it or we 105 
rather take   few classes this week and educate them and take few the other week 106 
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I: Yes Yes, Ok   …. But where were the teachers, because I am thinking the teachers were supposed 107 
to help you control the crowd? 108 
P1: Oh, the teachers, the thing that happened is that the teachers helped us to put learners inside 109 
the tent, there was order and they listened and all was well but the moment they realised that time 110 
was going, isn’t that we were inside 111 
I: Yes, yes 112 
P1:  with the few RCLs, the school learners know that when they see an RCL, they see their peer and 113 
they don’t respect them and stuff, 114 
I: mmm 115 
P1: they opened the gate, cos it is not locked and went out, by the time we noticed that the gate 116 
was opened, half of the school was already out 117 
I: ha, ha 118 
P1: and it was late to close the gate and for us to do anything then, then we just left it, the principal 119 
did not shout, 120 
I: Yes 121 
P1: because he knows how learners behave, he said its fine but he just told us that next time we 122 
must make sure that we do not call the whole school, but maybe call few classes this week and next 123 
week another few classes. 124 
I:  You said something interesting that the students do not respect the RCL? So, can you tell me more 125 
about that, what you said about the learners not respecting the RCL because of age? 126 
P1: Yes, the learners do not respect the RCL and peer supporters they see us as the same age group, 127 
uhm, I am on both sides, RCL and peer supporter 128 
I: yes yes 129 
P1:  because they see us as peers and the thing is that we do not have uniform and badges as RCL  130 
I: yes yes 131 
P1: and even when we are at the gate, they do not see the difference. They see people who are like 132 
them. We are not introduced to them as RCL that will lead them. The grade 8 are ok, but the grade 133 
11 and grade 12   have been repeating classes. 134 
I: yes yes 135 
P1: The grade 11 and 12 are much older than us and do not listen. For the peer educators, we had a 136 
camp last year and POWA gave us T-shirts and caps, but we don’t have one from our school.  137 
I: Those T-shirts are for POWA,  138 
I: But according to you the only role for peer educators is to support the peers? 139 
P1: Ja 140 
I : Can you tell me about your experiences as a peer educator? 141 
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P1 :  Uhm , mmm, Ok , can we pass that one               ( struggles to respond)) 142 
I: How do you feel the GDE peer education programme has influenced the peers? 143 
P1: Ja, it does help because some of them are speaking up, even though some of them made it a 144 
joke and come up with fake stories. But it helps those who are really in need and help some of them 145 
to be free with their gender, ja. 146 
I: Is that how the peers have been influenced? 147 
P1 : Ja 148 
I: How has the GDE peer education programme influenced you? 149 
P1 : Uhm , I  won’t say it affected me, but  It helped me to grow  in knowing  more things  because I 150 
have learnt much that life is not about me, cos I thought life is about what I do,  how I do things . It 151 
has helped me understand some people’s reasons and that some things happen for a reason.  152 
I: mmmm 153 
P1: Like the story of a child that was raped by person whom she lives with. I used not to believe that 154 
such things are possible that a person who lives with you in the house can rape you. It was 155 
emotional even though we had to help the learner.  156 
I: So you are saying, being a peer educator, has made you to grow? In what way? 157 
P1: I  everyway, 158 
I : If you say in everyway, I am not sure what you are talking about ? 159 
P1 :   emotionally , uhm, even spiritually because I was very lacking , specially emotionally 160 
I: Can you tell me more about the emotional part  161 
P1: Emotionally, because I was very weak  in that part it has assisted me to be able to stand up, talk 162 
more and share what is happening. 163 
I: I am sorry to take you back, but you said something about the camp. Tell me more? 164 
P1: The camp , was a  5  day leadership  camp, I won’t say we were trained but we learned 165 
something. 166 
I : When , last year? 167 
P1 : Yes it was last year and also this year but I did not attend this year 168 
I :  So last year , you went to the leadership camp. What was discussed at the camp? 169 
P1:  We spoke about gender equality, like I said, what is gender equality, sexual harassment and how 170 
to control it , ja. 171 
I: Ok, Can you tell me about the challenges or difficulties that you have experienced in your role? 172 
P1 : We haven’t  173 
I : What about you as an individual peer educator ? Please take your time, do not rush. 174 
P1 : I won’t take them as challenges, because they have uplifted me up,  175 
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I : It’s fine but  I need to know them, even though you do not take them as challenges but what are 176 
the difficulties you experienced? 177 
P1 : They  made me strong, there were times where  we did our programmes when it felt like  178 
everything was  falling apart, 179 
I: mmm 180 
P1 :So  it helped me to be strong and realise that sometimes  things won’t come the way we think,  181 
I: mmm 182 
P1:  Ja, because there was this time when we had to be up and down and ask the police to come and 183 
address learners , that was a challenging part, but other than that everything was fine 184 
I: How was it challenging? 185 
P1 :  Because when we got there they would  tell us that they do not have time for us, we must 186 
consult a certain group  and we told them that we know that group,  and what the group does is not 187 
what we want. They ( police) told us to  ask the principal to write a letter in order  for them to come 188 
and address the learners. They came after receiving the letter and addressed the learners and 189 
everything was fine.  190 
I:  Ok, so  it means you approached the police without the letter from the principal?  191 
P1:  No , we had a letter but it did not have sufficient information about the programme. 192 
I : If I may understand, what is it that you wanted the police to come and address? 193 
P1: To talk to the sexual harassment victims and perpetrators, because both sides need to be 194 
addressed because if they addressed the victims only, it will be like they have not done anything, so 195 
we wanted the police to address them and tell them about challenges and the processes that the 196 
victims should follow 197 
I: So did they come? 198 
P1:  Yes  199 
I : Do you think it helped? 200 
P1 : No, it did not help because the person that was sent to address us did not talk about what we 201 
needed him to talk about. He spoke about drugs and smoking but in way it helped because the 202 
people who smoke were there but, on our side,, he did not. 203 
I : Because you wanted him to talk about sexual harassment and the consequences for the 204 
perpetrators 205 
P1: Ja 206 
I : But he  came spoke about dangers of smoking,  207 
P1:  ….(finishing my sentence) ….and drugs, stealing such things , which ok we must be concerned 208 
about such, but at that time it was not a issue 209 
I: Ok, is that all. You are telling me about the problem of dealing with the police but other than that, 210 
didn’t you experience any other difficulties? 211 
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 212 
P1:  No the thing is our teachers are always there for us, so more like everything, because we 213 
identify learners and refer them to teachers, so  I don’t think there is much for us to do. 214 
 I : Ok, So please  tell me more about identification. How do you identify them? 215 
P1 : Uhm , we made a box, because it is sometimes difficult to identify.  216 
I : Yes  yes 217 
P1 :We told them  that we will make a box where they will put their problems and the  class and they 218 
do not have to write much  about  their problem,  they must just write  the name and the  class.  219 
I :  yes   220 
P1 : Then we will come and speak to you , and submit it to the office. Most people submitted letters 221 
and we did a one-on -one session whereby we spoke  to them and they responded . We told them if 222 
they feel like we will take their information and spread it then  we will call a teacher or social worker 223 
for them and they would decide if  they preferred the social worker. The social worker would come 224 
everyday to check what is happening. 225 
I: So what you experience then , so the learners would write down their problem , name and class 226 
for you to be able to trace them. Now tell me more about your one to one sessions, what was your 227 
experience with the peers? Do you feel learners were able to trust you? 228 
P1: Oh some  did because I am just one person who is able to communicate well with others. Some 229 
of them looked at me as someone they could trust but some would say they preferred to speak to 230 
the teacher but then even though it was cool. We wanted to help them and not make a joke out of 231 
their problems and stuff 232 
I: Those ones who preferred to speak to the teachers, what reasons did they give for not wanting to 233 
speak to you? 234 
P1: Because they think it is too personal and some of their problems involved their parents 235 
I : So they preferred to speak to a teacher. Now looking at your experience as a peer educator, what 236 
are the lessons that you have gained?  237 
 238 
P1:  It taught me that, uhm , I must speak out too  as a peer educator  because  it’s not that as a peer 239 
educator  I am not facing  any problems, but I must be able to talk  if  there is a challenge that I am 240 
facing….pause…I  learnt  much Mam, uhmm… 241 
I : I want that much, I want information X, what is that much , I need the specifics, e.g. you said you 242 
learned to open up… 243 
P1 : because as peers we do face challenges too ,  ja open it up.   Being able to say no to something 244 
that I do not like, sometimes we do things because we do not want to hurt other people, you 245 
understand.  I have learnt what sexual harassment really is, cos I thought it was just about touching 246 
and stuff, but I have learnt the sexual harassment is something more than what we think it is. I have 247 
learnt to stay true to myself and love people. 248 
 249 
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 250 
I:  Now can you tell me about the support that you received during the peer education programme? 251 
P1 : Uhm  support, we did get  support from our teachers, and few of our peers, even though 252 
sometimes they would run away and stuff and not attend programmes. We did get support from 253 
them, and we also got support from Lovelife as they were always there for us and the social workers 254 
from the clinic.  255 
I : So you  mentioned that you got support from the teachers, the peers , Lovelife and the social 256 
worker , what about the principal and the parents? 257 
P1 : Parents…parents  I won’t involve them, ok we did get support from the principal and the SGB 258 
because the SGB represents our parents, right, ja.  So, we did get support from them 259 
I : Can you tell me what kind of support did you get? 260 
P1 : Ok, uhm , from our teachers and principal we got their presence. From the SGB they were would 261 
be present during our programmes and help us with the equipment, like speakers and stuff. The SGB 262 
was also present during our emotional and bad times. The Lovelife and social workers came to talk 263 
to the learners and educating them… Uhm ja. 264 
I: Educating them about?  265 
P1 : About sexual harassment cos ,I think more of what we have done since I was a  peer educator, 266 
we spoke about   sexual harassment and gender inequality I think those are the main challenges that 267 
we face here at  xx school, other than that it’s a perfect school 268 
I : Ok , you don’t have a problem with teenage pregnancy and substance abuse? 269 
P1 : Uhm , as  peer supporters , we dealt with sexual harassment and gender inequality and the RCL 270 
would deal with drugs, and teenage pregnancy , ja, 271 
I :  oh mmm, 272 
P1:   because   we would not be able to do everything at once, we worked together and when they 273 
need our help we do help and when we need their help they come as well.  274 
I : so you focused more on sexual harassment and gender equality because of what was happening 275 
in your school? 276 
P1 :  Ja, the principal divided us into two, to say ok,   the RCL deals with this and you peer supports 277 
must deal with that. 278 
I :  Remember I said I would  like you to recommend how the programme could be  improved? How 279 
could the programme organisers improve the training that you received. I think this one is out 280 
because you said you did not receive any training? 281 
P1 : I would prefer that they train us more, because some of the peer educators, they don’t 282 
understand  the reason why they are peer supporters. 283 
I :  Ok and then as peer supporters ,because that is how you refer to yourselves, when you look at 284 
way you executed your role, what do you think you can improve? 285 
   9 
 
P1 : uh , I think  we should be more committed to what we are doing, and uhh, give time , because 286 
most of us, we  don’t give time to what we do, because we do things because they say we should do 287 
this  now and we do it for a week and  after this week, we no longer do it. I think it should be a daily 288 
thing, a continuous thing  289 
I : ok , what else? 290 
P1 : and  uhm  I said commitment and time, uhm 291 
I : So by time you mean you should dedicate more time to your activities? 292 
P1: Ja more time to our activities, be creative so that we can be able to teach and uhm ja, be more 293 
creative in order to teach others, and ja. 294 
I : So do you think what  you have taught them is enough or do you think there are more topics that 295 
you can include in your programme? 296 
P1: I think we need to teach them more as I said. Firstly, I think we need more training in order to 297 
understand more about peer education.  298 
I : Ok fine, you are saying the peer educators/supporters need more training,  the peers need to be 299 
educated  more   so in your experience , are there any topics that you think should be included in 300 
your programme next year. 301 
P1 : I am not sure about that, but I think there are topics.   The thing is that they said we should talk 302 
to them about somethings that are happening in our school, so far is the four things which is sexual 303 
harassment, gender inequality, drugs and teen pregnancy, gambling, because racism is not much, we 304 
are just united as we are one ,  what else, there is not much fighting and stuff , there is no bullying 305 
I : So you are fine with what your programme has been focusing on? 306 
P1 : Ja 307 
I : How do you think the programme organisers can improve the success of the programme? 308 
P1 : Uhm, in terms of equipment, ok we do have equipment but I think it’s not much because  last 309 
we were short of speakers and stuff. The department must   also come so that learners can see that 310 
this thing is serious because if we use a person from the community, they don’t take them seriously, 311 
so  the district must come even though they are bit scared of district, however  learners will put 312 
more focus and listen.  313 
I : If I understand you correctly, the department of education officials must come because they have 314 
authority  and people will  rather than you taking people from the township to address learners? 315 
P1: Yes they must come and support us 316 
I : Ok , is there anything you would like to say about the programme? Maybe what it has done for 317 
you or what it needs to do more? 318 
P1:  ah no  319 
I : Oh X , nothing    nothing?  320 
P1 : laughs …. 321 
I : We are closing now. We need you to either praise or criticize the programme in general. 322 
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P1 : Ok  ,  Uhm for me , it has helped me a lot, uhm, because I have grown emotionally and it made 323 
to be a  better person and understand other people.  It made me not to have anger anymore, I had 324 
anger issues and did not want people around me. It helped me to be able to talk  with people, and 325 
understand people.  326 
I : Why did you not want to talk to people ? 327 
P1 : Nah, I felt like dealing with things alone. I have been betrayed by friends so being around people 328 
who betray you and I used to think that everyone is the same. It has helped me to share my stories 329 
with others and to also listen to other people’s stories and ja, 330 
I : So it has helped you to open up and trust people. Thank you so much, when I am done with the 331 
study, the school will be informed about the findings and you or your parents can access that 332 
information from the principal maybe next year. Thank you again and good luck with your exams 333 
P1 : Thank you Mam 334 
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INTERVIEW  2 1 
VENUE:   School 1                DATE  : 08.08.2018                                 TIME: 13:00                                                                                                     2 
 3 
I:  Ok, X, as I have indicated to you that we work with GDE.  So, for you as X, what do you understand 4 
about the GDE peer education programme. If you were to tell someone about it, what would you say 5 
the programme is all about? 6 
P2 : Uhm,  It’s a programme that help learners like who have challenges at school, uhm, and ok, in 7 
this programme what happens in the programme and how they can benefit, it is a lot of things.  8 
I : So if I understand you , you say this GDE PEP is about helping learners? 9 
P2: Yes mam 10 
I: Helping learners in what way? 11 
P2: helping learners especially who have challenges even in the communities. 12 
I: So helping learners here at school and at home, how? Like focusing on what, like help can be a lot 13 
of things, you can help a person with needs like food, counselling or extra classes, so according to 14 
your understanding, this programme how does it help learners? 15 
P2:  It helps learners like socially, things that happen at home, maybe that person is abused, maybe a 16 
person is facing challenges, let me see, maybe at home, the conditions are not good, there is no 17 
space for them to do their school work, or maybe the child is being abused at home,  then they can 18 
talk about everything that is happening, 19 
I: How did you become a peer educator? 20 
P2: Mam chose me because I am always on point on my school things and always on time doing 21 
everything.  22 
I:  Mam, your class teacher? 23 
P2: No 24 
I: Oh the teacher for peer educators? She chose you. Did she tell you why she chose you? 25 
P2:  Yes 26 
I: What were her reasons? 27 
P2 :  She chose me because I am disciplined, uhm,  I listen all the time. respect adults, no one has 28 
complained about my schoolwork or anything and I get good result on my report.  29 
I: Ok that is why she chose you. And then how do you think other learners responded when you 30 
were chosen to become a peer educator? 31 
P2: They were surprised because I am always quiet in class, 32 
I: yes 33 
P2:  I don’t like to speak a lot, I am reserved  34 
 35 
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I:  yes 36 
P2: So they were shocked that I have been given a chance to speak to other kids, yes mam 37 
I:  Ok that is what surprised them, that you are now going to be expected to talk to kids and you are 38 
a shy person 39 
P2: yes 40 
I: Uhm, is there any training you received to become a peer educator and if you did receive the 41 
training, can you describe the training you received? 42 
P2:  uhm, we went to the camp, I don’t remember the date actually 43 
I: yes 44 
P2:  They told us like about many things about different kinds of abuse and if like a person is having 45 
problems, which people we must like engage with them, in order to solve this problem, yes mam 46 
I:  Ok, how many days was the camp?  47 
P2: Five days 48 
I:  Five days I am sure you spoke about a lot of things. Can you revert and reflect and try to 49 
remember what you spoke about, you mentioned that you spoke about abuse, and when kids have 50 
problems who can they go to, what else did you speak about? 51 
P2: yes mam. uhm, ok, especially abuse, the camp was based more on sexual like abuse, people are 52 
being discriminated based on their sexual preferences, yes mam, they told us that there are gay people 53 
and lesbians and we need to treat them like equally because we are human beings and we all have 54 
rights. We also did a campaign educating our school like what is affecting our society.  55 
I: So you are saying the camp was more focused on abuse things and gays. The camp was teaching 56 
you not to discriminate? What else? 57 
P2: And about different types of medication, like we were taught about different types of 58 
medication if you were raped, you have to take it within 24 hours, if I am not mistaken, 59 
I: It’s within 72 hours 60 
P2:  contact the social workers, go to this program at the clinic that deals with special people who 61 
have been raped 62 
I: It’s called victim empowerment 63 
P2:  On the last day we did a campaign on what we can do to stop boys from harassing women, that 64 
campaign was taken into the church. We did the campaign at our school, at the church. 65 
I: So you came back? 66 
P2: we came back, we organised the campaign for about three to four weeks and everybody came 67 
and the campaign was launched at the church, and everyone came, yes 68 
I: So what was the campaign all about? 69 
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P2: It was about what we have been taught at the camp, to teach other learners about what is the 70 
difference between gay people and lesbians, also that they should quit smoking and use condoms, 71 
do not have   unprotected sex. 72 
I:  Ok, so you organised that campaign for about 3-4 weeks and you did at the church. Who did you 73 
invite to the campaign? 74 
P2: We invited the social workers from here and policemen to also come and also add on what we 75 
have said 76 
I: mmm, ok, but you guys were the ones who were facilitating more of the work? 77 
P2: Yes mam 78 
I: Urr, is that the only training you have received so far?  79 
P2: Yes 80 
I: Ok, I need you to tell me more about your role as a peer educators or peer supporters within this 81 
programme? What do you do as peer supporters? What is expected of you as peer supporters? 82 
P2: Ok, as the word also said, peer supporters, we support our peers in many different ways, because 83 
some they have challenges at home, so they won’t be free to speak to an adult like someone, they 84 
need someone like   who is on the same page with them, someone whom they can trust with their 85 
social things, and then in order to help them 86 
I: Ok, so is that the only thing that you think you are responsible for? 87 
P2: yes mam 88 
I: Can you tell me about your experiences as a peer educator? 89 
P2 :  Like, the time when we had to approach the police, they have a busy schedule,  so we had to 90 
adjust ourselves , we had to wrote a formal letter  in order to get them to come here into schools 91 
them to come here at school, also The kids participated  very well  because we were asking them 92 
questions based on  the specific problem and then they answered and   most of them participated  93 
and  also the social workers added more because they told them  about a lot of information which 94 
helped them a lot  in……… pause….it helped them because most of the girls here.. err… like they are 95 
falling pregnant like a lot so now the rate has been reduced based of our programme it has helped 96 
them and the smoking of boys in the corridors it has stopped, yes mam 97 
I: So, you are saying the teenage pregnancy has decreased and the boys are not smoking too much 98 
as well. What exactly have you done, that contributed to the decrease of teenage pregnancy and 99 
smoking. 100 
P2:  We have gathered information based on these harmful things, uhm  we did research, first  like 101 
at the camp, they asked us like which challenges do we face at school and at the camp also we did a 102 
campaign ,  to decide what are going to do at our school so that  in order to end the challenges that 103 
we face at our school.  We did the research ,We called learners and asked them what challenges do 104 
you face and what do you want to stop here at school, so we got information and we did that.  105 
I: how did you ask the learners, did you use the assembly, or did you give them questionnaire? 106 
P2 : Uhm  ,we used a box, complain box, if anyone has a complain or suggestion, they must write  107 
where they would put a complain  or suggestion, there was no need to write a name then we read 108 
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so that we could find out about the number of people who are affected by this and a number  of 109 
who want this thing to end.  110 
I: Can you tell me about what you found.? 111 
P2: Most of the time boys are outside, they don’t attend classes, and their smoking affects those 112 
who do not smoke a lot because they inhale the toxic gas.  We also we found letters that most of the 113 
girls get pregnant at a young age, because they don’t have experience on safe sex because they are 114 
shy to talk about these things with their parents.  115 
I: Ok, so you give them a box to write their problems, and what is the next step after finding out the 116 
problems? 117 
P2: We call social workers to come and help us with these issues because we are not professionally 118 
trained and so we called the social workers, because they could not raise their hands and speak 119 
openly about their problems, we did another box again so that they can put their names and 120 
problems and social workers went to class to class to trace the learners.  Then talk to them. 121 
I:  How do you do this? 122 
P2: We go to class to tell them that after school they must go to the social worker so that they can 123 
have their problems attended.  124 
I: So, you go to class to tell them, in front of other kids? 125 
P2:  Yes but we do not tell them in front of other kids. They sit with social workers for a one to one 126 
basis  127 
I: Are there instances whereby after you have identified their problems, then you sit with them on a 128 
one to one basis 129 
P2: They sit with the social workers 130 
I: Not with you. It has never happened that you have sat with your peer and tried to help them? 131 
P2: I have never done a one to one with a peer. 132 
I:  Think about it. So every time you identify them and refer them to social workers? 133 
P2: yes 134 
I: Uhm, ok so that is what you say you are doing? How do you think the programme has influenced 135 
your peers? 136 
P2: it has influenced them like differently, cos some do not want to understand that lesbians and 137 
gays are also people, they still have that challenge that why God has created you in a certain way 138 
and you want to change yourself into this. Mostly, the boys no longer harass the girls that much, 139 
when passing on the stairs , like harass them and the issue of smoking , most of the learners got the 140 
information and used it effectively. 141 
I: So you are saying the programme has influenced the learners. The boys have stopped harassing 142 
the girls and the level of smoking has decreased. When you talk about smoking, what is it that you 143 
have done to promote non-smoking at school? 144 
 145 
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P2: Uhm as I said we got information we did research before we did this whole the campaign, we 146 
found different kinds of drugs, we found, what it does, how it can affect your life, it can end your life. 147 
I: You got this information and what did you do with it? 148 
P2: Then we disclosed the information if you like smoking, the drugs affect your brain, you won’t 149 
function well at schools, and you will not be healthy, you won’t survive long time like the way you 150 
would like to. 151 
I: How did you do that? How did you share this information?  152 
P2:  Ok, uhm there was a camp again uhm at Magaliesburg to educate boys about substance abuse, 153 
and then also there they told us to have a campaign at school using the information they gave us at 154 
the camp.  In order to live for longer you need to cut a lot of things.  155 
I: So How did you engage with the peers? 156 
P2: We did a campaign again, uhm, we put up the posters here at school to inform them about the 157 
campaign,  158 
I: yes 159 
P2: Then we informed them about the dangers of drugs and involved the police. Drugs can cost your 160 
life actually, if you use drugs at school especially dagga if found in possession, you can be arrested 161 
and this thing will affect your school things and you will not be successful in life. 162 
I: Where did you do this? 163 
P2: We did it here at school and invited the police 164 
I: How has the programme influenced you as a peer educator? 165 
P2: It influenced me positively, because it was hard for me to speak to anyone, yes mam, I had 166 
challenges of mental blockage as I lost parents when I was still young, so that affected me a lot.  The 167 
programme has helped me to open up, get closure, and my personality most of the people would  168 
say it has improved a lot. 169 
I:  From being shy to being open? 170 
P2: yes 171 
I: What are some of the challenges that you have experienced as a peer educator? 172 
P2: Meeting with school learners, they will tell you that they won’t be informed about something 173 
that they know, which like the say they know but they don’t have full information.  They won’t be 174 
educated by someone of the same or person younger than them.  Why do we choose to do such 175 
things during school time instead of after school because it does not include them?  176 
I: What else?  You can have challenges with regards to peers, teachers, principal and parents at 177 
home? So, I need to know what challenges did you experience? 178 
P2:  Ok, starting with the teachers, the teachers were thinking that we were going to use most of 179 
their teaching time whereas we only wanted little time with the learners.  The fact that the learners 180 
did not want information about peer supporters and what we do.  At home they were supportive 181 
and advising me on how to solve some of the things and gave me ideas. The principal was ok and he 182 
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is the one who suggested the venue and most of the support we got from the principal.  He 183 
suggested the venue and the sound system he organised for us. 184 
I: Did you ever experience problems with materials/ resources for your campaign?  185 
P2: No 186 
I: So, the main challenge is from the learners. 187 
P2: Yes 188 
I: What lessons have you learned from the programme? 189 
P2: If I have challenges, I must speak out because these challenges, it won’t affect other people but 190 
it will affect me, because if I don’t; take it out, it will build up inside me, it creates a wound and I will 191 
end up not wanting to talk to people and isolate myself and I will end up not coping and want to 192 
commit suicide. 193 
I: What else? 194 
P2: I have learned to engage with learners, and engaging with different people personalities, some 195 
will respond this way and others will respond that way and if a person responds in this way, how do 196 
you respond to them 197 
I: I want you to tell me about the support that you received as a peer educator/peer supporter? 198 
P2: The support that I received is that they encouraged me to go along with this campaign cos I was 199 
afraid to talk to people and my class teacher is the one who gave us ideas on what learners should 200 
do and not do. My peers in my class, I got information that most people suffer based on this, it’s just 201 
things that are general 202 
I: So, you are saying you got support from your teacher and peers?  Now looking at the training you 203 
received, do you think that the department needs to improve it? 204 
P2: Yes 205 
I: How do you suggest they improve?  206 
P2: uhm they must come, like here to school to motivate the school learners err tell them like about 207 
what happens out in the world, if you don’t have education, your life can stand still totally, if you 208 
don’t have a matric certificate, you won’t   get a job, you won’t live the life that you wished to live, 209 
like with them as they are in the department of education, they have travelled the same route to get 210 
to that certain stage 211 
I: So, you wish they can come and encourage you? 212 
P2: Yes 213 
I: Ok. How can the department improve the way the peer educators conduct their role? Do you think 214 
what you have done is enough? 215 
P2: uhm, I think it is not enough, because, the campaigns have not been effective and I feel that we 216 
have not done our work to the fullest, especially to those who are still smoking, because it affects 217 
them and even their families.  We have to tell them that this does not have to happen at all, 218 
anywhere because even at home it can affect the kids they stay with.  219 
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I: Ok you think you need to improve on influencing them. How do you think you can do that? 220 
P2: Ok, I think we have to, have err like camps for them, so that they can be educated about the 221 
things they taught us and that if they carry on with such behaviour a lot could happen with their lives 222 
I : Why must they go to the camp, why don’t you do it ? 223 
P2: We do not have many resources like they have at the camp, we are not experienced as much as 224 
them.  225 
I: What resources are you referring to? 226 
P2: At the camp, we learn for five days. They have a machine which shows how your lungs get 227 
affected and the fact that you can develop the asthma attack. They will demonstrate how lungs get 228 
affected. 229 
I: Overall what do you think can be done to improve the success of programme? 230 
P2: We have to have many peer supporters here at school. Let them participate, they must have a 231 
role to play, cos now we are few, so that if we are many, we can divide ourselves into different 232 
departments, we can share ideas and responsibilities 233 
I: So, you are saying, they must increase the number of peer educators? What else can be done? 234 
P2: Ok, mam, once or twice a week, find information that is different, give it to them or give them 235 
tasks to do and they must get information that is different from what we do and bring ideas to us on 236 
how to improve our work. 237 
I: Is there anything that you would like to say about the parents’ role in the programme? 238 
P2:  Yes, the parent role, yes, it is important, because they will not know what their child are 239 
experiencing, they won’t know what makes their child affected at school, because of this thing so we 240 
can also inform them who to contact if something happens.  241 
I: Ok lastly, is the anything else you would like to say about peer education programme (PEP) in 242 
general?  243 
P2: I think the PEP Is good, I think it builds you to be a better person in the future, yes, it informs 244 
people at school, and to have an educated society. 245 
I: So, you say it helps you to be a better person in the future. How does it do that? 246 
P2: Better person in the future. s 247 
I: Can you be specific? How does it make you to be a better person in the future? 248 
P2: Ok at the camp of non -smoking, they taught us that to be a better person, you have to educate 249 
others that smoking is not good, and that harassing girls, makes them uncomfortable at school, 250 
some will end up quitting school.  That we must be leaders in our communities, show respect to 251 
young and old people.  Be able to tolerate different situations, at work, at home, at school 252 
leadership, in the community, like you get this information from school, now when you are an adult, 253 
you are now a father, in order for our society to be good, you must educate your own kids as well 254 
and talk to them on how to deal with challenges that come in their life. 255 
I: Ok thank you X, we have come to the end of our interview and good luck with your exams. 256 
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P2: Thank you Mam. 257 
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INTERVIEW 3 1 
VENUE:   School 2                      DATE: 20.08.2018                                                      TIME: 12:00 2 
I: Please tell me about your understanding of the peer education programme? Like let’s say, you are 3 
describing it to your friend, how would you describe peer education programme, what is it all about? 4 
P3:  Here at our school, we take peer education as helping each other as peers because most of the 5 
times if ever like you face difficult situations at home, we are able to help you in such cases, if ever 6 
at home you go to bed without food, because we have such issues, they go to bed on an empty 7 
stomach.  Some of them have been raped, some do not have clothes, such things, so we help them 8 
with such issues, we fundraise here at school and from there we help them. We divide the money; 9 
some money goes to those who go to bed without food and then we buy food for them and the 10 
other money goes to the rape victims. We have once organised the counselling sessions as peer 11 
educators, whereby everyone had to open up and tell us about his/her situation at home so that we 12 
can be able to help, things like that so I take peer education as helping each other as peers, with 13 
consequences we face as we grow up and challenges that we face here at school.  If ever you go to 14 
school on an empty stomach there is no way you will concentrate, so that is how we help each 15 
other, if ever at home there is breakfast, I prepare two lunchboxes for someone and one of us does 16 
the same if he/she has breakfast at home. We have opened a group chat, whereby you will tell us 17 
that today you went to bed on an empty stomach, then we make a plan whereby the following day, 18 
we bring you food. 19 
I: So, your understanding is that Department of education’ peer education programme is all about 20 
helping each other as peers and then you have the group chat where you communicate. Ok, I am 21 
sorry about those kids who go through that because they do not deserve to go through they are still 22 
innocent, but are you getting help? 23 
P3: Yes, yes, we are, we made the pimp my uniform whereby we bought school uniform for those 24 
who do not have because at school if you are not wearing a school jersey, they chase you away, so 25 
we bought jerseys and pants for those who do not have them.  We are faced with challenge of a 26 
learner who stays with a grandmother, so the grandmother is not able to do a lot of things, so we 27 
ask our mothers to help us and from there we take food from our homes and give it to his family and 28 
some of our brothers’ clothes because he is a boy, then we donate the clothes and such things. We 29 
help each other from there, those who sleep without any food, sometimes at home, when my mom 30 
has cooked surplus food, I dish up for them, we communicate through our group chat that those 31 
who have food must bring it to school, then we help the needy learners. 32 
I: Ok, so this group chat is not for everybody at school but it is for peer educators just for you guys to 33 
communicate about the projects you are doing or the challenges that you are experiencing so that 34 
you immediately attend to that, oh… sigh (feeling depressed)  35 
P3: Yes 36 
I: Ok, now can you tell me, how did you become a peer educator?  Were you selected by a teacher, 37 
or?   Briefly tell me how did you become a peer educator? 38 
P3: Err, from primary school, like I had this thing like I want to be a leader, so from primary I was a 39 
prefect and I went to xx high school, there, there were no such things as prefects, it was just an 40 
ordinary school. So, when I came to this school, I heard about peer education, when we get to the 41 
gate, the peer educators search us, they check the school uniform and if you are not wearing 42 
   2 
 
appropriate uniform, they make you to take it off, so that is where I realized that ok I would like to 43 
do this. I asked the person who was the president of the peer educators last year, she told me that I 44 
must write a motivational letter and reason why I want to be a peer educator. I wrote a letter and I 45 
had to write about the things I want to change in the school. and I wrote the letter and gave to her 46 
from there it was approved. 47 
I: Ok, so you applied, you personally approached the leader, the president and then you were told 48 
that the criteria is to write an application, ok not that you were selected by the teacher or the 49 
learners, ok, so   you volunteered ….ok so from what I understand, you volunteered. What is the 50 
procedure, do people volunteer then they apply? What is the procedure, generally? 51 
P3: I think it depends on the president, because this year’s president does not ask applicants to write 52 
letters, learners are invited to introduce themselves and indicate they want to join peer education 53 
because they want to bring change in the school. 54 
I: Oh ok, at the end of the day it is voluntary, ok, there is no teacher who comes and recruits the 55 
learners, so people approach the president, ok that is nice. You said something, you said people go 56 
and say they want to bring change so you believe that peer education is about bringing change?  Ok, 57 
ok. What kind of change? 58 
P3:  Change like, I personally believe that most people when they join peer education, they want to 59 
change the school, which is I think it’s highly impossible because, heish, (sounding stressed)  we have a 60 
president this year, this president of ours is very corrupt, he takes advantage and then he  does not 61 
want the peer educators.  Most things like that so that change I am talking about is the change of 62 
self- esteem, like myself in particular, it’s the change of self- esteem like we groom each other, we 63 
grow each other, ja, that is the change I am talking about. 64 
I:  about positive things? 65 
P3: Yes 66 
I: Thank you, uhm, did you receive any training for you to become a peer educator? 67 
P3: No 68 
I: Oh, so you never attended any formal training? 69 
P3: No 70 
I: Ok, ok, uhmm, now I need you to describe your role as a peer educator within this Gauteng 71 
Department of Education peer education programme. From your understanding, what do peer 72 
educators do at school, according to your understanding, as peer educators what is it that you do? 73 
What do you understand to be your role? 74 
P3: Ok, our responsibility is to educate our peers, we tell them things like teenage pregnancy, drugs 75 
and alcohol.  We do things like we raise awareness whereby everybody has an allowance to enter. 76 
We tell them about consequences faced by teenagers, dangers, obstacles, after effects, things like 77 
that, we educate the peers, ja, specifically. 78 
I: So, you educate your peers?  I want you to take your time, do not rush, I want you to think deep, 79 
like already you have told me about what you do such educating your peers about dangers of 80 
teenage pregnancy, and other things, you do awareness campaigns. You also mentioned that you 81 
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help people. Can you elaborate what do you mean by that? Those who sleep without food and you 82 
help them. How would you classify what you do? 83 
P3: We do social working, because we err sit and discuss as executive, and sometimes we see that 84 
some issues are too deep and we go to the facilitators if they can help. We fundraise and if there is 85 
no money, we bring our own money on Thursdays meetings, we all contribute ten rand each.  I think 86 
we are more than 50 peer educators at school. I am a treasure for our peer educators. I take the 87 
money and we see how much it is and then we see what we can do with it to help. 88 
I: So, you said something about facilitators. Who are those people? Is it the LSAs? 89 
P3: Yes, we do have LSA, I think we have two, its two females and the facilitators are Mr X, the one 90 
who brought us here 91 
I: Oh, the teacher, so you are saying your role is to educate and to support those who do not have 92 
food. I am interested in those who are rape victims, you said you support them. How far do you 93 
support them? Do you think you are able to support them all the way or are there times whereby you 94 
hand over to the teacher and say you are not coping, that this is too much for you, how far do you go 95 
in helping them, because you mentioned earlier on that some of the issues that you deal with are too 96 
deep? So how do you deal with the deep issues? 97 
P3: Most of the time, the peer educators have one problem they do not want to open up to us 98 
because they feel like if they can talk during our meetings, their problems will be known by others 99 
outside of the meeting. 100 
I: So, who does not want to open up? Is it the students? They do not want to open to you, err, 101 
reason being? 102 
P3: They think we will tell other people about their problems and people will now be aware  103 
I: Oh, they do not trust you, they have a problem that you might not be able to keep their secrets, 104 
like keep their information confidential? 105 
P3:  They do not trust us, yes, cos, we have even come up with a box system, whereby you write 106 
about a problem that you might have experienced at home, you put it in the box, but you do not 107 
write your name 108 
I: Yes 109 
P3: you write your class at the back of the paper on which you wrote a letter, 110 
I: Yes, yes 111 
P3: So, then we sit and read the letters and see stories such as ok, I have been raped by my uncle 112 
I: Mmmm… 113 
P3:  So, the problem is that we cannot go class to class to get who wrote the letter. 114 
I: So how do you trace? 115 
P3: To trace, we look for a person’s handwriting, for example we go to grade 11 B, and ask all those 116 
who wrote a letter to come and we separate them, then call them one by one to identify their 117 
handwriting. We do not actually show them what is written on the letter, we just show them one 118 
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word and ask them if it is their handwriting, we keep on searching and searching until we find the 119 
person who wrote a letter and then we start a conversation with the person 120 
I: Oh ok…. 121 
 122 
P3: but then still they do not want to be open 123 
I:  ja 124 
P3: They do write letters and put in the box, stories like I have been raped, I slept without having 125 
anything to eat, someone is abusing me, things like that… 126 
I: But you as peer educators, in such cases, ok  so  as you say they do not want to open up, but I am 127 
sure there are some who have opened up , then when you mentioned that sometimes these things 128 
are too deep , what do you do then,  because it’s too deep for you,  like these ones are too deep , 129 
how do you handle it , what do you do, or do you leave it and say it is too deep for you , there is 130 
nothing you can do? I need to know what do you do?  From experience what have you done? 131 
P3: We do not leave it.  With me…most of the time they like to open up to me because they trust 132 
me. Most of the people trust me 133 
I: Yes ….yes  134 
P3: In such cases, I normally involve my mom and from there she guides us on how to deal with it 135 
because the deep one that we have once faced was the food one 136 
I: Yes 137 
P3: Because like this person gets food from the street vendors, if ever they leave the left over 138 
spoiled tomatoes, this person takes those spoiled tomatoes for food 139 
I: Heish  ( expression of sadness) 140 
P3: From there I called him, I took him to my house and my mother helped him  and we never told 141 
the facilitators, like Mr X because like we felt like they are, I don’t’ know what they will do…. they are 142 
too slow to take action 143 
I: oh… 144 
P3: Yes, we wanted to do things swiftly so that he could get assistance 145 
I: Oh…sometimes you feel that they do not take things urgently? 146 
P3: Yes  147 
I: They do not have a sense of urgency? They are slow to help and that is when you feel you have to 148 
take things into your own hands and do it yourself? 149 
P3: Yes, yes (emphasising) 150 
I: This learner, what grade is the learner in? 151 
P3: Grade 9 152 
I: Is it a boy or a girl? 153 
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P3: It is a boy. Then our president that I was with is facing the same situation as well.  154 
I: Mmm…the president of this year? 155 
P3: Yes 156 
I: Is the male? 157 
P3: The one I was with just now…. 158 
I: Oh, it’s the girl … she is facing the same problem? 159 
P3: Yes, her mother passed away in 2014, I think. She is left with the grandmother, like , nobody 160 
works in the household ,  they go to bed with empty stomach, like last week, yes, I brought her a 161 
lunchbox , she communicated with me through what’sup that she will sleep on an empty stomach so 162 
from there I  managed to prepare food for her and brought it to school the following morning 163 
I: So, you said something about somebody who is corrupt? 164 
P3: Yes, the president of the school 165 
I: Ha …. the president of the RCL?  166 
P3: Yes  167 
I: Ok so when you have these problems, your mom where does she work? 168 
P3: She does not work but she manages to help these learners. 169 
I: Oh, so from your experience, when you get these problems that you are unable to deal with, like 170 
you tell your mom. Don’t you have an adult teacher whom you can report to say, Mam or Sir here is 171 
the problem 172 
P3: No, the problem, is most of the cases are for girls so we have male facilitators 173 
I: Oh, …ok... your facilitators are males, oh … 174 
P3: Yes, so things such as those, we are not able to talk to them, things like sanitary towels  175 
I: Oh…but what about other female teachers even if they are not in the programme. You have never 176 
thought of approaching them…. or maybe you thought that because you are peer educators then 177 
when you have problems you must only go to programme facilitators and the problem is that your 178 
facilitators are males and you have female issues 179 
P3: Yes 180 
I: Ok thanks……long pause. Now tell me more about your experience, things that you have experienced 181 
as a peer educator, I need you to go deep and tell me about your experience. The experience…you are 182 
aware that there can be good experience and also bad experiences….so maybe let’s start with the 183 
good ones, as a peer educator, what has been some of your experiences. We are going to look at both 184 
sides 185 
P3: Mmm….my experience…I think it is an obstacle that I had to go through here in peer education 186 
I: Oh so you are starting with the negative ones….ok.. 187 
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P3: Yes, I had an argument with last year’s president. We argued over the fact that she does not 188 
know how to talk politely with people and that is why people won’t be able to open up to her 189 
I: Yes 190 
P3: Because, she just talks without taking people’s feelings into consideration 191 
I: Yes 192 
P3: From there, we did not do anything for two months, from there I told myself that I did not come 193 
here for her 194 
I: Yes 195 
P3: From there I came back 196 
I: Yes 197 
P3: And then the good experience is that this peer education has developed me like emotionally, 198 
I: Ok… 199 
P3: Because sometimes you may think you are the only one experiencing such things and other 200 
people have a nice stress-free life, you tell that by just looking at them and you think they are happy 201 
I:  Yes, yes 202 
P3:  So, things like not having a father, things like that, then when I got here I realised that all of us 203 
do not have fathers, 204 
I: Ja ...ja 205 
P3: We were raised by single parents, From there I grew up and told myself not to stress about it , it 206 
means it is nothing important  207 
I : Mmm  mmm 208 
P3: From there , other things that I  have faced, is that like , in my mind, I told myself that I want to 209 
be a nurse ,  210 
I : Mmmm 211 
P1: But I see now that I qualify to be a social worker because I am able to work with people , talk to 212 
them, things like that 213 
I: mmmm 214 
P1:  And then other  experiences… this err….our president, this situation of hers of not eating, she 215 
can’t open up, there was a time she was crying and I spoke to her , I tried to convince her to open up 216 
and eventually she did… 217 
I: Mmm….yes 218 
P1: She told me that  ever since her mother passed on , she does not live comfortably, from there , I 219 
was able to go deep with her and she opened up that it was like this …In most cases…in most 220 
times…we go to bed on empty stomachs, my grandfather and my grandmother do not work, they do 221 
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not want her to leave the house. They are too strict ..so from there after she had opened up other 222 
learners also opened up 223 
I : yes 224 
P1 :  Because in the sessions that we hold , usually she starts by sharing her story so that others can 225 
be comfortable to open up as well,because I think her story is too deep 226 
I : Yes, yes 227 
P1: She shares her story that her mom died in her arms and stuff like that 228 
I: Aahhh….. 229 
P1: From there , the others think that its ok, it means our situation is the same and they start talking. 230 
But then in most cases, people with problems live near my house 231 
So that is why I am able to help them out 232 
I: Yes 233 
P1: And the other who claims that she is being abused at home, stays here so when most of the time 234 
when I get home late, they shout at me, so we don’t get time to go to her house 235 
I : Yes 236 
P1 : But we told ourselves that on the 23 when the school open , we will go to her house to see what 237 
is happening  238 
I: Yes 239 
P1: Because at her house they can ask us why do we interfere? 240 
I: Yes 241 
P1: So We need to get information from her first , so that  when we get to her home  we know what 242 
needs to be done. She also does not want to open up, maybe she is also scared 243 
I : Yes yes… So  now don’t you think…is it a female or male 244 
P1: It’s a female 245 
I :   Ok So because  …what I am picking up is that most of the time…you guys solve your own 246 
problems 247 
P1 : Yes 248 
I: Is it because of gender issues or you feel they are too slow to tackle the issues. How many 249 
facilitators? 250 
P1: They are two 251 
I: Ok….ok do you want to tell me more about your experiences because that is my main focus , 252 
whether good or bad, I would like to hear more about your experience as a peer educator. If you still 253 
want to tell me more, I would like to listen. 254 
P1 : The other experience  is  that our principal thinks our structure is not recognised 255 
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I : Yes 256 
P1: Because  we had a meeting with the president of the school, the one I said is corrupt, we went to 257 
him and when we got there , he told us that the RCL is the only recognised structure here at school 258 
I : Yes 259 
P1: He says he has the power to destroy the peer educators here at school and he is giving us four 260 
weeks, WE must not hold any meeting, its like we don’t exist, we must not do anything, he will come 261 
back to restructure our  executive  262 
I : Yes 263 
P1: From there, went to the principal and indicated that what the RCL president is doing is not fair, 264 
because we are independent and he is representing the whole school but we are independent 265 
I : yes, yes 266 
P1: From there, the principal does not take the matter seriously and the principal is corrupt, he once 267 
burned down the principal’s office and he is a president , he has powers to talk…. I don’t know how 268 
to put it, ja 269 
I :  What grade is he in? 270 
P1 : He is in grade 12. He has powers to talk, he is powerful in talking 271 
I:  Yes, Mmmm 272 
P1: So that is the reason why they are afraid of him, he was once a Chaiperson of COSAS but was 273 
demoted 274 
I : ooooohhhho 275 
P1: They demoted him but he went back, he was demoted and he went back again…he just has 276 
powers to talk 277 
I: ooooohooo oooohooo 278 
P1: And most people favour him because school learners like corruption and things like that  279 
I: So you feel that you as peer educators, you are clashing with   what he is doing because he is 280 
suppressing you , because he feels that the RCL is the only structure that must exist. So how does 281 
that make you feel as peer educators? 282 
P1: We don’t feel ok because even the principal seems like he is taking his side because everything 283 
that we ask, e.g. I say principal I will bring the list for peer educators executive so that you can buy us 284 
peer educator T-Shirts and when we get to him, he no longer knows where is the list but the RCL 285 
things are kept in the file, he will tell you the RCL was here and the list must go because it is for the 286 
president, and the president knows that whatever he wants he will get 287 
I : Yes yes 288 
P1: But when we get there , we speak to the principal like an adult person and the president 289 
demands things and even gives timeframe , e.g. this is what I want and I want it by Tuesday and he 290 
knows that they will give him,  291 
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I ; mmmm 292 
P1 : So those are the things that we face here at school, we volunteer to clean the school, the RCL 293 
has never not done even a single thing since the beginning of the year 294 
I : So you said you are in grade 11 and you started last year, so since last year , do you come to 295 
school to clean. When do you clean , it is during school holidays or weekend? 296 
P1 : No we started this year to clean the school 297 
I : mmmm 298 
P1: We did a year plan, then we accommodated the  cleaning of the school  in the plan because the 299 
visitors see the school being dirty, but our principal still does not acknowledge us 300 
I : So you feel that you are not appreciated 301 
P1 : Yes 302 
I :So now talking about that, uhm,  I think you are taking me to a space of asking you a question , 303 
uhm, maybe , lets start  with teachers. How do you think teachers see you as peer educators? 304 
P1: I do not think the teachers notice us as well, I doubt it 305 
I : mmmm ……mmmm 306 
P1:  I doubt if they notice , because they think peer educators are people who are perfect and who 307 
must not make mistakes, they expect us not to make mistakes because last year there were peer 308 
educators who got pregnant,,, 309 
I : Yes 310 
P1: So they took back the t-shirts, so they have that mentality that peer educators teach learners not 311 
to fall pregnant but the peer educators themselves fall pregnant, things like that 312 
I : So,  you feel that because of that , they no longer support you 313 
P1 : Yes  314 
I: Oh ok, they see that you talk about something but you do not do it 315 
P1: Yes, we do not do it 316 
I : Oh …so you feel like you are no longer getting support. So what about the learners? 317 
P1: Aaai learners here at school are against us, all the learners are against peer education because 318 
they want to come wearing inappropriate uniform so when they arrive at the gate , we tell them to 319 
take it off, so  we face things like , they will wait for you  by the gate  and want to beat you,  320 
I: After school? 321 
P1: Yes….they want to beat you up at the gate and then this year our president faced that problem, 322 
one boy waited for her by the gate and beat her up . She wanted to leave the school, her parents 323 
came to ask for a transfer but the principal refused and promised to solve the matter, so everytime 324 
she needs to come to school, the school takes out money for her to travel home and back 325 
I : Is it the president of the GEM/BEM 326 
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P1: President of peer education, yes 327 
I: So one of the learners beat her up for you guys taking out the school uniform 328 
P1 : In reality, the boy is not even a learner at our school anymore, he was a learner last year so it 329 
means he held a grudge from last year 330 
I: oooohooo 331 
P1: He started with her here at school, and I don’t understand why they allow people with no 332 
uniform to enter the premises,  333 
I: yes 334 
P1: This is the thing that causes other people to get hurt 335 
I: So this person was a learner here at school but this year he is no longer a learner….pause.But he 336 
was able to come back and beat your president 337 
P1: ( with some anger)….inside the school premises 338 
I : During school hours 339 
P1: I think it was about to be after school, SO, people were no longer in classes 340 
I : Yes, 341 
P1: He started with her inside one of the classes, and the president had an attitude towards him and 342 
when he left,,he indicated that he will wait for her by the school gate. When she got out of the 343 
school premises, he met her there by the gate and beat her up 344 
I : So you think it was a grudge from last year 345 
P1:  Yes, last year it’s a grudge from last because this year he is no longer coming 346 
I :Is he done with grade 12? 347 
P1:  I doubt 348 
I : Is it a boy or a girl” 349 
P1: It is a boy …..   :I don’t think he did grade 12 350 
I : Did he say why he beat her up? 351 
P1 : He did not say . I think they went to warn him, the principal involved the police 352 
I : So you feel that the learners do not like you? 353 
P1: Yes 354 
I: Because you want them to do the right things and they do no like it 355 
P1 : Yes 356 
I :Ok, besides the issue of the uniform? What else do you think makes them not to like you? 357 
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P1:   It’s only the uniform. Cos like they do not want to wear proper uniform. And In most cases, the 358 
peer educators have an attitude. They do not know how to talk nicely with people. They will tell 359 
them harshly to take off the dirty sockes 360 
I: So now, you are talking about something else, you are saying that students do not like you because 361 
you check their uniform , but with you as well, you think your approach when engaging with them is 362 
not good 363 
P1: Yes , ERR 364 
I : So you see that , that thing causes problems 365 
P1: But then we teach the peer educators, that when they approach peers , they must call them 366 
professionally and  when a peer comes with an attitude, then they must hand him/her to the 367 
security. You don’t confront them Cos  that is the thing that makes them to fight.  368 
I: Err… 369 
P1 : We teach them on how to talk to their peers, and we work in shifts that is why its not possible to 370 
see their attitude 371 
I : Ohhhhhh ….Who draws up the duty rooster? 372 
P1: The president  373 
I: The president of the peer educators 374 
P1: Yes 375 
I : Can you please give me some of those duties 376 
P1: It’s the gate duty, then break duties, during break we go around, if someone is smoking dagga, 377 
you just take their name, you do not take the photo, then you take the name to the president,, 378 
because we work with protocol and the president will take it to the facilitator and the facilitator will 379 
then go to this person, and you remain anonymous 380 
I : Ok, so, mostly what  I am getting is that you doing support for the needy learners, you deal with 381 
safety so that they must take drugs at school, you watch them during break , you check the 382 
uniform… 383 
P1: Yes , we also check the weapons 384 
I : Ohhh even the weapons 385 
P1: Yes 386 
I : But you mentioned that they do not like you , so does that make you feel that you are not safe as 387 
peer educators and now specially seeing that the issue of the one who was attacked 388 
P1: Yes, yes… WE are not safe cos early this year  , I almost faced something similar, We had bananas 389 
and then we put them on the boys’ table and this boy was from an initiation school , so they come 390 
with an attitude that they like to stab people, so when we put the bananas on his table , he asked 391 
who put it there and they told him that it was me, then he called me and from there and he spoke 392 
with an attitude  and then I also responded with an attitude and then he threatened me that he will 393 
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come burn down my home , from there ,  I told my mom and my mom took it up ,  from there it was 394 
addressed and he came to my class to ask for forgiveness in front of my classmates 395 
I : mmmm 396 
P1: So  we don’t deal with other issues, like this one of being threatened , we take it to the facilitator 397 
cos its personal but you need help from an adult 398 
I : mmm, so now …you were telling me about the bad experience, but what has been good, the good 399 
experience of being a peer educator, I think you have already mentioned that it has helped you 400 
realise that you no longer want to be a nurse but you are now more of a social worker so it has 401 
helped you to identify your career path….what else do you think ,that it has benefitted you  personal 402 
as a person? 403 
 404 
P1:  I have developed I self-esteem, and confidence through the sessions that we have had , they 405 
have made me to be a better person than Iwas in the past few years 406 
I: So, you personally think you have improved your self -esteem and confidence? 407 
P1: Yes 408 
I:  What else , because  I have picked up a lot of good  about you from our conversation, what else, 409 
what about this issue of you personally caring for other people, what does it say to you about 410 
yourself? Because I think, it’s because of this experience as a peer educator because I am thinking 411 
that if you were not a peer educator, you would not know who has a problem and needs my help , 412 
so what  do you think this personal involvement with other people’s issue has  done to you 413 
 414 
P1:  It has made me realise that we are all equal, it’s just that we come from different backgrounds 415 
but we are all equal and should be treated the same, that’s  what it has made me to realise  416 
I : mmmm   mmmmm 417 
P1: Then  with regards to the situations that we are faced with , like, , it has made me fee that the 418 
peer education members are my family 419 
I : Yes, 420 
P1: We are now very close , we are like a family , all of us there 421 
I : But has being a peer educator developed you as an individual? Yes, you mention that is has 422 
boosted your confidence and self-esteem   and what else because I pick up a lot of things 423 
P1: mmm? Silence… 424 
I : Would you say it has improved your leadership skills?  (P1: Yes)…..Or your social skills like you care 425 
for people , you go home and you ask your mom to help. Would you say that has improved, ( P1 : Yes 426 
)cos I am thinking that if you were not exposed , you would not know  (P1: Yes) but being involved in 427 
this you get to be aware 428 
P1:  yes, because from primary, I was chosen because of good marks, like academically,  you were 429 
selected to be a prefect based on your academic score, so here it has taught me that  here you can 430 
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see the world, things that are happening , things that other people are experiencing , it has 431 
developed me in that and in primary it was just based on marks  (I : mmm…)that I get  good marks 432 
then I qualify to be a prefect, so here you choose yourself, you volunteer, so  that you see what is 433 
happening in the world 434 
I : Now this programme, your programme, peer education . How do you think it has influenced your 435 
peers? 436 
P1: It has made them to develop high self esteem and to be more open and then ,it has made them 437 
realise that in all situations , anything is possible.  When we go into all our sessions, we pray first and 438 
then  I would personally love to have situations where we discuss the bible , things like , but due to 439 
time limits for our meeting its not possible, ( I :mmm)  from there, ja it has made them to grow and 440 
open up…(I:mmm) cos I happiness develops you, cos when they are in their homes , they do not get 441 
the happiness that they get when we are together so  the time that we get to spend together it gives 442 
them a chance to be happy and experience laughter,  443 
I: Those are you co-peer  educators, but what about the learners here at the school, what do you 444 
think the peer education programme has done for them? Do you think the programme has had any 445 
effect or impact on the learners here at the school? like when you started the interview, you 446 
indicated that you joined because you wanted to bring about change here at school, so far from your 447 
experience , having started last year, how do you think this programme has influenced other 448 
learners here at school? 449 
 450 
P1:  I doubt if like it has impact on them cos I feel like there are very few people who see the work of 451 
the programme,  cos like there is this girl in grade 12  who has a skin problem  this year and we are 452 
working with her ,,,( I : Yes)  in trying to get a skin doctor, (I: yes), so I think ( I : yes) , she also realises 453 
that we want to help her , I ; yes, we need to fundraise for her cos we don’t have money ,she would 454 
not be able to meet us halfway (I: Yes)…we will do everything for her…from there others I do not 455 
think they see what is happening with the programme, Ii doubt it 456 
I : So you feel that  the programme has not influenced the learners ? 457 
P1: No  458 
I: And then , what about you, how has it influenced you? oh it is a almost the same, you have 459 
mentioned that it has made you a better person , isn’t ?  It made you a better person. Ok, then , the 460 
challenges? You mentioned the challenges already isn’t? .. (P1:Yes). You said your challenges are like 461 
the safety issues,that other learners want to beat  you, what else did we mention, or  like the issue 462 
of not getting resources from the management,  the issue of facilitators who are not fast in helping .  463 
P1: Yes 464 
I : Ok Now , X, we are about to finish. I need to know what lessons have you learned from being a 465 
peer educator? 466 
 467 
P1:  I learned that whatever you do, you don’t have to be perfect,, we all make mistakes  but then  468 
practice makes better. Nobody is perfect and that if I help you today, it does not meet that in future 469 
I may not need help from you, (I : yes) cos there are things that we won’t be able to do as well, there 470 
are things that we might need, because everybody has a talent., talent that is different, from there is 471 
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has taught me that not everybody will like you cos you are not money, ( I : Ja)..like where you , 472 
people develop perspectives about you, people already make a judgement about what kind of a 473 
person you are , whereas you are not the kind of person they think you are. 474 
I : That is what you have learned? 475 
P1: Yes 476 
I : Er …can we talk about the support that you have received as a peer educator in the school. The 477 
support can come from the learners, from  the teachers, from the principal. Is there any support that 478 
you have received? 479 
P1: Yes, I received support from my classmates  ( I : mmmm) because they brought clothes for 480 
donations, for the Phanaphana Day,( I : yes) so they brought the clothes, like most of the 481 
classmatefrom the principal, ( I : yes..ok) we always  get financial support from him 482 
I : Ok, now looking at the programme, or the training is out because you did not attend any training. 483 
Uhm , What do you think the programme organisers can do to support or improve the role of  the 484 
peer educators? 485 
P1 : I think  if they should participate, maybe  come at least once to attend some of our meetings so 486 
that they can hear what we discuss, even when we raise the awareness, they can support us, ( I : 487 
yes)…and from there I think it will improve, 488 
I : Ok , you think  or you feel they should be visible when you do things. How do you think that will 489 
help you? 490 
P1: It will help in a way..how can I say…its just that in most cases when we want to do things, we 491 
normally do not have funds, so we end up doing things for the peer educators only, (I : Yes) but then 492 
if they can help us with funds, we can have money from there , we can  make posters if we are 493 
having campaigns  in the halls, then people will have free access, and they will hear and the 494 
community can even help, so that  495 
I : So you feel that for your role as peer educators to improve, the department needs to come and 496 
see  you and support you in making posters because you think that it is too much for the school, (P1: 497 
yes) and then what else do you think you want to add, what do you think the department needs to 498 
do for the programme to expand and be have more impact. What can the department do to achieve 499 
that? Like now, you have said that maybe when you hold awareness campaigns, they should come 500 
and support you financially to be able to make posters, what needs to happen for this programme to 501 
move forward , what do you think the department needs to do? 502 
 503 
P1:   I don’t think there is something that the department can do, I think it is with us as peer 504 
educators, that we must be the voice for the department, we must tell people about the peer 505 
education, not only here at our school, but we need to tell other people who might be interested to 506 
join, because the department does not have the allowance to learners, we are the ones who are able 507 
to speak to them (the learners), ( I : mmmh ), ok 508 
I : Ok,  is there anything else that  you would like to say about  your  peer education programme ? 509 
P1 :  Yes, this year we work with parents ( I : yes), who volunteer to come and look after us here at 510 
school , ( I : yes),  because of safety, because everytime, we are in class, the thugs come into our 511 
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school and stab someone , so our parents have to leave home and come and keep an eye on us , of 512 
which  is unfair , the school is the one that is supposed to provide security  , make the security to be 513 
tight here at school ,  514 
I : Oh when you do your activities 515 
P1 : Yes 516 
I : When do you conduct your activities ? Do you do them over the weekend? 517 
P1: Mmm, in most cases , when we want to have events, we prefer to have them here at school 518 
maybe Monday or Friday so that we do not interrupt the school activities, so Friday, for example, we 519 
do the ‘ Pimp my Uniform’ , they pimp the uniform and  they contribute R2, and from there we get 520 
help so that is when our safety is compromised because, we wear different uniforms, so everyone 521 
can have an allowance to enter 522 
 I: Please clarify the ‘ pimp my uniform’ concept for me 523 
P1: The pimp my uniform concept, you wear , you mix uniforms from different schools, you can wear 524 
a jersey from school A, wear pants from school B,, wear a blazer from school C,  and this makes it 525 
difficult for them to identify  if we are learners of this particular school 526 
I: Ohoooooo 527 
P1: That is why I think , the principal crushes such events these days 528 
I: Ohoooo, do you normally invite learners from other schools? The schools you are referring to, is it 529 
high school? 530 
P1: Yes, they are high schools? 531 
I : Ooh so you go an borrow school uniform from your friends and wear it 532 
P1: Yes, we do and wear it 533 
I: And then…? 534 
P1: From there learners contribute R2 each 535 
I: Then you get into the hall? 536 
P1 : No it does not become a normal school, we do entertainment around  circle ,the school , we 537 
dance, 538 
I: Ohhho, one person wears different uniforms from different schools? 539 
P1 : Yes, everyone wears different uniforms at once, so a person who is not from our school and 540 
wants to come inside the premises, it won’t be SIMPLE for the security to identify him/her , because 541 
we all become different , so they won’t be able to identify if the person belongs to this schools or 542 
not. They wont be able to recognise  543 
I: Ohhhhoo, so the aim of this pimp my uniform is to raise funds? For the needy learners , like you 544 
mentioned there are those one who do not have food? 545 
P1: Yes, yes 546 
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I:  Ok, X, going back, just the last concern that I have , the learners that you said write letters,  and 547 
put in the suggestion box, like the  one who indicated that she was raped, How did you deal with 548 
that case? 549 
P1: I was not involved in that particular case, because they separate us and give us different 550 
portfolios, that you will deal with this and that 551 
I : Ohooo 552 
P1: So, personally, I am scared to deal with rape cases cos I am too tearful, so I asked them not to 553 
put me in the portfolio that deals with rapes, but put me in the one that deals with those who do not 554 
have food. But then from there, I think it just disappeared into thin air, I think nothing was done, 555 
they did not attend to it 556 
I: So , what are the categories? Like yours is social work, what other categories are there? 557 
P1: They divide us according to our personalities., like the way you deal with issues ( I ;mmm), like if 558 
they see that hai this one needs you, then they give it to you 559 
I: But what are the categories ,that are there? For example at school, there is life orientation, life 560 
sciences , natural sciences, etc. So what is yours? 561 
P1 : It is for rape, for food, for people who are abused, for people who are…what can I say..people 562 
who are emotionally hurt, and then other people   whose cases are not serious like teasing and 563 
denting each others’ self-esteem 564 
!:So, the president is the one who decides 565 
P1 : Yes , she decides where should people go 566 
I : Oh , so she is the one who decides on the allocation of duties per week, to say this one will work 567 
with this  department and that one with that department 568 
P1: So lets say , in this week , the president can decide, that  X, you will deal with this  569 
I : So does it mean if you are allocated a duty , you will do it for the rest of the year? Like you deal 570 
with social issues, if I don’t have people who need food in that week, they do give me issues of rape 571 
because they know that I am able to make people open up, so we do work on a rotational basis and 572 
as per need in that week 573 
P1: She normally just allocate duties on a rotation basis, you are put anywhere 574 
I: Ok she has the right to allocate, and there is one last thing that I wish to confirm. In the big cases 575 
that you have dealt with, you have never involved teachers to help or take over  because you think  576 
or feel that teachers are too slow? 577 
P1: Yes 578 
I: mmmm., thank you so much, X, and good luck with your exams, thank you, please call the other 579 
learner for me. 580 
 581 
End! 582 
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 3 
I : You have indicated that you started last year to be a peer educator, now please tell me according 4 
to your understanding, what is  the GDE ‘s peer education programme all about? 5 
P4 :  Ok this   programme is all about identifying problems and coming up with solutions within and 6 
out of the  school premises, because for me as a peer  I believe that if I can sit with my peer and 7 
discuss issues ad advise  them, there are things that can change with my peer, or  even although, ok, 8 
even If  I can sit with a group, there are those who will  say how do I get affected, I think I am better, 9 
why should I tell them what to do with their lives,  I must stay out of it because  it is their life, so in a 10 
group of 100,  I may be able to change only 20%  out of 100 , there are those who will  listen to  you 11 
and actually like what you are doing then  change their ways. So, the role of being a peer educator is 12 
to exclude some of the things that your peers are doing and let them see things from a different 13 
perspective. 14 
I : mmm,  mmm. So I heard you mention the word ‘ change’ . do you think peer education has to do 15 
with change? 16 
P4: Yes, changing other people’s lives, because I was once a type of a person who did wrong things 17 
and then I came to this organisation , because I wanted to be something better then, ja 18 
I: mmm 19 
P4:  it really helped me a lot because before I wanted to find out what I wanted and it helped me to 20 
see that I am actually good in this because I can see that I have a passion  about this 21 
I: mmmm.  22 
P4:  So , peer education is all about change  23 
I: So peer education is all about change, I love that. So this change, do you think , is it all about 24 
changing for better, for the good? 25 
P4: Yes, cos, like last year we had a peer who was struggling at home, and we came up with a 26 
strategy of helping him, some learners brought their second- hand clothes, we decided to fund raise 27 
for him, some sort of buying food and stuff and went to his home and donated to him and his family. 28 
The family then became ok, we advised his grandmother to get a grant and she told us about the 29 
challenge with the child’s mother‘s death certificate and we managed to get at least someone   who 30 
will understand at the social worker offices and hey at least their situation is better now. 31 
I: So you think that this programme is all about bringing change? 32 
P4: Yes  33 
I: Ok, now, I would like you to please explain to me, how did you become a peer educator? 34 
P4 : I came to the school, last of last year in grade 9 and when I was just moving around the school , I 35 
would see brothers and sisters wearing T- shirts that I am wearing, so I used to ask myself what is 36 
their duty, I used to  wonder what they do,  because usually  they used to come to our classes to tell 37 
us all about discipline, you see,  so until last year that X  told us in the assembly that if you want to 38 
join peer education, you need to  write a letter and explain why you want to join. Then I decided that 39 
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Ok, let me join, then I wrote my letter at home and submitted it. X came back to me and told me 40 
that I can join the organisation and they will make me a secretary because of how I wrote my letter, 41 
ok I joined.  When I got there I met   brother S and brother Z,  and I got something to do instead of 42 
sitting at home, or being on the street with friends, cos usually I am not a person who goes out, at 43 
home they are very strict, they do not like that I must be on the street, so I got to join this thing and 44 
said OK, rather  doing nothing  at home or watching TV, let me do this cos I can see that I am actually 45 
good at this and I like helping people, I  just like bringing change. 46 
I: Ok, so you volunteered, ok you wrote a letter? 47 
P4: Yes 48 
I: You mentioned some people, who are they? 49 
P4: They are our facilitators ? 50 
I: Are they teachers ? 51 
P4: Yes, our facilitators for peer education 52 
I: UHm,  so did you receive any training ? 53 
P4 : Yes , we did . Like early this year there was a camp. 54 
I: mmm 55 
P4:  The camp was at Roodeplaat, we were with other schools and there were activities that were 56 
done there. 57 
I: Ok , now , can you  further describe for me the training you received? When you reflect on it, I 58 
need you to mention the elements of the training that you feel they have helped to prepare you to 59 
become a peer educator? 60 
P4: I went there, we were with other  different groups from other schools, so when were together , 61 
ok I had thought that peer education is about this and others told me that they thought it was this, 62 
so we put our ideas together , we identified problems that we face in our schools then we got to 63 
debate about solutions that its better if we do this and others also mentioned their opinions. Then 64 
they got to teach us about sexually transmitted infections. We discussed how girls become 65 
vulnerable in most situations, and they find themselves doing wrong things just because they are 66 
rejected by their families and stuff, so we were taught not to go and ask for attention in wrong ways 67 
from other people 68 
I: mmmm    mmmmm 69 
P4:  There are many ways that can help you rather than being convinced by a boy to do wrong 70 
things, so for me, the camp prepared me to say when  I get back from the camp, I would sit  with my 71 
team this year and tell them that in other situations we need each other in order for us to succeed, 72 
rather than obvious when I am alone, I like to make an example with a stick that if it is one, it is easy 73 
to break but if there is a bunch of  sticks then it is not easy to break so that translates to us working 74 
as a team and change 75 
I: mmmm,,,,,thank you, so you confirm that you feel the training you received at the camp help you 76 
and prepared you for your tasks as a peer educator. 77 
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P4:  Definitely, Yes , cos there was a booklet that they gave us ,it is summarized and indicates  steps 78 
on what to do with some of the situations that we experience. So for me, the camp taught me a lot 79 
that actually other people can change you, you do not only learn when you are at school, some ideas 80 
from other learners work  as well, so I just think there must be more camps like more often so that  81 
other learners can go attend as well and learn what is happening. 82 
I: Ok, …ok. Please describe your role as a peer educator within this department of education peer 83 
education programme for BEM/GEMs. What do you do as peer educators? 84 
P4 :  Ok , I am the president of  the peers 85 
I: ok, that is nice, yes 86 
P4: So, usually what we do as peers we hold meetings on Thursday where we raise issues  that we 87 
have faced within the week and then as a team  we discuss solutions to that 88 
I : mmmm  89 
P4: So, usually, the problem that we are faced with is discipline because some learners here at 90 
school forget that there are  teachers  who are adults, and they are like our parents, so some will tell 91 
you so and so is not their parent,  especially the girls , they have an attitude they will tell you that 92 
you are not their mother  ,you can’t tell them anything,  so they give teachers a wrong attitude .  93 
I: ohooo 94 
P4: So we as peers come with strategies of saying let’s bring our school back to a good reputation 95 
because our school   is known for bad things.  The learners are corrupt as well. We come up with 96 
solutions and we divide ourselves into groups so we go to different grades , others go to grade 8, 9 , 97 
10 and 11 because if we can do it as individuals , they will take advantage cos there are  some of us 98 
who  give up easily and do wrong things , so we divide ourselves and make time to go and talk to our 99 
peers, to say guys, this is the correct way, sometimes we do gate duties in the morning to check 100 
school uniform 101 
I: mmmm 102 
P4:  and we get hated for that, they wait for us on the corridors and threaten to beat us, but we do 103 
not give up we continue and the CPF by the gate helps us ,as well as the teachers. 104 
I:  mmmm 105 
P4: Peer education is all about that and I like it…. ( laughs innocently) 106 
I: Ok, what else, so you mentioned that you man-guard at the gate. What do you actually look for 107 
there ? 108 
P4: We check school uniforms by the gate and things they are not supposed to bring to school  109 
I: Ok, yes you mentioned that one, and before that you mentioned that  you  sit with them and 110 
communicate that they must respect adult people 111 
P4: Yes , we educate them that without our teachers , we would not be able to get to where we wish 112 
to be so we need to respect our teachers , so they think we think we are better or we want to want 113 
to make ourselves better  through them so then obvious some will listen to what we say and others 114 
will have their attitude obvious but those are the things we do 115 
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I: mmmm 116 
P4:  then  after school, we stay behind sometimes, cos there are some within the peer education 117 
who do wrong things and if we find out that you are doing wrong things, we fine you 118 
I: Yes 119 
P4: We fine you and you get to pay a certain amount and the lady outside is the treasurer, she 120 
indicates the amount of the fine and give you the due date to pay the fine, those are the things that 121 
we do 122 
I: So, you mention that you educate them, so you are educators, you educate them about respect.  123 
So it that that the only thing that you teach them about ? 124 
P4: No, we teach about other things as well 125 
I: Can you please share those other things? What else do you teach them about. I like the term you 126 
used that you educate them. 127 
P4 : Other things, there are many things that we do. This year I decided that we need to start  a 128 
motivational talk, in our group,  then after school, we sometimes get together after school,  I 129 
normally start with my situation so that it will be easy for them to be free and open up, discuss our 130 
situations  and  to solve them and if we are not able to solve the problems, we refer them to our 131 
facilitators, then they help. 132 
I: mmm 133 
P4 : Then another thing I have suggested is to start a programme, a beauty pageant    we want to be 134 
counted for changing other people, because  there are girls who do not know what their purpose is , 135 
and what their duty is, you find them doing wrong things if someone has something that they do not 136 
have , they think it is the end of the world.   So we want to bring back their self-confidence , cos self-137 
confidence is needed in most things because if you do not have confidence it is easy for people to do 138 
whatever they like to you and we want to change the boys’ attitude that they must not see us as 139 
victims , as we are humans with  feelings and visions that we want to achieve so they must not come 140 
and brainwash us by telling us that “  we are beautiful and they will buy us the world”  - there is 141 
nothing like that 142 
I: mmm 143 
P4 : So we want to change that thing  so that  a girl  understands that she is  beautiful with or 144 
without the boy, it’s the same thing 145 
I: Ok so you teach them about respecting adults, about loving themselves 146 
P4: Yes …yes 147 
I: So that girls won’t be easily tricked by empty promises from boys.  148 
P4: Yes …. yes  149 
I: What else do you do, what else do you educate them about, or what other duties do you carry out. 150 
That is my main focus, I need to find out what exactly do you do? 151 
P4: Sometimes, we start after school programme, we help each other with home work , usually our 152 
target is  grade 8 and grade 10 ( because they start selecting subjects, especially grade 10 cos they 153 
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start taking subjects  that they don’t understand). We help with homework.  We get people to who 154 
understand the subject better to help, like I am doing physics so I get a group that I can help by 155 
explaining things in the subject and how they are done, grade 9 help grade 8, just like that, anyone 156 
who needs help with homework  157 
I: Err 158 
P4: or who does not understand, we sit and help them .Last year we made it compulsory for all 159 
grade 8 learners, I would say everybody stays behind after school, nobody is going home, we stay 160 
and study, but there were others who bunked classes, but others would stay 161 
I: Yes 162 
P4 : We helped them. So last year we helped them with Maths and Natural Science, so this year we 163 
decided to have groups, to have a Science group, accounting, grade 8, English, etc. cos like in Grade8 164 
we find that with grade 8 learners, they tend to relax because they think in grade 9 they will be 165 
pushed 166 
I: mmm 167 
P4 : and then in grade 10 we experience problems  and that is why our pass rate most of the time is 168 
always low cos people don’t understand, a person chooses a subject   because of a friend, so those 169 
are the things that are happening 170 
I: I like that you take initiatives 171 
P4 : We also want to do the spelling bee, then some guy said there is a primary teacher who deals 172 
with this and he will talk to him 173 
I: Mmmm 174 
P4:  So,  we also decided  we need to have a school magazine and when we suggested they told us it 175 
will need a lot of money 176 
I: money….mmmm 177 
P4 :  and the school does not have money and will not afford it and  the spelling bee issue is still in 178 
progress because we also still need to talk to the teachers, so, something that does not sit well with 179 
us, is that everytime, we make a suggestion to do something here at school, they get to crush it , 180 
because they tell us about money, and we do not have a problem with money, if they can  give us 181 
permission to do it, we can fundraise 182 
I : mmm 183 
P4: There are many ways, we can ask from our families, make donations and stuff like that 184 
I: So you feel like the school sometimes does not support you when you have ideas? 185 
P4: Yes, they do not support us, definitely, cos sometimes we suggest to fundraise we suggest things 186 
like jeans and takkie day. They say learners do not behave when they are not wearing school 187 
uniform , they become corrupt, so they won’t be able to help, then when we ask for a certain 188 
amount they say, err, they don’t have enough money 189 
I: mmmm 190 
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P4: and they can only give us a certain amount , so we feel like they do not care for us at  and do not 191 
support us 192 
I: Ok,  ok, sorry about that, ok What else do you remember that you think you do as peer educators? 193 
P4: Sometimes as peer educator,, Err,,no ,…not sometimes, Every Friday we have a forum, in a forum 194 
learners from all other schools come and join us and we sit and discuss issues   195 
I: ok 196 
P4 : if we want to have events as peers and invite people from outside, then we can also do that. 197 
I : mmm 198 
P4 :  Currently we have a programme called “adopt a home” ,  199 
I :  mmmm 200 
P4: which involves identification of a house that you see that the family is needy, you adopt the 201 
home and submit the profile of that needy home then you will be asked how do you want to help 202 
that needy family…and you then explain.  So we as peer educators of this school, have a adopted a 203 
home in which a mother passed  away few months ago, so these kids stay alone, they survive on a 204 
grant 205 
I: Ohooo 206 
P4 :  they live as tenants, there is a woman who stays where they are renting,  she says, she takes 207 
care of them and she gives them food 208 
I : Yes,  ah shame 209 
P4 : she is unemployed as well, so we have decided that every month, there will be money that we 210 
contribute , we have a teacher who has volunteered to be part of this, he will donate some money 211 
every month so they can buy grocery. The money for the grant will be used to pay the rent and with 212 
change they will buy clothes 213 
I: how old are these kids? 214 
P4 : One of them is with me in grade 11, the other one is about 3-4, then the sister completed matric 215 
last year, the other ones are twins, who are about 8 years old 216 
I: Ahhhhhhh     So the other one is in your class, in grade 11? Is it a boy or girl? 217 
P4 :  It’s a boy 218 
I: Ah shame but there is a sister older than him 219 
P4 :  Yes ; She completed last year. She is unemployed 220 
I : So you have adopted that home. So that role. What is it called? According to your understanding, 221 
you mentioned that  you educate them to respect,  you educate them to love themselves, so the 222 
role there is educator, so this one which deals with identification and support of needy learners. 223 
What do you call that? 224 
P4: I call it as support  225 
I: Good …good ja… 226 
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P4 : cos I believe that  all of us on this earth, we are a family. Your friend is your family, so Your 227 
friend is someone who is there for you when things are good and bad, and I can’t be with a friend 228 
only during good times and abandon her /him when things are not good., so I will help and support 229 
I : So you feel that the duty of peer educators is to support ..and you are doing that through the 230 
manner in which you adopt homes.  But the adopt home, only started this year?  Before this adopt a 231 
home, how did you support learners before? 232 
P4: Usually we would check to identify the learners in need and check what is happening by 233 
approaching those learners (one of us becomes a friend to the needy learner maybe for a week to 234 
get a chance to find out what is the problem and they come back to the group to give us feedback ) 235 
I: mmmm …..   mmm  236 
P4:  And then we as peers, we bring clothes, if maybe he struggles with school pants, or 237 
shoes…everyone brings something they no longer wear and we choose those that will suit the 238 
learner and we pack them in a plastic bag and give to him/her.We call him/her and tell them that 239 
they must not be afraid if they need help, they should come and tell us and we won’t tell anyone, so 240 
they should not be afraid, the engagement between us and him/her is kept confidential, 241 
I: mmmm   mmm 242 
P4 : We have started  a box programme that we put out in the Afghanistan area, where by learners 243 
write about their problems  and indicate their name and grade and then we have a day where we sit 244 
and open the box and try and get the learners and find out how do they want us to help them and 245 
then we help, if we can’t help them, we  inform the teachers and if they are unable to help we then 246 
tell the PEs facilitators and the facilitators continue. Those whom we are unable to help we sit down 247 
and  tell the teachers. 248 
I: mmmm……..you work hard, I am  so happy with what you are doing. Now you were telling me 249 
about  your role as peer educators, you mentioned that  you are educators and also supporters. Now 250 
how do  you deal with cases of learners that you can’t handle?  251 
P4 : We sit down and discuss with the teachers and tell them about the situation. Like there is a 252 
learner with a skin problem which is getting worse cos she is now green on the face.  253 
I : yes 254 
P4 :So when we do research  about it we can see that it will affect and if she does not get help it will 255 
kill her . so we sat down and discussed and some indicated that they have a medical aid but it won’t 256 
work  because she is not a member of that medical aid  257 
I: mmm 258 
P4 :  We sent someone to find out at her home what is the situation and she found out that they 259 
give her something to put on the face but it is not working 260 
I : mmmm 261 
P4 :   and we think that we want to call a meeting for the teachers  so that they can see the effects 262 
so that they can see how this issue is important so that they can allow us to raise funds for her to be 263 
able to get medical attention, so we need the teachers and the principal to be aware and to add , so 264 
that she can go to the doctor. X has  a doctor that  she knows will be able to help her, as long as the 265 
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money that the Doctor needs is available the learner’s problem will dealt with and sorted out for the 266 
rest of her life 267 
I: mmmm    mmmm , you deal with serious matters ne. Now can you tell me about your experiences 268 
as a peer educator? 269 
P4 : Mmm my experiences , ok,  I have experienced a situation whereby, at home they  told me that I 270 
need to quit peer education because they did not understand what was happening , 271 
I : mmmmmm 272 
P4:  because  everytime we are not around  273 
I: Ohooo 274 
P4 : we go to places and sometimes we come here at school to do work and at home they would not 275 
understand, they just thought I was forever not at home 276 
I: yes 277 
P4 :  and when I told them that I do not want to quit,  I tried to explain my situation, they thought 278 
that I was being rude to them and  the facilitator came and spoke with them 279 
I : Mmmm 280 
P4 :they also felt that this PEP was affecting my studies  , I am focusing more on it  and I told them 281 
that actually it helps because we sometimes have extra classes through peer education,  282 
I : yes 283 
P4 : then they understood and the good thing is, I got to go to Nasrec then  we were asked to talk 284 
about the pads they give us at school and how they help us and I found myself talking about 285 
irrelevant things but then they listened to me  then when I got off the stage, there was a lady  after 286 
the stage , one lady asked me to come to a programme for 24June last year 287 
I : mmmm 288 
P4 : She asked me to come  talk about leadership to other leaders  cos she was talking about 289 
entrepreneurship skills and  I went there and other people gave me their business cards.  One lady 290 
invited me to join her writing class, and she asked me if I was interested in writing  books, and  have I 291 
written any books and I gave her a chapter that I have written and she invited me to her classes that 292 
she was going to hold in November, but I did not go because of the examinations. What I like is that I 293 
got to know other people 294 
I : mmmmm, so this person who asked about the book, where does work or is it department official? 295 
P4:  I am not sure if she works for the department , but I know her name, she is a tutor at the 296 
University and she  has a book, hence she was asking if I have written any book 297 
I : Then you said something about Nasrec, whereby  you were asked to talk about sanitary towels 298 
but you said you ended up saying irrelevant things, What are those things and why do you say they 299 
are irrelevant? 300 
P4 :  Ok when we got there were people who told us about their experiences when growing up and I 301 
found myself  telling them about losing my mom at the age 13 302 
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I: I am sorry about that… 303 
P4 : and it was traumatic cos my mom passed on in front of me, I was watching her, I was with my 304 
younger sibling  305 
I :  When was  it? 306 
P4: In 2013 and this trauma led me to develop anger and my father died last year  307 
I: Your father passed away last year as well? Sorry about that, 308 
P4 : Yes, so after my dad passed away  and a lot of things changed and my grandfather  retired  and  309 
the money that he had saved for us, was  used  for my dad’s burial, so after that everything changed,  310 
there are times  when we sleep without food and in the morning we have to wake up then 311 
I: mmm 312 
P4: After school I would find my siblings crying and I would understand  and then even I would  313 
realise that I am hungry as well and I  would go to friends at times to ask for help and when we get 314 
the grant it’s not enough cos my grandmom has a lot of debts,  everytime I think things will change 315 
but it seem to be getting worse and when we wanted to go the foster care route we were told that it 316 
would be a long process so we rather stick to the grant money. 317 
I : It was not irrelevant, you helped other kids to see that they are no alone. So when we started. So 318 
when we spoke about experience, you started with a bad experience and what has been good 319 
though, what has been an experience here at school? 320 
P4: When we do introspection in our programme I realise that I want to do business management 321 
because I see that I like leadership. Here at school, most people had a bad idea about me because 322 
teachers would make an example about me that other learners must behave like me,   323 
I: Ohoooo 324 
P4 : and learners do not like that they think I think I am better, when they read my PE t shirt, they 325 
would come to me and say that I am new and where do I think I will end up as a Peer educator, they 326 
liked me in grade 9 when I was not a peer educator 327 
I: What is different with you now? 328 
P4:   now that I am a peer educator and I am the leader of the peer education that they do not like it, 329 
so everything I say to the members, the peers feel I am instructing them , 330 
I: ohhh 331 
P4: When my fellow members like check uniform, they say obvious I am the one who has sent the 332 
peer educators to check the uniform. There is a feeling that it is me all the time , so they say who do 333 
I think I am .Learners do not like peer education 334 
I:  Ohhh,, Heish, So they put you on the spot , X? From your experience what is the reason that other 335 
learners do not like peer education? 336 
P4 : It is because of , I think they look at me and say I do things differently and avoid bad things and I 337 
am confident in being assertive if I do not like to do something, I will not do it.  I also respect 338 
teachers for example, I don’t pass a teacher without greeting, and they don’t like that I am being 339 
used as an example,  340 
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I: Ohoooo 341 
P4: Teachers like to make an example, about uniform and other things.  Even the boys don’t like me, 342 
they know I don’t play with them, and because of this thing that if I don’t want to do something I will 343 
not do it. Somebody slapped me for that One boy approached me and then I pushed him away  344 
I: yes 345 
P4 : He said I must not do what I did cos I don’t know  who he was and I told him to leave me alone  346 
and then he slapped me. 347 
I : So in which class is this boy? 348 
P4:  He used to be a learner here last year he raped a learner and he was expelled 349 
I: wu,,, 350 
P4: So he was expelled then, he got into the school premises, and even the teachers were surprised 351 
on how he got inside the school. He is bully and he demanded to talk to me and I refused then he 352 
grabbed me with my sweater and he got angry when I pushed him away , and people were watching 353 
so he slapped me for that 354 
I : so what happened? Did he do this during school hours? 355 
P4 : It was after school  356 
I:mmmm 357 
P4: What happened is  that he waited for me by the gate and then he slapped me and the principal 358 
took me to the police station to report and the police said they would trace him but nothing 359 
happened, 360 
I: wu 361 
P4:  I got to the police station around 3 and they  took me back home only at around 12 at nite, my 362 
parents were preparing to do a lost person search when we got to the gate at home, they asked my 363 
grandmom if she knows me as I was in the police van 364 
I: wu, they put you in the police van? 365 
P4: Yes, when I got home I explained what happened and they said to me that ok they will take me 366 
out of the school because it’s not safe, and there are many other incidents whereby we came out of 367 
school running due to thugs in the area coming into our school and chasing us. But then at school, 368 
there was an agreement between my parents and teachers, that the teachers will pick me up from 369 
home and take me back but it only happened for three days,  then they complained that there was a 370 
strike so they could not come but after that everything went silent , they never offered to take me or 371 
bring me to school, so  at home they found about this and they were angry and said what if the boy 372 
came after me and I did see him but fortunately I was with Sir. He looked at me and he used his 373 
finger to point at me, 374 
I: serious, he still continues? 375 
P4 : What happened is that they just promised to trace him I am not sure how they will do that 376 
because they don’t even know his name, where does he stay, they never asked for it, the lady wrote 377 
the information on a piece of paper and a van was organised to take me back home. 378 
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I : So, how do you feel about this X? How do you feel about the whole experience especially after 379 
you saw this boy again? 380 
P4 : Like, It hurts me because at home they are no longer comfortable about me not being at home, I 381 
feel that now I am  being caged, so I feel that this boy has ruined my life because I am no longer free 382 
to do things in a normal way,   383 
I “yes, yes, mmmm  384 
P4 : It affects me now because at home My parents do not feel comfortable with me leaving the 385 
house, I have to call everytime and inform them where I am and with whom, I really feel he has 386 
ruined my life cos I am no longer able to do things because of him, as for him personally, I don’t care 387 
much, about him cos I tell myself that what he did he will get people that will be on his level  they 388 
will sort him out,,,  389 
I: mmm 390 
P4 : and what I do not like is he has ruined my life and also here at school those who have spread 391 
rumours about me, I do not care and they have also seen that I do not care. It is fine.This issue has 392 
affected my relationship with my parents because they are always worried and my grandfather 393 
thinks that I am disrespectful when I get back when I get back because he worries about my safety a 394 
lot.  The time that I used to come back with, he shouts at me and feels I don’t respect him, he says 395 
that they worry that they must look for me. I think I am ok and I have let it go , but I do worry what if 396 
I come across him so I tell myself that is he wants me again, he can get me anytime, it is clear that he 397 
did what he did and might not come back  because he  398 
I : you have to understand that your grandfather worries about you. How do you feel then about this 399 
whole thing? 400 
P4 : I have accepted and have let it go and I no longer worry about him cos if he wanted to come 401 
back he could have done it long time and I am sure he is scared of police 402 
I : I am sorry about that experience. You also told me that some learners do not listen to you peer 403 
educators? So, what has been a good experience ? 404 
P4 : The good experience is that I got to change other learners, they get back to me and thank me 405 
for advice and help, 406 
I : mmm 407 
P4 : others lose their mothers and they feel it is the end of the world, so because of my experience I 408 
advise accordingly, others I recruit them to join and some say I have helped them, others say in their 409 
homes they don’t believe that they have changed,  and they tell their parents that they want to join. 410 
So that is what I like 411 
I : That you have contributed to the  change of  other learners? What else can you think of that has 412 
been a good experience as a peer educator? 413 
P4 : I also like the events where they invite us they make us aware of what adults have gone through 414 
so that we don’t repeat the same mistakes 415 
I: Ok…so when you look at it, your programme of BEM/GEMs, how has it influenced other learners, 416 
not peer educators but other learners .Do you think it has an influence? 417 
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P4: Yes , with some , it has influenced them positively, but others used to have a wrong idea of what 418 
peer education is about and now they  realise that it’s not only about controlling school uniform, but 419 
it is also about having fun and it is educational, so it is edutainment, others have been influenced 420 
because they come  and others even bring their friends to join and want to join the group, I think a 421 
lot of learners  have been influenced and there are those who are not  yet influenced even though 422 
they see that it is  good but they just have something in their mind that they do not want to remove 423 
it  424 
I:  But your belief is that it does influence other kids, because they come and want to join. How has it 425 
influenced you? 426 
P4 : The programme has influenced me because   I do things that I did not believe/ think  that I could 427 
do , with that I see myself with a brighter future, 428 
I: mmmmm  429 
P4 : if I can stick to this way of peer education, because who knows if I was somewhere and  did not 430 
join the PEP , maybe I would have become a teen mom already because of bad influence, 431 
I:mmmm 432 
P4 : so peer education taught me that  I am girl and I am still young  I must learn to differentiate 433 
between right and wrong and do things the right way. 434 
I : OK, and the challenges? What are the challenges that you have encountered? 435 
P4 : Challenges that I have experienced as like in a group or for me as an individual? 436 
I: For you as an individual peer educator 437 
P4: Uhm , there was a time I wanted to quit when other learners spread rumours about a scandal 438 
about me  and influenced my fellow members to do the same thing against me , so that they can 439 
remove me from the position. 440 
I : mmmm 441 
P4 : So ,that this person that they want to put in this position can get a chance to take the position  442 
I : mmmm 443 
P4 : So I wanted to quit because of that 444 
I: mmmm….when did this happen? 445 
P4 : It happened last year when I was a secretary and I was moved up to become a Deputy President 446 
and then they put someone in that position that  I used to occupy, so some who expected that they 447 
will be given the position got angry and started scandals that do not exist. So , that upset me and I 448 
wanted to quit because I thought  we were not cooperative.  449 
I: mmm 450 
P4 : But then I stopped myself from quitting 451 
I : Ok , who allocates these roles? 452 
P4 : Its our facilitator  453 
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I : So do you mind telling me the scandal? 454 
P4 : They spread rumours about me being at the park with a boy wearing a peer educator t-shirt and 455 
then I go preaching that learners must  not date 456 
I : yes…yes 457 
P4 : They say I stay in the park with a boy and wearing a peer educator t-shirt , I do this and that, ok, 458 
I asked them to provide proof but they could not 459 
I : yes 460 
P4 : and I was also accused of having an affair with the facilitator and the facilitator was upset , he 461 
came and addressed them that he can’t tell them not to date as children  and yet date a child 462 
himself, so that is the scandal and the facilitator was really irritated and stopped supporting us , just 463 
like  I felt that I must quit cos the moment you get close to an adult other people get wrong ideas, so 464 
that is the scandal then 465 
I  : Scandal for last year?  466 
P4 : yes  467 
I: Other challenges? 468 
P4 : The other challenge  was that my teacher told my parents that I was now focusing on the peer 469 
education rather than my school work and  they should take me out of the PEP, 470 
I : mmm 471 
P4 : Which was just a once off occasion,  I was not aware that there will be assessment on that day, 472 
when I got back to class, she already knew that I was in the kitchen busy with refreshments for the 473 
forum what happened is that we were busy in the kitchen preparing  for the forum  474 
I : heish ja 475 
P4: So when I got back to class, mam already had wrong information and formed a wrong perception 476 
and I missed her class…. and previously I did not perform well on her subject so hence she felt the 477 
PEP was disturbing my focus and it was not 478 
I: Oh mmm, ……(long pause)..OK what lessons have you gained from being a peer educator  on this 479 
programme? What would you say these are the lessons that I have gained? 480 
P4: That your struggles don’t define your journey, it does not matter where you come from, how are 481 
you , no matter what situations you come whether you are alone or  have friends or not at the end 482 
of the day when you want to do something you can do it and you will succeed. 483 
I: mmm 484 
P4 : and one thing that I learnt is that  Let the sheep flock together , as a lion walk alone,  you must 485 
be able to walk alone ,at the end of the day, life is going to look at you not as X with friends but it 486 
will look at you as an individual and not as a group. 487 
I :  Uhm….So you believe that it has taught you must be able to stand your ground no matter what 488 
and what you want as long as... ( participant finishes the sentence) 489 
P4: As long you want it , you will do it 490 
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I : Now can we talk about the support that you have received as a peer educator in this programme? 491 
P4: Oh  heish , support  ja   from my teachers and my fellow peer educators , 492 
I: mmmm 493 
P4: I get it a lot, the moment I come with an idea , the teachers say I must do it, the members get 494 
excited. 495 
I: mmm 496 
P4:  What I would like is that my family could support me because they think how can I do things 497 
that I do because I am a school child  498 
I : mmm 499 
P4 : I wish my family can be supportive cos sometimes they see things that we do as impossible 500 
because  and they question ‘ how can you do that as a school child’ , they say no one will take me 501 
serious 502 
I: Yes 503 
P4 :  And I  wish sometimes when I do motivational  talks  for adult people, they can be present so 504 
that they can see, and say oh this is X,  cos they know the X that is quiet at home and forever  busy 505 
with the  phone. 506 
I: yes 507 
P4 :  They have stayed  with me for a long time but they do not actually know  who X really is. X is 508 
capable of doing what. 509 
I: mmm 510 
P4: They normally hear from people about what I do but they have never seen me perform.  511 
I: yes, OK, is that granny and grandfather ? 512 
P4 : Yes, cos sometimes I tell them that  we are doing something and I request them to come they 513 
must come and see me perform, but my grandmother will say hai my grandfather is sick  514 
I : yes 515 
P4 :   and the kids so they can’t come and I tell them that its fine they  can come with the kids  as 516 
they are allowed or  I will take the kids with me. 517 
I : yes …yes 518 
P4 :  They do not  come and the only thing they do is  they will ask me if it was fun, sometimes I will 519 
have a letter to show them , they will say ok, we will read it or sometimes when I want to tell them 520 
about what is happening, they don’t really care, the moment, when I have a problem here at school, 521 
then they ask why did I not say anything 522 
I : mmm 523 
P4: So I tell her that , you did not listen to me when I tried to tell you something, so the support from 524 
my family, I really need it and it hurts me because they do not want to support me, they do not care 525 
about me, they only worry when I have a problem. They do not take me seriously, they do NOT 526 
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support me, they only worry when the teachers come from school but when I try to talk to them 527 
they don’t listen. , the facilitator invited them to come to the camp to see me perform and my 528 
granny just came up with excuses and said they will come next time.   529 
 530 
I: Ok , the support issue, you indicated  that you get a lot of support as a peer educator from 531 
teachers and the peers, ok, then you spoke about lack of support from home. So here at school, 532 
when they support you, how do they do it? 533 
P4 :  they support us by encouraging us to continue to do good work and the facilitators also support 534 
us, by taking some of the tasks , they tell us that you guys do this and we are going to do this.. 535 
I : Ok, now the last question.  When you look at the programme. Do you think they need to improve 536 
on the training that you received? Is there anything that when you reflect on your training now as a 537 
peer educator, you realise that you wish that the training could have covered this and that? 538 
P4 :  They must bring someone who is now old, who was once a peer educator who can share 539 
his/her experience about being a peer educator and maybe  now he is successful 540 
I: OK 541 
P4: The person can come and give us a motivational talk 542 
I: Yes 543 
P4: I think the PEP should be done in other districts as well ,like I am aware that in Diepkloof and 544 
even in Palm Springs , they do not have , so I think they if they  can ensure that all schools must have 545 
peer education, it must be recognised nationally 546 
I: mmmm, so you feel that it’ s not done in other schools like Diepkloof? 547 
P4: Yes , so I think they must do it for all the schools and in the camps they must bring  more 548 
motivational speakers who can motivate us  not to give up along the way because other peer 549 
educators they give up and leave us  550 
I :  yes, can I take you back to support please. Do you think other  learners support you? 551 
P4 : Sometimes, the RCL supports  us , we go to them and tell them what we want to do , they will 552 
tell us that they need to report to their executive and they will come back to us, and the president is 553 
fine, he  tells us that if we need help we must come back to them they will help us because we are all 554 
about changing the school and the school learners support us as well. 555 
I: Ok, you feel that the learners at the school and the RCL support you? 556 
P4 : Yes 557 
I : Now , you told me about the training , that is they can being someone who was once a peer 558 
educator so that they can share their experience?  What else did you say?  By the way what did you 559 
suggest they can add to training? 560 
P4: I spoke about that and they must implement it in all other schools 561 
I : and then uhm,  how do you think the Department can help you improve on your role as peer 562 
educators? 563 
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P4: What I think they can do like now, when we hold events when we have events, they must pay for 564 
the venue, maybe try organise half of the things that we need, cos there are things that we struggle 565 
to get, we struggle to get them first, 566 
I: things like what? 567 
P4 : Like the beauty pageant, if we organise it, there are organisations that we need to inform first ,  568 
like security , so we struggle to easily  access those things because at school sometimes they do not 569 
want to give us information and they don’t want to give us wi-fi 570 
I: Yes 571 
P4 : At least if they can talk to them , and they will say ok, it’s a district, education is involved then 572 
they will give us and maybe they won’t even charge us 573 
I: ohooo…yes 574 
P4:  because when we do it ourselves, they ask for money and we do not have money, obvious So 575 
that is what I would like to see the district helping us with. 576 
I: Ok , what else do you need assistance with? 577 
P4: The other thing is that at least at the end of the year, they should offer rewards. They must have 578 
rewards for the peer educators because clearly, we work hard or I am not sure they can have the 579 
Awards. 580 
I: Now, how do you think the Department can do to improve the success of the programme?  581 
P4: Mmm, I think the Department must like advertise somehow , maybe go to SABC  so that people 582 
can see , know and understand about it and they can try to push us. Sometimes , once in a while 583 
they must  also come, be visible and talk about peer education everywhere so that people can know 584 
what is a peer and check what we are doing,  what have we done and then we can show them our 585 
profile,  cos sometimes we don’t trust the facilitators and they should keep the records , because 586 
when we hold events , we take photos and the day they come to monitor we can show them our 587 
profile of what we have done  588 
I: mmmm…..mmmm 589 
P4 : Sometimes people do not even know what is a peer because when you say you are a peer 590 
educator, they ask what is that.  Then you should start explaining 591 
I: You think they should advertise more, they must come and see what is happening here at school, 592 
also support you with the events management, find out what is happening with the programme? 593 
P4: Yes, so they also need to come and tell people about us and see what we have done at school, 594 
and how they can support us.   595 
I : How do other learners get to know about peer educators? 596 
P4 : We sometimes do talks and tell them to invite their friends and they come , and sometimes they 597 
ask in their classes what is peer education sometimes we go to the assembly to introduce and , we 598 
explain the procedure for them to join, we also explain the advantages and disadvantages of being a 599 
peer educator. Then others do understand. 600 
I:  I was about to ask if it is not possible to use the assembly? 601 
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P4 : Then the members are introduced in the assembly by the facilitator so that the learners can 602 
know who are  the executive members and know who to go for help if you want to join them. 603 
I:  Ok who divides you into positions/ categories.?  604 
P4 : The facilitators . 605 
I: Ok, what can you say about the programme in general? 606 
P4: The programme is the best, I don’t know what to say, it has changed me a lot , I really am 607 
grateful to the programme. 608 
I: Thank you , X, thank you for your time and contribution. 609 
P4: You are welcome. 610 
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Interview 5 1 
VENUE: School 3                              DATE : 24.08.2018                  TIME: 09:00 2 
 3 
I: Can you tell me more about the GDE peer education programme, what is it all about, according to 4 
your understanding? 5 
P5: The GDE peer education programme, they are all about, urr teaching peers, it is more or less 6 
training for us, the trainings we go to, they  train us  and make us aware about the issues  youngsters 7 
are facing and how we can fight or rather come with good strategies to ,  overcome such things.   8 
I: mmm, mmm 9 
P5: So, when we are going there, we are going to be trained to just get more information on general 10 
things, things that happen on everyday life. Ok, we are all different, so we facing different things 11 
every day, there is someone out there who is facing something that I have never faced 12 
I: mmm, mmm 13 
P5: The purpose of the GDE peer educational programmes is to make us aware of those issues that 14 
we do not know and that we have never experienced and how to tackle such issues 15 
I: mmm, mmm 16 
P5:  We are being taught time management, we are being taught sensitivity, we are being taught 17 
communication skills, we are being taught urr, how to set goals in terms of what you are dealing 18 
with, so they are very useful.  19 
I:  Ok, so it is very useful, so you understand it to be a programme that teaches you about general 20 
things and you have given me examples, you say time management and communication and it is 21 
teaching, it is targeting you as school children 22 
P5: Yes 23 
I: Why do you think it is targeting you as school children? 24 
P5: Uhm, I think they made a good target, when they take school kids, because we are the most 25 
exposed age group  26 
I: mmm, yes 27 
P5:  I can say vulnerable, because in the family, let’s say there is a fight, general example, there is a 28 
fight, 29 
I: yes   30 
P5: In this parents’ fighting, the person who gets affected the most is the child, 31 
I: Ok 32 
P5: So, in most cases people who get affected or who are more highly exposed, is the kids and where 33 
do you find the kids, at school 34 
I: yes, yes 35 
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P5: So that is why it is a good thing that they are targeting the kids, or rather the peers or the 36 
children 37 
I: Ok, at school. So, if you were to summarize, let’s use PEP for abbreviation. If you were to describe 38 
what PEP is all about. How would you summarize it? 39 
P5: PEP, when we break it down, its peer, meaning peer is the same age group, 40 
I: yes yes 41 
P5: education is learning  42 
I: Yes, ja.. 43 
P5: or making people aware, so this programme is to make peers, or children or people of your age 44 
group aware of certain disadvantages or dangers and how to tackle everyday life issues 45 
I: What kind of dangers? 46 
P5:   Pregnancy,  47 
I: Ohh 48 
P5: Urh, substance abuse, abuse, bullying and things like that.   49 
I: ok thank you so much, X, ok let’s go our second one. Tell me, how did you become a peer 50 
educator? 51 
P5: Laughs (a bit) ,  last year  what happened is that when I was in grade 9, they were recruiting new 52 
BEM/GEM, because old ones were   leaving and doing matric , so they were recruiting a new group  53 
I: Yes 54 
P5: So, we got in because they chose one of the best students at school 55 
I: ohhh 56 
P5: Yes, they wanted those who will be able to participate fully 57 
I: yes yes 58 
P5: those who were doing good, apparently, they thought they will be able be the ones putting more 59 
effort on this.  60 
I: Ja 61 
P5: So, they took 6 six of us. If I remember very well. They recruited us. There were, secretaries, 62 
treasures, members and what so forth, so I was the leader, that is how we got into PEP cos through 63 
that in the BEM/GEMs there were holiday programmes 64 
I: yes 65 
P5: which all led to being a peer educator, ja. 66 
I: Ok, so you are saying you were selected because of your good qualities? 67 
P5: Yes 68 
I: What good qualities? 69 
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P5: Behavioural qualities, PEP basically, ne, it also goes to how you behave, how you treat yourself, 70 
your dignity, so it also goes to that level, I do not think that they will actually chose anyone 71 
I: mmm 72 
P5: There is a criteria that they use and if you qualify then you will be one of those 73 
I: Who chose you? 74 
P5: Uhm, our, uhm, can I say leader, our teacher who leads this peer education 75 
I: Is she /he the life orientation teacher? 76 
P5: Yes, she is  77 
I: Ok, thank you. Uhm did you get any training for this? 78 
P5: Yes, I did 79 
I: So, can you tell me more about the training that you received that prepared you to be a peer 80 
educator? Please give me all the details. 81 
P5 :  I went  to XXX  foundation. Last year I went and this year I went again. The first training was a 82 
warm-up training, they were still preparing us, preparing our minds on the daily challenges that we 83 
are facing because we will be seeing new kids, listening to different stories everyday of kids we did 84 
not know at all 85 
I: mmm 86 
P5: So, this programme was actually nurturing new mind sets in us, that was the first training, the 87 
second training, we went there this year, it was all about giving the true qualities of a peer educator, 88 
they taught you how to manage your time  89 
I: yes 90 
P5:  You will be having   24 hours ne, at school you have 7 hours estimated, 91 
I: yes, yes 92 
P5: so, in this 7 hours you have to extend or rather or strategize how you going to fill in these kids, 93 
talk to them whilst doing your work cos you should not be left behind.  94 
I: yes, ja 95 
P5:  That is what were doing, we also made vision boards 96 
I: mmm 97 
P5: The intention of the vision boards was to make us have visions or goals on our activities, in that 98 
whatever you do this is what you have, this is how much time you have.  And in whatever daily life 99 
you have, what do you want to achieve in a day? 100 
I: mmm 101 
P5: So the vision boards, to me, even though they looked at vision boards as  future long term goals  102 
I also saw it as a temporal thing that it is daily thing, the vision board has to apply on your everyday 103 
life. 104 
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I: mmm 105 
P5: To say, I have this vision, by the end of the day I should have achieved this and this…also helped 106 
there. We were also about leadership. 107 
I: yes 108 
P5: To say what is a leader? What are the qualities of the leader, it’s not someone who is bossy, it is 109 
not someone who is a control freak actually a leader, what they said is a servant, you are serving to 110 
those kids 111 
I: yes yes 112 
P5: to those people, you are no longer a child to your mother, a child to the school but you are a 113 
child to your family but also a child to other people that you do not even know, who are gonna be 114 
open to you and tell you all their problems. 115 
I: yes 116 
P5: Tjo…what else did we learn?  Uhm we learned about…uhm… behaviour. How do you hold up 117 
yourself, because   the way you present yourself is who you are, what you say it must be something 118 
that you have thought about, we also learned about communication skills that the way you 119 
communicate.  120 
I: mmm 121 
P5: We learned how to communicate with people, how to talk, basically, what they say is that what 122 
you say is what you think, so what you think is from your heart, so when you say negative things it is 123 
basically you were thinking about negative things too, 124 
I: yes 125 
P5:  SO how you portray your conversation with someone you do not know is exactly how you were 126 
trained, so you have to have skills, how to talk with someone and there are sensitive people out 127 
there consider that  128 
I: yes  yes 129 
P5: so you should consider their feelings, at the same time you telling them truth but at the same 130 
time  you being  polite, so that is what we learned.  131 
I: Mm, now you said you attended at the X something 132 
P5: XXX  133 
I: What is that? 134 
P5: XXX is a foundation, that deals with young kids, it teaches them everything about peer 135 
education, here in YZ, in Skhumbuzo Centre at CCC.  136 
I: Who sent you there? 137 
P5: Our life orientation teacher 138 
I: Where did you go for training for peer education? 139 
 140 
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P5: We were taken there to be trained as PEs. We went to camp, last year with different schools.  141 
This year we have not gone to the camp. The setting there were activities done there, we were 142 
taught to be active members, ne, and we were given strategies on how to deal with kids, and people 143 
of our age 144 
I: yes  yes 145 
P5: Doing a certain research, they trained us to do that and should not do that, these are school kids, 146 
they are very rude, keep that in mind. So, we were taught a lot of things I can’t actually remember all  147 
I: What kind of strategies? 148 
P5: No fighting, you should not fight with them. Peer educators are trained to be role models. we 149 
were told about strategies, e.g. no fighting, you should not fight with people you are role model to 150 
them, you set a good example to them, how are they gonna know that you can do good, they must 151 
see from you. It was very useful. 152 
I: Did they give you material on that 153 
P5: Yes, there were papers, documents and books on peer education.  So It was like that you can use  154 
to train yourself .Oh, the another topic that I have just remembered  is sexuality. 155 
I: yes, yes 156 
P5: They tackled the very important issue of homosexuality. There are kids around here who are 157 
homosexuality, transgender, heterosexuals, there is a mix of everything, do not conclude that 158 
everyone who is a homosexual sleep around, just because of sleeping around,  159 
I : Yes 160 
P5: they explained that to us, that being homosexual means that you get attracted to someone, but 161 
you are not doing anything with that person. We were trained and told more about that. 162 
I: Yes, yes 163 
I: Ok now, thank you for sharing that information, can you please describe your role within this PEP. 164 
Tell me everything you do. 165 
P5:  What I do, A ha…ha (laughs), I fight negativity, not really fight per se, but I make sure I keep the 166 
school as perfect as I can make it to be clean, I fight pregnancy, I fight substance abuse, which is the 167 
most. jo…..( Exclaims). 168 
I :  what, substance abuse ? 169 
P5: it is the biggest problem, we have a large number of kids who are using substances, like more 170 
than 75% learners use substances  171 
I:  What kind of substances? 172 
P5 : Cigarettes,, tobacco, uhm,….weed,  they do a lot of marijuana, it is not  healthy,  173 
I: So how do you fight it? 174 
P5: Currently we still planning to have a meeting on that, we just waiting for the event to be over so 175 
that we can finally tackle this thing. Next term we have to fight on this one, to make sure that it 176 
ends. 177 
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I : yes 178 
P5:  On the XXX foundation, we also touched on that , so that we were told about the dangers, the  179 
effects, the influences, the basis, the roots of these drugs and that is what gave  me the  enthusiasm  180 
to say I have to fight this ( emphasis made with hands) 181 
I:  mmm 182 
P5: It is not healthy, it breaks one emotionally, it breaks one physically, it breaks one spiritually, so it 183 
is totally not healthy.  I wish I can get a change on that too, but we will tackle it, I hope next year or 184 
next term. 185 
I: What else do you do? 186 
P5: Oh , Uhm, we fight negativity, we advise, we are advisors, so any child, anytime can come to me, 187 
and tell me their problems, I have advise them and give them clear clarification of what is happening 188 
to them, the dangers, all that I am aware of ,  I should not be selfish with the knowledge  I  have 189 
been given, we motivate , so  once good has been done or once  we see that there is potential of 190 
good occurring there,  we  motivate it to be groomed, we groom that character, Ummm…, we 191 
motivate positivity  ,  we are good influencers ,  192 
I: Good, good 193 
P5: so we always tell people guys look this is what is good, this is, you know what ne, the best thing 194 
in this is you tell people what is good, it is only now in their hands it they take what you said or not  195 
to but you  are not guilty, you told them what they were supposed to know. So we also have that 196 
good impact in the school …(emphasising by putting hands together)I have to say, that is basically our 197 
role( said with  a lot emphasis) 198 
I: mmm, that you advise and influence them. As you say you have good impact. Can you support that 199 
statement, what shows you that you have good impact?  What happens? 200 
P5: Umm, followers, you know what, when people actually see the good in you, there are those who 201 
are gonna appreciate it, 202 
I: Yes 203 
P5: those who are gonna motivate you, guys what you are doing is very good, keep up the good 204 
work, I have met, I have been confronted by a whole lot of people   about the good works that we 205 
are doing. And Last term if not the first term we have been trying to fight teenage pregnancy 206 
I : Yes 207 
P5: Only to see that even if you could tell these kids if they are not ready to change they will not 208 
change,  209 
I: You think so? 210 
P5: So what we must fight now, we must just fight now, we must fight the power or the force that 211 
we are going to bring, we should not come and tell them what to do, or advise what is right and not 212 
see any change, that is not good, 213 
I: ja 214 
P5: we should fight to see something happening. 215 
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I : How ? How do you think you will do it? 216 
P5: Next year, I am expecting to see big changes in terms of teenage pregnancy and substance 217 
abuse.  218 
I: So those two things are very high 219 
P5: Very high…..very ( emphasis) They are very high even higher than levels of bullying, very high,  220 
I: So how do you think you will tackle it? 221 
P5: OK, uhm, personally, I have a view on how to tackle this, but I have not presented it to my peers,  222 
I: Please share it with me 223 
P5: that we could actually do a proper research on this, ok, firstly we could firstly take photos this 224 
week of the zone where they smoke ( demonstrates)… we take pictures this week then we clean the 225 
area,  226 
I: Ja 227 
P5: we take pictures next week again and then spotting cigarettes that we could see there and tracks 228 
of anything  229 
I: Yes 230 
P5: so that will give us the number or rather the idea behind to say this say ok, this is the number of 231 
learners we are fighting, this is how much danger we are in, this is how much people we are fighting   232 
and come up with better strategies, since that it is the only way to succeed or rather to defeat this, is 233 
to be aware of what you are fighting, so we should have a clear idea of what is happening, …( gets 234 
heated up) 235 
I: mmm 236 
P5: Currently we do not have an idea of what is happening. We can see that there is a high level, but 237 
we are not sure of numbers. After that I was thinking of inviting organisations that fight substance 238 
abuse, meaning to tell them the dangers to expose them to such good knowledge, In that 239 
programme rather I know they will find help, there are many rehab centres in XYZ so it is possible to 240 
defeat this, it is possible, it just needs us to brainstorm, think about it, come up with good ways out 241 
of this and I promise, it is possible ( saying with confidence) 242 
I: It’s possible, I can see. What are you going to with teenage pregnancy? 243 
P5: Ok, the thing with teen pregnancy I think ne, I think ne, what is happening is basically is peer 244 
pressure 245 
I: yes 246 
P5: especially for girls and guys it’s a two-way thing. With girls what happens, is that they have these 247 
schemes, when one is pregnant   and then they tell them how good sex is and how fun it is and the 248 
one wants to explore, one thing leads to another and then they are pregnant 249 
I: yes 250 
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P5:  unaware that the other one who is not pregnant has experience in this, she is very good in it, 251 
that is why they don’t fall pregnant.  So that is the differences that in some cases peer pressure does 252 
have influence on some people. 253 
I : mmm 254 
P5 :  So telling people about independent skills it’s also gonna work cos they are suffering the issue 255 
of  low self-esteem, they need people who will motivate to say you are beautiful, you look cute, you 256 
have a beautiful, you have a nice body, so they can feel  motivated so they have a low self-image and   257 
self-esteem that is why  it eventually  leads to pregnancy cos there is this guy who always tell them 258 
that they love them and that they are beautiful that is the danger with the ladies, with guys there is 259 
a challenging each other, I am challenging you, this girl, I am gonna get  her first, he he he,,, you’ll 260 
see,…eventually  that will lead to the pregnancy of other  261 
I: Oh oh  262 
P5: So such things we should tackle them like   improving self -esteem, how could we beat that up. 263 
I : mmm, ja 264 
P5:   there are programmes like the teachers, not really programmes, but talks teachers tell us you 265 
are beautiful, you are girl, what do you love about yourself, you know such talks,  266 
I: yes yes 267 
P5: what do you love about yourself, why do you think that is not good about yourself doing more of 268 
that to motivate, to encourage   the beauty in you to prevent issues of self- esteem, so doing more 269 
of that could help, uhm,  270 
I: mmm 271 
P5:  as I said also teaching them about independence, 272 
I: yes 273 
P5 : that  you do not need peers  to force you to do what you do not want to do., to overcome that  274 
is to make people aware  of what they like and what they do not like, what they interested in and 275 
what they are not interested in, if you know yourself, if you are stable in yourself   you won’t be 276 
pushed around by anyone, so motivating and teaching  such things will definitely get them to  the 277 
right direction. (said with confidence) 278 
I: You are saying most of the times, girls have a low self-esteem, they need somebody to tell them 279 
that they are beautiful, so who is going to tell them, besides the boys, I get your point that they give 280 
in to the boys because they tell them that they are beautiful, so you are saying we need to boost the 281 
girls’ self-esteem, what about the parents, don’t you think that it is important for the parents to tell 282 
them that they love them 283 
P5: that is very important to involve parents as well, there is something called triangular learning, If I 284 
am not mistaken, something like that, meaning it is the parents, the child, and the teacher   so these 285 
three, they all have a relationship with each other, in such cases it can be good idea to include 286 
parents but at the same time it might not be good  idea because  kids are scared of their parents,  287 
I: Oh oh  288 
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P5: including parents might make learners feel “yo “  im in trouble , jo,  you know, Some parents can 289 
be too harsh on them,  290 
I: Oh oh 291 
P5: only depending that we must know the kind background where the kids come from.  One thing I 292 
also discovered is that kids feel happier when they are at school  293 
I: yes yes  294 
P5: than when   they are at home, you see, they feel comfortable that is why some of the things they 295 
do at school, their parents are not aware that they do them, 296 
I : Oh Oh 297 
P5: Most boys start smoking at school  298 
I: Yes yes 299 
P5: because that is where they try to have fun since I am school I am comfortable this is where I 300 
usually have fun, so they find more strategies and more ways to have fun even if they go out of the 301 
way , 302 
I: Yes yes  303 
P5: so that is the reason why parents should not be too harsh, they must build a good relationship 304 
with their child to prevent such issues when you have a good relationship with your child ,  whatever  305 
is happening in their lives , they will definitely tell you about it, 306 
I: mmm, yes, yes  307 
P5: you will be aware of anything, like mama the boy offered me a cigarette, today, what should I 308 
do, you will be aware of such things,  it, because this is an everyday thing,  every life thing,   309 
I : mmm 310 
P5 : so being aware  of those things happening to your child you will be able to try to advice to do 311 
good,  312 
I: Ja 313 
P5: not being aware, your child is definitely endangered,  314 
I: YES  315 
P5: so parents should stop being harsh, we understand kids actually sometimes go out of the line,  316 
you should have that parent part  and parent attitude but  get out of the room sometimes be at your 317 
child’s level,, think, you were once a teenager yourself,  318 
I: Yes 319 
P5: so you know some of the things that your child does not know ,  when you being harsh on them 320 
where are they going to get the knowledge,  and guess what they will come back with more 321 
knowledge that they are not supposed to know , it is the wrong time, they will try to experiment you 322 
are not there,  323 
I:mmm  324 
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P5: so parents should build a good relationship with their children, be accessible to your child.  325 
I: Mmm mmm I’m so impressed, so you feel parents are too strict and kids feel more comfortable at 326 
school with their peers and teachers.  327 
P5: Yes 328 
I : Thank you. Is there anything that you would like to add on what you do. You spoke about people 329 
coming for advice. Can you tell me more about that? 330 
P5: People coming for advice? 331 
I: mmm 332 
P5: People come for advice, let just say , what I once experienced is that the child feels something is 333 
wrong, the mother usually works late at night,  then the child spends time with the father, and the 334 
father is  starting to do weird moves  around her , 335 
I:  Wu…mmm 336 
P5: She does not understand what is happening, so I was supposed to be in the child’s shoes, be in  337 
the mother’s shoes and  be in  father’s shoes and try to understand why would the father do 338 
something like this.  So, these are the kind of advises that you give. Ok listen try and talk to your 339 
father that there is something that you don’t understand and maybe make an instance about the 340 
school that  father I was   taught  about this at school that  I should not be touched here, I should not 341 
be done that to me  it’s not comfortable  or maybe be open to him and tell him that Daddy I don’t 342 
like  this, this is  happening  and  my mother is not here, and I don’t feel comfortable when you do 343 
that  maybe she is concluding in a bad way, maybe it’s real that, make sure that you are on the same 344 
page with your father maybe he is not  even aware that to you it’s a bad thing , maybe he is just 345 
kidding around, you are taking it personally , you know, so just try to enquire from him and find out 346 
what is happening  . 347 
I: What does the father do? 348 
P5 : The father keeps on touching her butts and he does that only when the mother is not around , 349 
to one it could be like come -on he is just touching  her butt but to her  it was just more than that 350 
just that she felt uncomfortable so she came to enquire if it was her  or is she being  dramatic, my 351 
dad does this and that , is it healthy, is it ok, so I told her that she should enquire from her father. 352 
Maybe he is just kidding or might be something if it is out of hand, we will include the leader, we will 353 
include an adult.  354 
I: Did she come back to tell you 355 
P5: She went and spoke to the father.  She came back to me.  I think the father was having some 356 
hidden agenda, the father defended himself and   she came to thank me that this is no longer going 357 
to happen, they came to a decision that the girl will now bath in a separate room and they agreed 358 
that this will never happen,  359 
I: Ok if it was out of hand you were going to tell…? 360 
P5: My leader, my LO teacher who is leading the BEM/GEMs 361 
I: So, you were going to refer? 362 
P5: Yes  363 
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I: Were you told about that role when you were trained? 364 
P5: It was also included that if it is out of your league, if you don’t know what to say, include the 365 
third person, and older person (says with emphasis) you can trust 366 
I : ok good.  So that is the only case you have dealt with? 367 
P5 : so far, let’s just say they are not comfortable enough to come to us with their problems, 368 
I: Thank you I want to come to that. Who is not comfortable? 369 
P5: the kids, they have not gotten the idea that we are peer educators, I don’t think they understand 370 
our role, that is why they are not aware of people around the schools who are like us whom they can 371 
access. They are not aware of us. 372 
I : Serious? 373 
P5: That is why some of them do not even come to us, cos they are not aware of us. 374 
I : ok. So, they do not come to you cos they are not aware of you? 375 
P5: mmm  376 
I: But what about those who are aware of you? Like the one who came? 377 
P5: Those ones who are aware, they usually come but they are few, it’s not much 378 
I : So you are saying it’s  because they do not know that you exist 379 
P5: Even if you can go to the assembly now and call the assembly and say guys I am a peer 380 
counsellor, I do this, they will be like whatever, they are not interested in such things.  381 
I: they know that you exist but they do not use your services? 382 
P5: Yes, those who are not aware that we exist, they are just not aware 383 
I: Ok those who are aware but are not using your services, why do you think they do not use your 384 
services? 385 
P5: As I have said before, they are not comfortable 386 
I: Why? 387 
P5: I don’t know. It’s like trying to get someone to know you. Its like you have a business and you 388 
want people to be aware of your business, you could try and advertise it, if people are not interested 389 
in buying your product, they are not going to buy  390 
I: I wonder what do you think makes them uncomfortable though? 391 
P5: Let’s just say , they have experienced enough and they are not ready to let go of their 392 
experiences 393 
I : Oohh 394 
P5: they have been through a lot and, you know when you have been having problems, but you are 395 
not ready to let go, you still enjoying being in trouble 396 
I: ja, but do you think it has to do with trust issues? 397 
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P5: It might because they just see you as a child, at the same time, they are still afraid of adult 398 
people, they would not go to an adult educator, but still they don’t want us as   peer educators, they 399 
do not use us. 400 
I: They do not use you as their peers at the same time, they do not use teachers? They are stuck? 401 
P5: They do not want to get out of this trap. Those who want to, I do not know where they go, they 402 
make their own initiative, you know school kids, can be silly at times, they have access to everything, 403 
internet, if they want to get out, they could have done so long ago, they know they can use the 404 
internet to get out of their problems, but they just love being in trouble, love being stuck in these 405 
traps 406 
I: Now, X, can you tell me more about your experiences as a peer educator? What has been your 407 
experience as a peer educator? 408 
P5: mmm, peer educators, they are taken for granted, that’s the first experience, being 409 
disrespected, people do not understand that you also deserve respect, not being understood by 410 
people, just taking you like are crazy or something when you try to advise them, being taken as Miss 411 
goody two shoes 412 
I: ooh … Ok 413 
P5:  cos they think you are doing things that is why you are advising them, actually that is not true, 414 
we also learn experiences they come to us with. I am not perfect, I am not, I am still actually in the 415 
learning progress, mine is a progressive, it’s a progressive learning progress.  416 
I : yes 417 
P5: I don’t know what they think about us cos they take us like we just don’t exist, you know, even if 418 
you could go for training, you go there and get trained, you are well informed of such roles, but they 419 
don’t use you, it’s like getting trained to be a doctor but there are no patients, 420 
I: mmm 421 
P5: do you understand? 422 
I: mm, I love that … getting trained as a doctor but there are no patients, why are these patients not 423 
coming to you? 424 
P5: sighs… (seems and appears very stressed about her experience) I do not know, let’s just say , the 425 
first thing that maybe we must do is to learn the skills of convincing people, getting their fear out of 426 
their faces, cos they really do have problems and big problems 427 
I : Yes  yes 428 
P5: you know I wish I could take a photo of kids smoking in some cases here at school, so that you 429 
can see this number, its more than half of the school  430 
I: mmm 431 
P5: It’s a bad sight, it’s such a bad sight, and my greatest wish is to access them and say something to 432 
them, unfortunately 433 
I : so they smoke during school hours on the school premises, there is no prefects that look after that 434 
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 435 
P5: There are, guess what you go there, you confront them, you get beaten, if they swear, they will 436 
swear at you like nobody’s business 437 
I: So, you said they do not listen to you when you give them advise, so what do they say, if they don’t 438 
listen to you what do they say? Maybe let’s start here, in what form do you give advice, is it a one to 439 
one, or do you call an assembly and talk to them? 440 
P5: One to one. You know what, these guys have been greatly influenced, they have been convinced 441 
that this thing is very good. 442 
I : mmm 443 
P5: In such a way that they are not even willing to let go of it.  Even if you could one on one and talk 444 
to him/her, he/she will act like they understand, and guess what even the girls smoke, you would go 445 
to her and ask if she is fine and you tell them if they need a talk you are always available, she will act 446 
as though she understands, you move out of their space, its like you did not say anything, you do not 447 
exist, tjo it’s really hard.  448 
I: mmm, it is overwhelming, 449 
P5: Ja, (laughs in acknowledgement) 450 
I: Ok, now, how do you feel the programme has   influenced or impacted your peers and in what way 451 
if it has? 452 
P5:  It  has,  but it’s just a  small portion  of what we targeting, for the fact  some people believe that 453 
we can  actually help, the fact   that they still  come to us, they  have faith that we can help them but 454 
the but we have not reached the targeted number , so it has an impact but it still does not have 455 
much, so we  have to work a bit harder, If we could have the resources,  456 
I : What resources? 457 
P5: Uhm, I can say peer education could, I don’t know if I make, could   be made like a subject, there 458 
is a lot to learn, more than just having one or two programmes a year, there is a lot for you to learn, 459 
you have to tackle issues like every day, and such things, like to learn how to convince people, how 460 
to get people 461 
I : yes 462 
P5: that is one of the things we should learn and we have not learned them. Every day we need to 463 
get hold of things that you also do not know how to deal with, so making it a subject or have more 464 
programmes, could be more helpful for us to have   greater impact.  465 
I: Good, so you saying it has an influence but for a small portion 466 
P5: yes 467 
I: How has it influenced the small portion? 468 
P5: Uhm, I think this is a one on one strategy that works, because you can approach 5 people but 469 
only 2 people can listen. So, It’s the one to one strategy, that is how we get some members to 470 
understand.  471 
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I: How has the programme influenced you? 472 
 473 
P5 : Yo , a lot . I gained this thing, I was a shy person but because of going to the programmes, you 474 
gain confidence, you learn how to talk to people, a new character is moulded out of you, you get to 475 
know how to talk to people, learn how to pursue some things, you know how to set goals, Tjo, I 476 
learnt a lot, you know how to love people, even if you did not have the power of love 477 
I: So, it this what has happened to you? Because I want you to talk about you? 478 
P5: Yes, I even gain this respect thing, the other time, I had this disrespect, I did not love people, but 479 
now I have this love for people, cos I am working with people every day and you   understand the 480 
challenges they face, you even understand the reasons for behaviour, you gain love for people you 481 
gain self- respect cos you have to set an example for more than a thousand people, even older than 482 
you,  483 
I:  yes 484 
P5: So you have to set your life right first, you cannot go to people and say guys you can’t be 485 
smoking need to stop smoking, smoking is not right, whilst you are smoking you have to fix yourself 486 
first before going to people. 487 
I: So, has it helped you to fix yourself? 488 
P5:  It has, 489 
I: So, what do you think are the things you were doing wrong but now you are doing right? 490 
P5: I was very disrespectful, I did not have self -love , SO  used to take things for granted and did not 491 
understand people, and now I understand a  whole lot of things  and dealing with people helps you 492 
to learn how to communicate with people cos  you can’t come to people with weird attitude, you 493 
will just get shoved off, so you learn how to humble yourself and how to communicate people, you 494 
learn how to convince people to do right, to say guys let’s do this, convince them to do right . 495 
I:So, is that what has happened to you? You have learned to humble yourself. Now, please share 496 
with me the challenges you have encountered as a peer educator. What are the problems you have 497 
encountered along the way? 498 
P5 : Problems, working with incoorperative people, you feel like the whole load is on your shoulders, 499 
working with people who do not want to work with,  people who are not willing to meet you 500 
halfway, especially people you work with in this  campaign, 501 
I: you mean the other peer educators? 502 
P5: Yes , it is disrespect, people are very disrespectful 503 
I : You mean the peers? 504 
P5: Yes , so the challenges we face  are  people who are disrespectful even though you want to help 505 
them, even though they disrespect you, you still want to help them  cos you understand that it is not 506 
their aim to disrespect you. In some cases,  what can motivate you is when we have program 507 
directors who come to school to talk about drugs, the learners misbehave , go on top of the tables 508 
and shout  but once these people leave, they then come to us and ask how they can get help, so you 509 
see even if they disrespect us, they still need our help, you still have to be willing to help them., even 510 
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if  they were disrespectful to you cos you get my point,  that this is the reason. You have to get out of 511 
the mood of feeling that they disrespect you and be willing to help them even though they have 512 
been disrespectful because this is the reason why you are here. So, these are the challenges we are 513 
facing, disrespectful people, who act as if they do not need help whereas they know exactly that 514 
they need help. 515 
I:  They become disrespectful. What else has been the challenges that you have experienced as a 516 
peer educator? 517 
P5: So far, it is what I have mentioned but what I am expecting, since there is this thing that we want 518 
to introduce, I am expecting to find, is people who are rebellious and who are resistant, cos quitting 519 
smoking is not an easy thing, so I am expecting people who are going to be against my advice and 520 
being resistant, while they know very well that I am telling the truth, so it expected, I am expecting 521 
that. I can say it is one of the challenges, I am expecting to face …(says forcefully) 522 
I: So, you are expecting people to be resistant, so far you have experienced people that are 523 
disrespectful. Why do you think they don’t listen to you? 524 
P5: they do not give us a chance to help them out, maybe they are faced with peer pressure, like you 525 
can’t quit, you can’t leave us now, we started together, c’ mmon,   and they it might be that I am not 526 
sure I am thinking in their shoes, it might be, I have no idea, maybe they are strongly addicted and  I 527 
am going to talk about the challenges we face, it maybe they are enjoying it for now. cos change of a 528 
person starts with a person, you cannot force a person to change when they are not ready to change 529 
because the chances are that he will eventually go back because it was not their choice to change, 530 
also forcing people to change is not good idea cos  it will be a waste of energy, cos they will rebound 531 
back to what they are used to/have been doing,  532 
I:  mmm 533 
P5:  So allowing them to take it step by step, your duty it is to tell them the truth that guys you are 534 
eventually going to leave the school premises one day and go into the hectic world, how would you 535 
cope if you cannot handle the peer pressure from your friends now from your friends, you will be 536 
blown away because people go to clubs/parties , you will go anywhere, everywhere, wherever 537 
people, are going , having a strong foundation is one of the qualities that will help 538 
I: OK, what lessons have you gained from being a peer educator? 539 
P5 : Tjo , I learnt a lot about sexuality thingy, let me be honest, I did not like lesbians,  the lesson I 540 
learnt is that you must not judge, cos you don’t know about they have been through , In peer 541 
education, there was the scenario they gave us was that a girl was raped and  so after that she no 542 
longer want anything related to boys  that is why she has relations with girls, she decided to be a 543 
lesbian so it gives you an idea that such situations are out there,  you busy judging people and you 544 
don’t know about what they have been through, you don’t know what people have been , through 545 
so it  you busy being judgemental, I have learnt to be sensitive to people who are homosexuals/ who 546 
have sexuality issues , yes, cos you won’t even understand , some will only tell you only headline of 547 
what has happened to them, they won’t give you deep information,  or rather  detailed information, 548 
The lesson I  have learned is not to judge, number one 549 
I : Yes 550 
P5: Number two , is  to be patient with people cos it takes time to change, they can try to change 551 
and fall, just  be patient and give them a chance, it might take time to change,  eventually you will 552 
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get them where you expect them to be, you should be patient,  handle your time well, manage your 553 
time in a day, you have 24 hours in a day and you have to handle those well, you lose one hour  in 554 
your day it is  too much ,  guess what, you won’t finish your things on time, your life is time framed, 555 
you cannot regain the time you have lost so you have to plan ahead and plan well your time. 556 
I: Well said. Can you tell me what support did you receive as a peer educator? 557 
P5:  Uhm, I got a lot of support from my peers, other peer educators (PEs) even though some of 558 
them are incooperative, but still have some support. Support from our teacher /leader, cos she gave 559 
us information and this training from other organisations, she gave us a chance to go to other 560 
organisations to be exposed to such knowledge, that’s great support without her giving us a chance, 561 
I don’t think we would know some of the things that we know now, that is great support. 562 
I:  What about the peers? The learners that you are leading? 563 
P5: Uhm Except for the motivation cos I have been applauded for doing good, that is the support I 564 
got , and it encourages me  to do good, there is support there,  565 
I: The school besides the teacher? 566 
P5 :I can say some of funding , I remember when we went to the camp the principal gave us money 567 
from the school funds so that we could get something to eat along the way so they also support us.  568 
I: You mentioned something about resources? 569 
P5: The kind of resources that we need to get hold of these kids. We need to have connection with 570 
rehabilitation centres, because, I can personally talk to the kid and give counselling and I can 571 
immediately get help learners who need help, before they can be negatively influenced. having 572 
connection with rehab centres, we need books on how to become a peer educator, we need books 573 
to recruit new members, we need some form learning on how to become a peer educator, we 574 
should not just recruit anyone, you qualify to be a peer educator, we do not need more number of 575 
people but need more number of active people, 576 
I : I like that one ( laughing). So, you talking about the need for books, you mean training manuals to 577 
train these people. Parents, do parents support the peer educators?   578 
P5:  parents…mmm, currently, No. I think they are not aware. You know parents love seeing the 579 
good in us, so I don’t think they are aware, cos they are not aware that we even exist as PEs 580 
I: So far you have not received any support from parents because they are not aware that you exist 581 
P5: Yes 582 
I: Now, how do you think the programme organisers can improve in the training? 583 
P5 : I think they could bring  parents into the peer education, divide us , let them have training for us 584 
only first and then they have a portion where they include parents so that they can be educated on 585 
issues like drugs,  if I am aware and my parent is aware it will make things easier including parents 586 
can be good. 587 
I : So, you think they should involve parents? 588 
P5:  but not completely though, cos otherwise we would not be comfortable, we are scared of 589 
parents, just a small portion. 590 
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I: How do you think they can you as peer educators improve your roles? 591 
P5:  As I said more training, constant training, not just once or twice, more availability of resources, 592 
more connections with other organisations, more organisations for both girls and boys cos I have 593 
never seen an organisation for boys.  Should have access to organisations to groom character in 594 
ladies and boys as well, organisation like Vhutshilo and Yolo. Boys need help as well cos currently 595 
they are the ones who have more problems than girls and I have never seen an organisation that 596 
deal with boys, what about them, they need a programme. They need it too and currently they are 597 
the main problem 598 
I: How can they make the programme to be more successful? 599 
P5: I think, the GDE, could be our source of resource,  600 
I: what resources 601 
P5: I mean books, they can help us by providing us with useful resources like books, and contact lists 602 
for organisations that can help us, organisations  with contact details of these organisations, 603 
websites, that can help us.  Currently that is what I am thinking about. 604 
I: You think that will make the programme more successful? 605 
P5: Yes 606 
I : What about them, what can they do personally?  607 
P5: Being available / being present in these trainings, to make sure that there is effective learning, to 608 
ensure that all is on point, the way it’s supposed to happen, 609 
I: They must attend the training at the camp? 610 
P5: Yes, just maybe once or twice to ensure everything is fine. 611 
I: What about here at school? 612 
P5: That could also work. At school, they can come and check progress, enquire about our 613 
challenges, and how to tackle, advise us, maybe be silent partners and ask us everything, are you ok, 614 
do you need something, how can we help finding out how they can help us. Ja, that could make the 615 
programme to be more effective. 616 
I :Anything you would like to say in closing 617 
P5 : Such research/ assignment that you are doing is very useful, not only to us  I wish it can be done 618 
to all the peer educators,  it just made me aware some of the things I was not aware , I was 619 
supposed to think to answer  to communicate with you. It also tackles some of the peer educational 620 
role.   621 
I: How would you summarize your role as a peer educator? 622 
P5: I have to be a peer, be at their level and talk to them, advisor at the same time if I have to 623 
accelerate, should be their polite instructor, should not be harsh to them, this is what you should not 624 
do, also be a more or less their educator in a way, telling them about things they have not heard 625 
before, making them aware on new interesting knowledge and general things, everyday things.  626 
I: You also said something that you have to set an example? 627 
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P5: I also have to be a role model, its partly a role, but more than a role, it has to be a lifestyle, so it’s 628 
just partly a role, I cannot force them to copy me, I have to do it and they choose to copy me. It will 629 
depend on them if they want to copy. 630 
I: But you saying role modelling is one of the role but it will depend on them’. Thank you so much X, I 631 
wish you can be a peer educator till grade 12.  632 
P5: Thank you,,,(laughing) 633 
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INTERVIEW 6 1 
VENUE : School 3                                       DATE :     24.08.2018                         TIME: 10:00 2 
 3 
I:  Can you tell me about your understanding of the GDE peer education programme, I think you call 4 
it the BEM/GEM? What is it all about? 5 
P6 :  Last year  we went to the camp, we were educated about the youth like they made mention of  6 
pregnancy,  empowerment , HIV and  AIDS ,bullying at school and how to cope with that and what to 7 
do if you come across a situation of a person in that condition, how do you get them out of that 8 
situation.   9 
I : I hear you, you are telling me about the camp, but from your own understanding, what is the aim 10 
of the programme? What is the programme all about?  11 
P6: The aim is to reduce the consequences faced by the youth, reduce the number, especially like 12 
teenage pregnancy for girls, like bullying, to prevent things specially to reduce things if you see it 13 
happening it to other people. The BEM/GEM are told how to prevent things when they see them 14 
happening to us. They tell us about how to prevent especially the issue substance abuse.  Especially 15 
reducing of substance abuses. 16 
I: Can we say it’s a prevention programme, of like risky behaviours like you say teen pregnancy and 17 
substance abuse? 18 
P6: Yes  19 
I: Can you tell me how did you become a peer educator? 20 
P6 : Uhm, last year I was called by Mrs X , she asked me to join the BEM/GEM  programme. Before I 21 
joined I asked her what was it all about? She told me it was a programme about things that are 22 
happening here at school and that it was for youth so because I was not involved in this thing then I 23 
got interested in what she was she was saying about the programme, and I wanted to partake in the 24 
programme. 25 
I : Can you be specific , what did she say it was all about ? 26 
P6: uhm, she said especially here at school because we are few in the BEM/GEM s and when were 27 
are here we have meeting to discuss things that are happening at our school and things that we 28 
need to stop that are happening here at school.  29 
I : So she recruited you? 30 
P6: Yes  31 
I : Did she tell you why she  chose you? Instead of choosing like X, Y, or Z? 32 
P6: Ja she did tell me. Last year in grade 9, I achieved a lot, I was in the group of those who got 33 
awards.  In grade 9, I was one of the top achievers. She said she chose me because of being a top 34 
achiever, because of my discipline, and the fact that I am a good listener, you have order and for and 35 
she said she thought I will be interested. 36 
I :  Ok, she chose you because  your academic achievements as you get awards, and because you are 37 
disciplined? So that was the criteria she used? 38 
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P6: Yes  39 
I : Can you describe for me the training you received to be able to fulfil your role as  a peer 40 
educator? Tell me more about the training topics. 41 
P6:  Ok, last year we attended the camp for boys before I joined the BEM/GEMS, the camp was held 42 
at Mopani Lodge, in Pretoria.   We were told about what happens in the BEM/GEMS. After mam 43 
recruited me I attended BEM/GEMs camp and at the BEM/GEM camp we were told about life.  We 44 
were told that we are unique and we come from different families, and in our families,  they told us 45 
that we don’t give up,  they will be things that we face in our families, like poverty, but that should 46 
not define you, those things must not define we , like when we face poverty but that does not define 47 
who you are, you define yourself and if you are determined to reach your goals nothing must stop 48 
you and your situation must not define you. They told us about teenage pregnancy and sometimes 49 
girls, sometimes come from different families might think that to ease stress they must play and 50 
have sex with boys and fall into a trap, they fall pregnant, they must give birth they told girls that 51 
they should prevent or maybe abstain. Those are the things they told us? 52 
I: Do you think the training has prepared you to be a peer educator? How did it prepare you? 53 
P6: Cos I was from the camp.  I have schoolmates that smoke, sometimes I tell them how smoking 54 
affects them and will them how to prevent or abstain, it’s all about the choice cos of my experience 55 
then I would tell the boys.  I would tell them how to prevent things, like substance abuse. 56 
I: So, you are saying some of the topics were teenage pregnancy and substance and what else? 57 
P6 : Topics included teen pregnancy, substance abuse and HIV &Aids  which was for both girls and 58 
boys, cos  sometimes  if you get involved in sexual intercourse without protection then you get 59 
sexual transmitted infections  60 
I : Ok you saying in training you were told about teenage, pregnancy,  HIV and AIDS,  what else? 61 
P6 :  empowerment and bullying 62 
I : Can  you describe your role as a peer educator in this programme? What exactly do you do as 63 
peer educators here at school? 64 
P6: Ok,  I , personally advise people about the situations they encounter in life ,  cos it’s my role as a 65 
peer educator and because I now have experience in these things , I tell them that this is right , 66 
sometimes people do not listen to you, sometimes you tell them  what to stay away from and I tell 67 
them that they should surround themselves with good friends which will help you to produce good 68 
results. 69 
I: So, your role is to advise them, what else? 70 
P6: At times I lead by example, on what I tell them what to do 71 
I : how do you lead by example and when you do that, what do you call it 72 
P6:  I insert myself in their situation and I help them see how to solve the problems, I put myself in 73 
their shoes, like the boys who smoke, I am able to relate to their issues and advise them on what to 74 
do when they have problems.  75 
I : I like what you said, when you said you lead by example, what is that ? 76 
P6:  Uhm, role model? 77 
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I : Do you think you are ? 78 
P6: To some people, I am a role model, they look up to me when I do something good that makes 79 
them happy, then they will see me as their role model. Also, when I do something unexpected. 80 
I :  For example, what is it that you do for them to see you as the role model? What is this good thing 81 
that you do? 82 
P6: My behaviour, I behave well, I encourage them on their studies, actually teachers do not like us t 83 
in the same manner in class. I sometimes tell them that this teacher does not like you because of 84 
your performance so if you can achieve in her subject then she will like you, so I advise them to do 85 
their work in class so that teachers can like them. 86 
I:  So, you were saying your role is to advise, you also role model, what else? 87 
P6: At times, they come to me with their personal problems, my friend was told by the issue of the 88 
church when other people tried to convince to join another church, so he was confused and I 89 
advised him to follow his heart in deciding what to do, people were recruiting him to join a new 90 
church and leave his own. You know nothing about the church, they have experience in that church 91 
which you do not have so just pray and follow your heart. 92 
I: In short you are an advisor, are there ways in which you care for others? 93 
P6: I am still in grade 10 and I am a top achiever at school, so I attend at Star Schools, they came 94 
here and we wrote benchmark tests and I qualified and I was accepted and now I attend classes on 95 
Saturday. Even my friend, X, that was here for an interview, I do help her at times because 96 
sometimes she does not have pocket money during Saturday classes so I empathise with her and 97 
wonder how she can concentrate is she has no lunch. I put myself in her shoes and wonder how I 98 
would concentrate in my studies if I was hungry, then I do offer her money to buy lunch. However, 99 
she has pride, she will never ask for help, I just look at her and go to her and she opens up to me and 100 
then I take out money and buy for her. 101 
I: So, what do you call that? 102 
P6: Uhm, I can say it’s the assistance, maybe looking out for each other 103 
I:  DO you play that role to other learners besides, for X? 104 
P6: Yes, I do 105 
I : In what way? 106 
P6 : Here at school some learners struggle.  I look out for others, I help others with mathematic 107 
studies, cos others discriminate you, you are called names and you are excluded, if you do not 108 
understand something, I call those who need academic support, and I ask them where they need 109 
help and then we sit down and I help them, 110 
I: Ja 111 
P6: Some learners do not have food. I help those who do not have food for lunch, so I share with 112 
them cos I do get provision from home and I help wherever I can help because  I  understand that it 113 
can happen to me as well that I need help one day.  114 
I: So, you are saying you support other learners academically and financially? 115 
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P6: Yes  116 
I:  What do other peer educators do, like you have said you advise and support. What else do you 117 
do? 118 
P6: We stop bullying at school especially in the boys’ toilets, cos boys in matric smoke and bully 119 
others and they threaten us and take money from us. We actually want the bullies. We educate 120 
them about if you find a bully in the toilet, 121 
I : When you say you educate them , what do  you mean? 122 
P6: I would not say we are teachers, but we educate them about bullying to say if they bully you, you 123 
must not fight back because they might be older than you, so just give them what they want. Now 124 
that we are aware of bullying especially in the toilets, we actually do not want the victims but the 125 
bullies. At the boys’ camp we were taught that if you are a bully we must take ourselves and put 126 
ourselves  in the shoes of the victims,  and see how we would feel if we were victims and when they 127 
do tell us that it makes the bullies think and they can stop doing that. 128 
I : Who attended the boys’ camp? 129 
P6 :  It was for boys only especially the delinquent ones, those who bully other learners 130 
I : Oh  131 
P6 : We went there cos  Mrs X sent us ( Me and my friend, X, even though we are not naughty) just 132 
for us to learn  and   hear what they talk about at the camp about bullying so that we can know how 133 
to solve the problems when they happen here at our school. 134 
I : What were the other topics discussed at the boys’ camp? 135 
P6 : The camp for boys discussed about bullying, power relationships, equal rights, abuse, substance 136 
abuse.  Because, we were boys only, they also spoke about taking advantage in a relationship, so we 137 
focused on power relationships.  That we must understand the even though you are in a 138 
relationship, you both have equal rights, because sometimes, in a relationship  boys develop the 139 
macho masculine mentality over the girls, you must not take advantage just because she is a girl. 140 
Even in the workplace, we must have equal rights, in cases of positions, women can occupy positions 141 
that are occupied by men. 142 
I: You have told me what you do as peer educators, share with me, your experiences since you 143 
became a peer educator.?  144 
P6: Yo  ( exclaims) 145 
I : Whether good or bad,  what has been your experience. 146 
P6:  I have experienced things under positive peer pressure, but good on my side. I do achieve here 147 
at school but I do not want others to beat me.  X puts positive pressure on me and she encourages 148 
me not to allow others to beat me, that is the pressure that I experience.  I experienced sad things 149 
when I was with my dad and my stepmom and I was at a private school from grade R to grade 8.  I 150 
only started last year to attend a government school,. In grade 7 , my dad got married to my 151 
stepmom and she would take money from us that was supposed to be ours, and we would go to 152 
school with no pocket money but my brother and I decided we are not going to give up and we will 153 
reach our goals in life , this is the thing that has motivated in life. I have a timetable at home that 154 
reminds me on what to do. I make sure that I have a goal for every subject.  155 
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I: As a peer educator, who advises and support other learners, what has been your experience in 156 
your role as a peer educator ? 157 
P6 : Here at school, 158 
I: Yes 159 
P6:  I play a role of being an advisor to others.  So, I find it difficult to tell a person to stop something  160 
that he has been doing for a long time, my role as a peer educator involves advising others, even I 161 
advise them  ,  I am able to empathize with people when they struggle to change or stop , because it 162 
has been there for a long time.  163 
I : So what would you say has been your experience. Would you say its difficult for people to 164 
change? 165 
P6 : Yes I find it that way, it is difficult for a person to change especially if they have been doing 166 
something for a long time. Like if you have been on drugs, I cannot expect you to stop taking drugs 167 
just within a day, because maybe it is an addiction now. , so what I do is I continue to try and 168 
convince a person and eventually even include a third person and then maybe the person ends up 169 
being convinced and listens 170 
I : From your experience would you say people listen to you when give them advice? 171 
P6: Ja, they listen to me when I advise them, you know why I say that they listen to me, because they 172 
normally come back to me to tell me that what  I told them  has worked and they thank me for 173 
advice, that makes me realise that they do actually listen to me. 174 
I : ok , uhm, how do you think the programme has influenced your peers here at school? 175 
P6:  Uhm, It has changed a lot of people here at school 176 
I : In what way ? 177 
P6 :  Ok according to behaviour and respect towards adult people, a lot of people have changed here 178 
at school , they are now able to differentiate between a peer and an educator? 179 
I : mmm.  Who has helped to achieve that? 180 
P6:  My fellow-peer educator that you interviewed and the facilitator  181 
I : So you are saying they are the ones who have influenced the learners more ? 182 
P6 :  Including the other members in the BEM/GEM because it is not only the two of us, we are 183 
about 15, they do partake and they do the duties that we do as well 184 
I : So you are saying the programme has had an influence because you are seeing change in 185 
behaviour? 186 
P6: Yes,  187 
I : In what way . You are saying they are more respectful, what else? 188 
P6: The issue of bullying here at school has decreased,  learners are not complaining that much 189 
about bullying even today the principal was addressing us , the substance abuse has decreased, the 190 
issue of school uniform, they now are listening to us and wear appropriate uniform, even though 191 
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others are still wearing caps  even if we tell them not to because we do tell them to do the right 192 
thing by wearing proper uniform 193 
I : How do you think the programme has influenced you as a person? 194 
P6 : This  programme has motivated me a lot,  it has taught me what is life , that in life you must not 195 
expect good things all the time, consequences will come but you need to remain still, I will 196 
overpower them, I have learned about life and how to cope with life, 197 
I : So it has influenced you to better cope with life? 198 
P6: Yes 199 
I : Like for example, what? 200 
P6:  uhm,  ok, with me it’s always about positive things, it has taught me that there are genius and 201 
hard workers, I cannot compare myself with genius, but because I am under this programme, it has 202 
shown me that there are people that beat me but that does not  define that this person will always 203 
beat me, I ,must just keep on going and one  one day you will get to the destination,  and even go 204 
beyond 205 
I : Can you tell me about your challenges that you have encountered as a peer educator? 206 
P6: I have experienced being discriminated, 207 
I : How  were you discriminated ? 208 
P6: They will say I cannot tell them anything, I tell myself that I am better because I am the 209 
programme, I think I have everything, I am not better than them so because I have learned about 210 
life. I never take them personally and I continue with what I need to do 211 
I : ok 212 
P6: That is the main problem that I experience when I try to help or advice people. Or sometimes  213 
people do not approach me, I personally approach them  if I think they have a problem  and would 214 
ask them what is bothering them and they will say, I must not bore them,  who do I think I am , to 215 
ask them such, then it will make me realise that there is a problem , but they  will say they do not 216 
need my help so I would leave them. 217 
I : So you said , you feel they discriminate and undermine you. How do they undermine you, what 218 
are the reasons for their actions? 219 
P6 :  uhm, because I have knowledge about life, just little knowledge about life  and I need to share 220 
with them, they undermine me and ask where do I get such information and they will say  ok the 221 
programme did not tell me to come and talk to them , sometimes , I do not only talk to young ones, I 222 
also talk to old learners like grade 11 and grade 12, so they undermine me and take advantage and 223 
the older people , so they will tell me that I am young, what do I know, there is nothing better that I 224 
can tell them because I am young 225 
I : So you feel sometimes age  becomes a problem? 226 
P6: Yes age becomes a problem like when I advise a person whose older than me, he will tell me that 227 
what do I know, I know nothing, actually they say I know absolute nothing 228 
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So I have seen my weakness  and strengths. My strengths are that when I advise people of my age 229 
group or those younger than me , it is simple for them to understand what I am saying but when I 230 
talk to the ones who are older than me, they do not listen to me  , however there are those who 231 
would listen but most of the time they do not listen to me because they say I am young and there is 232 
nothing that I know. 233 
I : So you feel your true peers ( age wise)  listen to you and the younger ones? 234 
P6 : Yes they do listen and the younger ones 235 
I : Uhm , so those are the challenges. You said you go to people and try to help them. How do you 236 
identify that a person needs help? 237 
P6: Ok,  through loneliness especially , ok towards my friends,  I know my friends and can see if they 238 
are not ok, but people that I don’t know I see it  through loneliness, being  moody towards others, 239 
like when you try to have a conversation, or just greeting them, they become aggressive , then I will 240 
see that something is wrong with the person and would politely ask them why they are being 241 
irritable and ask what is wrong and they will try to be open to me and tell me about their problem , 242 
sometimes people  need someone to  just listen only, so I would tell them that I am there to only 243 
listen, then they talk until they get to the bottom of their issue and would then advise them at the 244 
end if it is necessary. 245 
I : What if this person tells you about the problem  but  you are not able to advise, what do you do in 246 
that case? 247 
P6: No , I have not come across that situation but if I do sometimes If I see that the problem is too 248 
heavy and I cannot handle it, then I will refer them to another person , an older person, e.g. Mrs X, 249 
because she deals with such issues, and I will tell the person that their issue is too much for me and I 250 
will inform them that I wish to refer them to someone senior to me 251 
I: Do you think being a referral person is one of your roles? 252 
P6 : Ja, If I see that the situation is bigger than me , then I refer them to a person who will advise 253 
them better. 254 
I: Now , X, what are the lessons that you have learned from the programme? 255 
P6 :  That I  should not give up,  uhm, I should overcome circumstances that come along  my way, I 256 
should respect others cos I also need to be respected , I  should behave well and be a good child. 257 
I : Is that all? 258 
P6: ja 259 
I : Uhm,  lets talk about . What kind of support as a peer educator 260 
P6: From? 261 
I: Like here at school and at home, who supported you? 262 
P6 :  Uhm, I received support from Mam X  ( facilitator ), cos I almost gave up in this programme, I 263 
personally like talking  and I like associating with others .but I almost give up  because people did not 264 
want to listen, they take me like I am crazy and she told me that it’s not easy and it’s my motto as 265 
well that You should not give up about anything 266 
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I:  You saying you got support from Mam X , who else supported you? 267 
P6 :  Uhm,  my friends  Y and Z (fellow BEM/GEM members)  supported me, when I do things , he (Z) 268 
will come and give me moral support especially when he sees that  what I want to do will  bring 269 
change to others, so we work together.  270 
I : You  have counted few individuals that supported you, are they the only ones that have 271 
supported? 272 
P6: No there is Sir X also supported me, he taught Zulu, but before the lesson, he would talk about 273 
life in general  and I will be interested in what he would say and I would go to him after class and ask 274 
for advice , he gave me strength, I realised that things do not revolve around me and now he is not 275 
at our school. 276 
I:  With your activities does the school support you? 277 
P6 : Yes ,  Mam  R  278 
I : In what way ? 279 
P6:  supports me and other BEM/GEMs , when we need to have a meeting,  she gets interested in 280 
what we do, she will go and recruit people from class to class to come and attend the programme, 281 
she will recruit good and bad learners. We use this room, Mam X office.  282 
I : Uhm, are parents supportive of peer educators . Do they even know that there are peer 283 
educators?  284 
P6 : Uhm ,,,parents, according to me, they  don’t even know that there are PEs at the school . I am 285 
not perfect and I have done wrong things that upset my parents but they can see I have changed 286 
from being naughty, but I have not told my parents that I am part of the BEM/GEM. 287 
I :  So there is no support from parents as such.  288 
P6: Ja 289 
I: How do you think the department of education improve the programme in terms of the training 290 
you received? 291 
P6 : Uhm, ok,  they did not include loss  of parents and grief because some learners  no longer have 292 
parents,, they  get into difficult situations because they have lost parents so if they can add that topic  293 
and we can support such kids who do not have parents, cos at times you will see a child not wearing 294 
a jersey and when you ask, you will find out that he/she does not have parents but if we as BEM/GEMS  295 
are aware , we can do something to help the kids who do not have parents and the programme must 296 
guide us on how to support the OVCs.  297 
I :  So training must guide you on how to support the OVC. 298 
P6: Yes  299 
I: How can the department of education help you to improve your role? 300 
P6:  Who organises the camps? 301 
I : The government , the department of education 302 
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P6:  I suggest the govt does more trips for camps so that people can be interested and when we are 303 
at the camp, people will have no choice but to learn at the camp cos they will already be there.  The 304 
government must organise more camps that educate about life.  305 
I : How  do you think the department of education  improve the success of the programme? 306 
P6 : Ok, maybe if they bring in promotion, if they change they will get something. Maybe more people 307 
will be interested to change. 308 
I: Like get what?  309 
P6 : maybe school uniform, or stationery, maybe a computer, but I do  not think that will be affordable-310 
(computer) 311 
I: So, you think If they can provide incentives for people to behave better? 312 
P6: Yes, If they can say if you can change then the government will do this and that. I think more 313 
people will change because they will be wanting to get something. 314 
I : But do you think it is right for people to want to get something before they change their behaviour? 315 
P6 : In some people, it might be right because other people , will tell you that they do not want to 316 
change just because they don’t want to change, but in order to make other people change, you have 317 
to offer them something by saying what if I say you will get something if you change, then they will 318 
want to change, but there are those who will expect nothing in return , they will just be touched and 319 
want to change on their own. 320 
P6: Yes  321 
I: Is there anything that you would like to say about PEP? 322 
P6:  this programme is helpful here at school and other kids are under different situations, it is 323 
helpful, we the BEM/GEMS , we are good listeners, we listen to other learners. Who are under 324 
different circumstance, we listen and advise, it’s helpful here at school cos learners are different 325 
there are those who are needy and those who are not needy. Those who are needy can depend on 326 
us as BEM/GEMs, but the school can help provide those who are needy.  327 
I : Do you think it is a good programme? 328 
P6: Yes, it is a good programme. It has taught me a lot 329 
I :  What has it taught you exactly ? 330 
P6: The programme has taught me a lot, the don’t give up slogan, it motivates me to say if I say don’t 331 
give what am I saying, especially for my academics, I don’t give up I got the slogan here from the 332 
programme, because once you give up it means you are giving up on your destination you have to 333 
achieve. 334 
I: Thank you Sir and good luck for your exam 335 
P6:  Thank you mam 336 
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INTERVIEW 7                                                                    1 
VENUE: School 4                                      DATE  : 29.08. 2018                             TIME :11:00 2 
 3 
I:  Since you started in grade 8, what has been your understanding of this GDE peer education 4 
programme, what is it all about? 5 
P7: I think it’s about like motivating young students, even us, about like teenage pregnancy issues, 6 
where we can talk to the girls. My understanding is about being aware of things that are happening 7 
and it’s obvious they teach us here at school, about what is happening, but most of us do not 8 
understand well, so it will be better if you talk to your peers. 9 
I:  Ok, so you are saying here at school, they teach you about it, but you say you feel it is better if you 10 
do it with your peers.  Like which issues are you referring to? 11 
P7:  Like maybe if they tell us that we must stop smoking and we must not smoke at school, we do 12 
not understand when it comes from the teacher because we feel they are being judgemental but if 13 
your peer tells you then you understand better.   With bullying, we are scared to tell teachers about 14 
domestic violence that we experience, obvious, we are afraid to tell teachers but we find it easier to 15 
tell our friends about what goes on in our families.  Then a friend will advise you to tell or consult a 16 
teacher, maybe your LO teacher or English teacher, a teacher that you are comfortable with. 17 
I: So, you are saying this programme gives you a chance to talk to each other as peers compared to 18 
talking to parents? 19 
P7: Yes  20 
I: How did you become a peer educator? 21 
P7:  smiles before answering ….. then giggles  22 
I: For example, were you selected, how did you become a peer educator, I just want to understand 23 
that? 24 
P7: There was a time like when the BEM/GEM went from class to class, I think they were from the 25 
camp and they were telling us about their experience, what they learnt. They told us that if we want 26 
to join we must come and talk to them.  Then I went to them and joined, those of us who joined 27 
were given a separate group and the old members had their own group as well.  To show that we are 28 
serious then we joined and had a group, that is how we joined. Most people were only interested on 29 
the BEM/GEM because of the camps and the goodies we received.  I joined because I saw it was easy 30 
to speak to other learners to be free and do referrals to teachers when someone is scared to share 31 
his or her story. 32 
I: So, you are saying, you were recruited by other peer educators? They went from class to class? 33 
P7:  Yes 34 
I: Then my next question is, is there any criteria they used, oh you said they shared their experience 35 
and   said if you are interested you can join. That is how you joined. Why did you join? Is it because 36 
of what they were saying? 37 
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P7: Ja, because of what they were saying and I saw it a good thing to have someone who can be free 38 
to talk to you and then I can be able to   to help them by telling teachers to please assist them 39 
because they have a problem but they are afraid to share their story. 40 
I: Ok, uhm, where you trained to become a peer educator? 41 
P7:  Yes, I was trained at the camp.  I joined in 2013 and we were trained on how to help people, we 42 
need to respect people’s confidentiality and not talk about their problems to others,  43 
I: What else, please I need you to tell me more? 44 
P7: sigh, tjo, ok, we were told to respect his/her decision   if they do not want to be helped and also 45 
if they don’t want you to tell anyone else.  You have to respect their decision and also you have to 46 
get their permission that you wish to help them if you feel that the issue is too difficult for you to 47 
handle because you lack experience, yes that’s that. 48 
I : What else? Is that the only thing they taught you?  I want to know more. 49 
P7:  ….laughs …exclaim Tjo.. I don’t remember  50 
I: Maybe you will recall later. Now, can you describe your role as a peer educator in this programme. 51 
As peer educators what exactly do you do here in your school? 52 
P7:  Ok, firstly, we have asked our LO teacher for a platform to talk to other school learners at the 53 
assembly because it’s not girls or boys group only, so if I address the learners then someone can 54 
listen.  55 
I: Did you get that opportunity? 56 
P7:  Yes, we eventually got it because there were learners who were interested to join. We did get 57 
the opportunity. We spoke about alcohol -free school, bullying, teenage pregnancy, and cooking 58 
soup.  59 
I: Where did you talk to them? Did you go from class to class or you used the assembly? I want to 60 
know more. 61 
P7: We did not talk about everything at the assembly, we just mentioned that if you have the wish to 62 
help other learners, you must please join us.  There is a grade 11 class that we use for meetings that 63 
is where we discussed what we want to do, like will be doing a garden project but learners should 64 
not expect payment for working,  65 
I: mmm 66 
P7:  continues …. we will cook soup, we will talk to people about bullying, we will make posters like 67 
charts substance abuse, alcohol-free schools and teenage pregnancy because teenage pregnancy is 68 
increasing.  If I can talk to my friend maybe my friend will listen to my advice and join. 69 
I: The way I understand you are saying you asked for a platform from the teacher to do that and you 70 
called other learners to that grade 11 class and then you are saying you were planning on doing a 71 
project on gardening, also on teenage pregnancy and substance abuse. You are telling me about the 72 
plan but did you really do that and if you did it , how did you do it? 73 
  74 
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P7:  Ok, we did not manage to do everything.  We started with the gardening project already but 75 
others like teenage pregnancy have not been done yet.  76 
I: So, you just ended up by planning? You have done the gardening but talking to them about drugs 77 
has not been done yet? 78 
P7: No 79 
I: Ever since you joined in 2013, that is the only thing that has been done in your programme? 80 
P7: Like we have not spoken to them in assembly, about drugs, because ….tjo ( exclaims)  we are also 81 
scared of the learners of our school. It is like you will start to talk to them, they will make noise, and 82 
become violent, so what we did was to post the posters for awareness , and the learners that were 83 
found on school premises like using alcohol,  posters  drug abuse and teenage pregnancy  84 
I: So, you put those posters for what purpose? 85 
P7:  For awareness of the consequences of taking drugs and teenage pregnancy in that it will affect 86 
your future, you will not live your life the way you have wished to live it, for example if I can have a 87 
baby now, my parent will tell me that she is working and I will then be forced to drop out of school 88 
to look after the baby  89 
I: So, if I understand well, with those posters, you were educating them about the dangers of drugs 90 
and teenage pregnancy? Did it touch on how to prevent those things? 91 
P7: Yes, it did, because from what I see here at school, it looks like teenage pregnancy has decreased 92 
and even smoking has decreased, they used to call the grade 8 classes row as ‘ Sun City ‘  which is 93 
the spot used for smoking but now they no longer do it, you can even go there now, you will find it 94 
clean and empty and the fact that someone will come to school drunk, they realise the dangers of 95 
coming to school intoxicated. 96 
I: I want to take you back to what you have said. You said you are scared of the learners, can you tell 97 
me more about that? 98 
P7:  Yes, we are scared of some of the learners. When you addressing them at the assembly, not all 99 
of them will listen to you, only a few listens to you. Then there are those who have attitude, when 100 
you are at assembly they have attitude and they are rude, and if I make noise I make my friend to do 101 
likewise, it is peer pressure, I can tell my friend that these people are irritating, then my friend can 102 
be influenced by what I am saying, so that is what the rude learners do. They start saying we are 103 
irritating them, why do we tell them about teenage pregnancy, how does it affect us. But there are 104 
those who are serious and want to hear and listen to what we are saying. 105 
I: But has that thing ever happened? 106 
P7: Yes. It did happen once.  107 
I:  What happened? 108 
P7: We were at the assembly, the noise started from back they were saying  ‘ hai hai we want to go 109 
to class’  110 
I : So you did address them at the assembly and  what did you want to talk about ? 111 
P7: We wanted to address them about drugs because there was a high drug rate here at school 112 
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I: Then what happened? 113 
P7: Whilst we were addressing them, we got comments like ‘how does it affect you, I am the one 114 
who is smoking’ … they gave us that attitude 115 
I: How did it end? 116 
P7: We ended up quitting …because even those who wanted to listen could not hear us due to the 117 
high noise levels. 118 
I : mmm, thanks for sharing. Now can you tell me about your experiences as a peer educator? 119 
P7:  What I have experienced is that most of us are afraid to talk even though if something is wrong, 120 
we are afraid to talk, we do not like to share whether about things that are happening even if it’s not 121 
at home, but at school, or at church, we are afraid to share. The other thing I have experienced is 122 
that even a person wants to share their problems, they are afraid that you will tell others whereas 123 
you just want to help them, but they will not see it that way, they think you want to make fun of 124 
them, or maybe you tell the teacher and the teacher will talk to them and they might change the 125 
story when they get to the teacher, and then it will look like I was lying,  126 
I: Oh, is that your experience, that some of the kids do not feel comfortable because they think you 127 
will go and tell other people or you also going to make fun of them? 128 
P7: Yes, or maybe you are going to judge them, by saying maybe they are lying or telling them that it 129 
was their fault that something happened to them. 130 
I: So, you find that they do not come to you because of that? 131 
P7: Yes 132 
I: Ok, what else do you think you have experienced as a peer educator? 133 
P7: What else, is that for me personally, I have realised that I care about people and how they are 134 
being cared for and that we need to care for others and listen to their problems, because we come 135 
from different families and maybe I can come from a rich family and my friend comes from a poor 136 
family, it does not mean that I must undermine them, like complain when they say they do not have 137 
money.  138 
I: If I understand, you are saying, being a peer educator has taught you to care for other people, and 139 
to be compassionate? 140 
P7: Yes 141 
I: How do you think the programme has influenced learners here at your school? 142 
P7: Influenced them in what way? 143 
I: Like do you think it had an impact, like maybe influence change in their behaviour? 144 
P7: I can peer education has helped a lot, as I have indicated before, teenage pregnancy and 145 
smoking has decreased, those who used to smoke, do not smoke here maybe if they want to smoke 146 
they somewhere or to the shops. Like alcohol abuse has decreased. Bullying has also decreased. 147 
When I got here in 2013, as a grade 8, the grade 12 would bully us around, like you would have to 148 
move and give them space to smoke. The grade 12 used to bully grade 8, they  ill treat you  and 149 
charge you 1 rand for 6 months  . 150 
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I: Do you feel now there is a change? 151 
P7: There is a change cos grade 8 are comfortable here at school, the grade 12 no longer bully the 152 
grade 8 just because they are new. 153 
I: So, you are saying drug abuse, teenage pregnancy and bullying had decreased? 154 
P7: Yes 155 
I: How has the programme influenced you? 156 
P7: Tjo ,( sighs….laughs a bit)…For me,  it has taught  me not to be easily  influenced and also be able 157 
to resist negative peer pressure.  I might have been by a friend who has a child and also want to 158 
have a child. It has taught me that there are wrong things that are done by other people which might 159 
be seen as right by others. It has taught me to know what is wrong and right. 160 
I: So how has the programme influenced you. Are you saying it has taught you to differentiate 161 
between wrong and right. 162 
P7: Yes 163 
I: What are the challenges that you have experienced as a peer educator? 164 
P7:  Sometimes  when talking to people  about BEM/GEMs then  find some who want to join, tell 165 
them about what we experience as peer educators, and maybe someone will come to us and tell us 166 
about a problem and then afterwards the person will go and spread  rumours  about us by telling 167 
people that they must not come to us as we will not keep the information confidential, or they will 168 
make fun of your problems or they  will tell them that we use them to go to trips, things like that, or 169 
at times a person will come and not be serious , and tell a lie about what is happening to him/her , 170 
and you take it serious only to find that they are pretending so that they can go and discourage 171 
others from coming to us, by telling them that we are not doing the right things, and people must 172 
not come to us cos we know nothing. 173 
I: Why do you think you think they say ‘what would you discuss with this one’? 174 
P7: Because I am a peer (age-wise), because it’s like what will I do to help  175 
I: So, you find others discourage others to use your services because of age? 176 
P7: Yes, and they say if the person has told me their problem what will I do because I am the same 177 
age with them, or I am young and will tell others about their problems, e.g. I can say that one person 178 
is being abused at home daily 179 
I: Do you feel age is a problem 180 
P7: With some learners yes, it is a problem but some prefer to speak to someone their age, but 181 
others just look down on you and say what will you do 182 
I : Ok , what else do you experience as a problem? 183 
P7:  The other challenge was when starting the vegetable garden we asked for people to help us,  184 
during break times, just to pour water then people will go and put too much water and damage 185 
what has been planted.  186 
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I : The problem is that they were not cooperative with your garden project ? What else, I want 187 
more? 188 
P7: Others will remove the posters from the wall, or tear it off or write on them, 189 
I: What else? 190 
P7:    Deep sigh, exclaims… tjo, (seems tired now) ….(.laughs)…. I can’t remember. 191 
I: You have been here since 2013,  so I have to get a lot of information from you? What were the 192 
other challenges? 193 
P7: I can’t remember 194 
I: What have you learned from being a peer educator? What lesson have you gained from being a 195 
peer educator in this programme? 196 
P7:  Tjo……, It has taught me to be find myself, especially as girls we like to pressurise each other. 197 
Maybe a friend tries to influence you to go dancing. I learned that in life we need to make use of 198 
your mind a lot if you take a decision, stand by it, do not be a peer educator and when someone tells 199 
me his/her problem and when I feel it is too much for me, then I want to quit.  200 
I: So, it has taught you to be self-aware and decisions?   201 
P7: Yes 202 
I: What are you saying about decisions? 203 
P7: ( Laughs again)….  for example ,  I decide that  I want to talk to girls about teen pregnancy, then 204 
when I talk to them others become rude to me but there are others who want to listen to me 205 
because I am their peer, then I decide to want to quit because of those who are rude or naughty,  I 206 
learned that I need to   tell those who are not cooperative   that they can leave because they are not 207 
interested instead of disturbing the discussion because other learners are interested and want to 208 
listen .I have learned not to quit because of what other learners are doing to me. 209 
I: So, you are saying it has taught you not to give up, and to be tolerant? 210 
P7: Yes 211 
I : Uhm, what support did you get as a peer educator? 212 
P7:  We got support from Mam X and Mam Y, who are Life Orientation teachers, other peers and 213 
classmates, they will spread information about us that learners can come to us about things that 214 
they need to know, or if you interested to join, you can ask us what we do because you want to join, 215 
ask us about the garden project.   216 
I: How were the Life Orientation teachers supportive? 217 
P7: What we do as peer educators is like LO, when we held our meetings they would be present, and 218 
if they could not attend, they will ask afterwards what we discussed so that they can see if we were 219 
still on the right track. Lo teachers supported us a lot, they used to be present in our meetings when 220 
we discuss, and they will tell us that if you need to support and help someone you need to ask for 221 
his/her permission first because you might tell teachers to help and find that you are offending the 222 
learner. 223 
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I: These meetings, were for the peer education meeting or it was a meeting where you called all the 224 
learners and addressed them? 225 
 226 
 227 
P7: This was our meetings as peer educators.  228 
I: Did the learners support you? 229 
P7: Other peer learners, like when we talked to them at the assembly, did support us and believed 230 
that what we were doing was good and other people needed our help so they will encourage us not 231 
to quit doing what we were doing, even if they told us hurtful things.  232 
I: Did you get support from parents?  233 
P7: Yes 234 
I: In what way? 235 
P7: At home, my mom and my grandmother were supportive because I would ask for permission to 236 
stay behind at school for about an hour. My mom was very interested she would even ask what we 237 
were doing because we would stay behind at school for about an hour, and she would want to know 238 
if teachers are aware of whatever we would plan as peer educators, but she would not want to know 239 
whom I talked to. She would be interested in our progress but not wanting to know everything as it 240 
is. 241 
I: How do you think the programme organisers to improve the training that you received? 242 
P7: Uh mm, they must no longer focus on teenage pregnancy, bullying only but it will be better if 243 
they still use it but add other things, they must include other interesting things like substance abuse, 244 
emotional abuse and physical abuse, maybe people may be interested to come to our discussions or 245 
join us. 246 
I: Ok. How do you think the department can help to help improve your role as peer educators? 247 
P7: Yes, there If they can take us back to training, like start afresh, tell us how to do things, if we 248 
struggle then show us how to deal with matters. 249 
I: How do you think the department can improve the success whole programme? 250 
P7: As peer educators, if we have plans, maybe we note them down, if we take the plans to the dept, 251 
they must help us e.g. let’s say we want to give girls pads, we don’t have money to give pads to the 252 
girls because of the large number of learners, and we can’t always ask from teachers. The dept can 253 
help us by buying things like pads, food parcels, toiletry, soup for our kitchen soup, if they can buy 254 
things that we need for our programme. 255 
I: You think those physical things would help? 256 
P7: Yes 257 
I: What can you say in general about the programme? 258 
P7: I would like to see it continue being active here at school, because I have personally left, but 259 
given a chance I would like to join again, because there are people who are interested and want to 260 
   8 
 
talk. Here at school, we don’t have a person that you can actually confide in, I can go to my LO 261 
teacher but I am afraid. I would like to see it continue to be active. 262 
I: So, do you feel that the PEs are no longer active at all? You have left but do you really feel it is no 263 
longer active? 264 
P7: The current peer educators are no longer active, we do not see them posting posters like we 265 
used to do. They do not come to the assembly or go class to class to share information.   266 
I: They still exist but they are not active? 267 
P7: Yes. That is why I was saying I wish the department can come for re-training the peer educators 268 
I: ok, lastly, I did not get much about your role, the only thing you said you are there to listen to 269 
other kids, you said you tell them about dangers of drugs and teenage pregnancy 270 
P7: I can say, we are leaders, we become their teachers 271 
I: What else, like when you help them, what role do you play? 272 
P7: …(.struggles a bit…laughs)… we support others through empathy and help them in whatever way 273 
they want. We would normally 274 
I: How did you support them? 275 
P7: We would listen and empathise and if they give us permission to help them by telling the 276 
teacher, we would go and inform the teacher that a certain learner needs to speak to them but we 277 
will not repeat what the learner said to the teacher in case we give wrong information by mistake or 278 
I can add other things that were initially not there, it is better if the learner tells his/her own story to 279 
the teacher 280 
I: So, you have referred learners to your teachers? 281 
P7: Yes  282 
I: Why did you refer, why did you not deal with the matter yourself? 283 
P7: Other problems involved parents. There was a case that we dealt with a learner who has a 284 
problem of being abused by her mom at home, she would tell us that her mom was abusing her 285 
physically. we once decided to go to her home just to try and check the situation, we just pretended 286 
to be casual visitors, we got there and the mother was like happy to see us and even bought us cold 287 
drink. When we left, Z recorded her mom, the mother started to shout at her for bringing us and 288 
told her to repay the drink she bought us and she did not invite us.  Z told us that she even made her 289 
to drop out of church, 290 
I: yes, yes 291 
P7: her mom does not want her to attend afternoon classes or Saturday classes, we once decided to 292 
collect money and get people to clean the school, one day the bus left Z , and her mom would beat  293 
her for being late. We realised that we won’t be able to help Z, because even if we could go there, 294 
the mother will punish her once we leave we referred her to the English teacher, she agreed that the 295 
teacher should help  296 
I: Did the teacher help? 297 
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P7: and when the teacher spoke to Z she refused that the teacher to be involved and talk to her 298 
mom because the mother will be angry and will chase her out of the house because she has once 299 
done that, or maybe getting counselling from the social worker, Thuli refused because she is scared 300 
of her mother’s reaction. 301 
I: So those are the problems you encounter, thank you so much X and good luck with your exams 302 
P7: Thank you. 303 
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INTERVIEW 8 1 
 VENUE: School 4                                             DATE: 29.08.2018                  TIME: 12:00 2 
 3 
I: X, welcome, can you please tell me about the peer education programme, what is it all about 4 
according to your understanding? 5 
P8:  Peer educator, to me it’s like I am helping my peers about situations they face like teenage 6 
pregnancy, maybe peer pressure sometimes, yes mam 7 
I: If you were to tell someone about this programme, what would you say is the aim of the 8 
programme? 9 
P8: I think the aim, is that the youngsters have to understand each other because if a young person 10 
goes to an adult, somewhere somehow, they do not get help as if they talk to the peers, it’s difficult 11 
and sometimes adults do not understand. 12 
I: Oh, so you feel that peer education is there to help you as young people to talk to each other 13 
because you are not able to talk to adults? 14 
P8: Yes, sometimes the adults won’t understand what we are facing 15 
I: So, it is better to talk to the peers and you think the programme is all about that and it is giving a 16 
platform to talk to each other? 17 
P8: Yes mam 18 
I: How did you become a peer educator? 19 
P8: Mam, I was in grade 8 and saw peer educators working on the garden and I got interested to join 20 
and I told myself that one day I want to be a peer educator. Then I went to ask them what should I 21 
do to join and they referred me to Mrs X, then that is how I joined. I then volunteered to become a 22 
peer educator 23 
I: So, you volunteered? 24 
P8: Yes mam 25 
I: Did you receive any training to become a peer educator? 26 
P8:  No, I never got a chance to attended training. 27 
I:  You never attended any training, serious.? 28 
P8: No  29 
I: You never attended any training or camp.  It’s been four years now but you have never attended 30 
any training? 31 
P8: No  32 
I: Ok, can you describe your role as a peer educator within this peer education programme? I want 33 
to know what exactly do you do as peer educators here at school? 34 
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P8:  Ja mam, our purpose is to lead by example and make everyone feel as one, yes mam, to  be 35 
united, I think that is our role as peer educators. 36 
I : yes , Is that the only thing you do? Please tell me more. 37 
P8: Yes Mam, we educate others to keep our school clean, to avoid drugs, to avoid teenage 38 
pregnancy, how can we solve such problems, also to form sports to avoid such bad things.  39 
I: So, you know what I am looking at, I am looking at what exactly do you do as peer educators and 40 
not at what you plan to do. You told me that you lead by example, you educate them, then what else 41 
do you do?  42 
P8: We form afternoon classes mam, to help other learners with their studies, e.g.  if there is 43 
someone who is good in Maths or Life Science, we ask them to help others. 44 
I: So, are you doing that? 45 
P8: Yes mam 46 
I: What else do you do, I want to know more?  I want what you actually do not what you plan to do? 47 
P8: It is the afternoon classes mam 48 
I: Uhm, now I want you to tell me about your experiences as a peer educator in this programme? 49 
P8: As a peer educator mam, I become stronger and stronger, because I see other people’s mistakes 50 
and I learn from them. 51 
I: mmm 52 
P8 : they come to me with their problems, and I see that I must do this and that. 53 
I :  Can you please be specific? What is it that you have experienced as a peer educator? 54 
P8: There was a learner who wanted to quit school   and he came to me for advice, then I tried to 55 
advise him not to quit school, because I also once wanted to quit school. I told him to continue with 56 
school and this experience made me to be stronger. 57 
I: mmm, yes. So, did he tell you why he wanted to quit school? 58 
P8: He wanted to quit because he lost both his parents. 59 
I: Ag shame 60 
P8:  he does not have money for food and uniform and I told him that Mam X is here, there is food 61 
here at school, there are clothes here at school so he can’t quit. 62 
I: So, is he still at school? 63 
P8: Yes 64 
I : ok , that was a sad experience. What else have you experienced? 65 
P8:  As youngsters, if we work together we can conquer, team work is important,  66 
I: What else? 67 
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P8: mmm, ….(struggles to remember )…Sometimes as peer educator , they don’t listen to you but you 68 
have to keep pushing them,  keep convincing them to do what you are suggesting.  Because there 69 
are others who say they won’t listen 70 
I: When do they refuse to listen to you and what reasons do they give for not listening to you? 71 
P8: Mam, like here at school, we had an issue with dustbins, we had few dustbins, and there was too 72 
much littering and when we tell them not to litter, or when we ask them to pick up papers, they 73 
become stubborn and when you tell them to pick up papers, they would say they will not be 74 
instructed by a young boy what to do, because they are grown up. 75 
I: They do not listen to you because of age? Is that what you are saying? 76 
P8: Yes mam 77 
I:  How has the programme influenced your peers? 78 
P8: Yes, Mam it has Mam, because Mam, we asked here at school for dustbins for our school 79 
environment to be clean. There are those who support us, they even help with cleaning classes. 80 
There are those who help others with homework even if we are not around. 81 
I: What about other issues, because the other lady mentioned the problem of drugs and teenage 82 
pregnancy.  Has the programme had an impact on that? 83 
P8:  The programme has helped because people get busy and be away from bad things like smoking 84 
drugs or going to drink alcohol, so it has kept them busy, the garden project has helped to focus on it 85 
and be away from bad things. 86 
I: What are the bad things you are referring to? 87 
P8: Mam smoking drugs or drinking alcohol. They have to stay after school and look after the garden 88 
I: So, you are saying the programme has helped learners to stay away from drugs? 89 
P8: Yes mam 90 
I: How has the programme influenced you? 91 
P8:  It has influenced me to be a good leader. Mam, I know how to stand-up for myself and others. It 92 
has given me strength to lead.  93 
I: So, it has helped to improve your leadership skills? 94 
P8: Yes mam.  95 
I: In what way, can you be more specific? 96 
P8: Mam, I can unite people, Mam, make us to work together, I know how to make us to have one 97 
goal, I know how to teach others so that they can teach others as well. 98 
I: How do you unite people? 99 
P8: like I bring up something that all of us can like, e.g. soccer, when they try to disagree, I try to 100 
show them how it will benefit us, for example, it will help us to stay away from drugs. Then they will 101 
come and join in numbers 102 
I: I want you to share something that you have done practically . 103 
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P8: I have managed to help other learners with Maths because I am good in Maths. I have a strategy 104 
that I use, I have a pin that I give to people for recognition of the good work, e.g. when they pick up 105 
papers, or clean the class so I give them this pin when they have done some good and I tell them 106 
that it is not for them only, it has to be given to others as well when they do good. 107 
I: You said something about soccer? 108 
P8: Yes 109 
I: Tell me more. 110 
P8:  I initiated a soccer game for boys and girls because after the exam, we do nothing at school, 111 
then I started a competition between boys and girls, we did if after the exams. 112 
I: So, this is how you showed leadership? 113 
P8: Yes mam 114 
I:  What are some of the challenges that you have encountered as a peer educator? 115 
P8:  Heish , mmm, Mam, time Management, I struggled with time management with having to meet 116 
with my peers and then at home I have chores that I have to do , so it was my challenge, the time for 117 
doing home works was not available, when I got home I would be tired , when I was finished with 118 
home chores I will sleep. 119 
I: What else? 120 
P8:  I do not think I faced any other more challenges 121 
I: What about the peers that you are trying to lead, your fellow members did you not experience 122 
challenges with them? 123 
P8: If maybe, we go around as a group of peer educators, trying to inform them on what to do. we 124 
struggled with learners not listening to us when we tried to engage them, they will tell us that they 125 
will not do that, so that has been a challenge to us. For me it is challenge because we could not 126 
make them to listen to us. 127 
I: So, what were you trying to tell them? 128 
P8:   We spoke about drugs and earphones, we also had security that was helping with confiscating 129 
the earphones. They were not happy about it, they said the earphones belong to them and we have 130 
no right to take them. That is the challenge that we had. 131 
I: That they do not want to listen to you? 132 
P8: Yes mam 133 
I: What was the challenge about drugs? 134 
P8:  The issue of drugs, ….Tjo Mam ….( exclaims)…they destroy….because once they use drugs in the 135 
toilets, it’s always smelly, they destroy the toilets and the environment and  when we try to 136 
reprimand them they threaten to beat us  , It becomes difficult for us to even report them to the 137 
teachers, because they will know that we are the ones who told the teachers they also see us as 138 
young people who have no right to tell them anything.  139 
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I : So, they do not listen to you, they threaten to beat you? Have you ever been told that you are 140 
young hence they won’t listen to you? 141 
P8 : Yes mam 142 
I: Tell me more about that, what is your experience with that? 143 
P8:  There are those who come from the initiation school, they don’t listen to us.  I tried to tell one 144 
of the boys what to do and he told me that I am a small boy, as he was from an initiation school and 145 
he saw me as a young boy who has no right to tell him what to do because he was a man instead I 146 
must listen to him. 147 
I: So, you having a problem with those boys who go to initiation schools, they do not listen to you? 148 
P8: Yes mam 149 
I: Ok, what lessons have you learned from being a peer educator? 150 
P8: It has taught me to respect other people and respect God and take God as number one priority 151 
and also my education because it is a key to success without it, I will not succeed.  152 
I: mmm, what else? 153 
P8: It has taught me that I must not keep information with me, I must spread the information to 154 
others and they must also share with others. When we work together we must be united so that we 155 
can improve,  156 
I: mmm, what else? 157 
P8:    …. hahaha Mam, (laughs shyly ), it has taught me a lot Mam, 158 
I: What is a lot, I want to know? 159 
P8: It taught me to respect my elders and teachers as well, because the teachers are the ones who 160 
guide and have taught us a lot   so we have to respect them 161 
I: yes yes 162 
I:  What kind of support did you receive as a peer educator? 163 
P8: Uhm, teachers of the school have supported us by encouraging other learners to join us mam 164 
and to work as a group, to work in large numbers so that there can be improvement at school. 165 
Teachers have done a lot to us and pushed us that this is good. 166 
I: and the parents? 167 
P8: My parents are used to this because even at church I help and they support me and they taught 168 
me that I have to live with others.  169 
I: The peers that you are leading? 170 
P8: Our peers are also supportive because at times they are the ones who push us to do things. 171 
I: How can the programme organisers improve the programme with regards to training. You said you 172 
did not attend the training? 173 
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P8: I think they can focus on training us on how to manage people who refuse to get help and that 174 
we have to fear God and respect obviously, help us how to handle those who are negative towards 175 
us,  176 
I: What about drugs? 177 
P8: Teach us about drugs and how it affects a person. As I said, provide us with more training, 178 
constant training, not just once,  179 
I: How do you think the programme organisers can assist you to improve your role as peer 180 
educators? 181 
P8:  I think Mam they can show us the benefits of being a peer educator, so that others can join, 182 
they can provide us with materials like dustbins, materials for the garden  183 
I: material like what? 184 
P8: like hosepipes to water our garden and spades to clean the school.  185 
I: Who benefits from the garden? 186 
P8: We benefit from the garden because the vegetables are used to feed us. They can help us with 187 
instruments like pens and stationery for learning, some of us struggle to buy those. 188 
I:  What do you think the programme organisers can do to improve the success of the programme? 189 
P8: I think there should be more PEs, they should ask more schools to focus on PEs so they can see 190 
how important they are.  yes, at our school if we can be more in numbers, other people might be 191 
aware of what we do and they might want to join and the programme can grow.  192 
I: What else? 193 
P8: They can have camps for us and allow us to call others, to teach us how to behave,  194 
I: What else? 195 
P8: they can do career expos, tell how important education is, how to apply for university admission 196 
so that we have a clue how to go about applying to university things like Grade 11 need to know that 197 
their reports are very important to apply for university admission. 198 
I:  Is the anything that you can say about the programme in closing? 199 
P8:  The programme has done good work especially in my life, because I have learnt to help people 200 
and also help myself if I face challenges, it has taught me to be strong Mam as a leader to help 201 
others.  202 
I: How did you learn about all these things because you were not even trained? 203 
P8: At home I am the first born so I lead a lot and from primary I have been a leader.  I Love leading 204 
others. The programme is about uniting each other as peers, to improve and be united and it gives 205 
us a chance to be leaders to lead people to do good things  206 
I: like what? 207 
P8: like to love school and to help others who are struggling. 208 
I: Thank you so much X, and good luck with your exams.  209 
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P8: Thank you mam. 210 
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INTERVIEW 9 1 
VENUE : School 5                           DATE :30 August 2018                            TIME: 10:30 2 
I: Ok, X, welcome to our session. The first question to you X is what is this GDE peer education 3 
programme all about, according to your understanding? 4 
P9: Ok, peer education is all about helping other learners, learners helping other learners, in that, isn’t 5 
the learner is not able to speak about everything with own parents, we as peer educators we help, we 6 
have executive members who help others, we help others with their problems. If a learner has a 7 
problem, they come to us.  If you don’t feel comfortable talking to us, you can talk to Sis Y, who are 8 
there to help us when we have problems.  So, we did the peer education because   our peers smoke 9 
and others fall pregnant. So, when we question them why they fall pregnant, one girl indicated that 10 
her boyfriend will dump her if she does not fall pregnant or she does not have sex with him, so she 11 
sleeps with him just to keep the relationship. 12 
I: Ok, you said the programme is about learners helping learners? What else can you say about the 13 
programme? 14 
P9: We as peer educators, we host events, like the Women’s Day. We had a women’s day event 15 
where we indicated that as women we need respect, some of us as women, men do not respect. 16 
Women are abused, we see that on TV, some women are hurt and some are burnt.  You cannot say 17 
you love a person if you beat them, that is not love and if you are a woman you have to run away of 18 
you this relationship is not working  19 
I: If you were to summarize, what would you say about the programme and not about you as peer 20 
educators? 21 
P9:  Peer education is a programme that helps learners to understand what we are doing and 22 
understand that if you can’t talk to your parents you can talk to us.  If you have any problems you 23 
can talk to us.  And peer education is a programme that understands other learners more than your 24 
parents. 25 
I: Why do you think it makes you understand peers   more than parents? 26 
P9:  Because some of the learners usually smoke, they can’t talk to parents why they smoke, 27 
because If they talk to us, we listen we do not judge them. It is easy for them to speak to us, because 28 
we are learners and when they talk to us, we will not judge them. 29 
I:  Ok thank you and then how did you become a peer educator? 30 
P9: Ok, on 2017, I came to the school, it was my first year, my twin sister started the peer education 31 
programme, she usually says learners in the school smoke. They don’t understand, they usually make 32 
noise when teachers are teaching, so she then decided that it will be better to have a peer education 33 
programme because a learner would not just start smoking, it means there is something that is 34 
bothering the learner, maybe they are abused by the parents or something and you would not be able 35 
to speak to a person who abuses you. 36 
I: So how did you become a peer educator? …(repeating the question to get clarity). 37 
P9: I became a peer educator, just because, usually we do not do anything in class and I was 38 
becoming bored of doing nothing. I wanted to do something useful with my life. 39 
I: So, you volunteered, or you were chosen by the teacher or other learners? 40 
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P9:  I volunteered? 41 
I: Did you get any training to be a peer educator? 42 
P9: Yes 43 
I: Please take your time, do not rush, describe for me the training you received to become a peer 44 
educator? 45 
P9:  Ok, during my training the facilitator was forever serious, and she wanted a person to be serious 46 
and not laugh often. I can say my twin trained me. She told me not to laugh, I must always be serious, 47 
if I see that a person is not comfortable because you are serious then you must try to be funny 48 
I: Did you get training from the Department of Education? 49 
P9: GDE trained us through the camp. The leader has followers. You can’t be a leader without 50 
followers. You have to try to listen to other learners, respect them so that they can respect you too.  51 
I: So, that is what they told you at the camp? 52 
P9: Yes 53 
I: What else did they tell you about being a peer educator? 54 
P9:  As a peer educator, you must behave well, according to me, you should not date, try not to be 55 
selfish, think about other learners, don’t think people are going to judge you, think about other 56 
people’s pain, think about other learners, and their feelings. Respect yourself. 57 
I: What else did they train you on? 58 
P9: That is all I remember  59 
I:  Now, I would like you to describe your role as a peer educator here at school? 60 
P9: Like we host events, we help others.  61 
I: Why do you host events? What is the aim of these events? 62 
P9: The aim of our events is for example, the Women’s Right day. Its important day.  We feel It is 63 
important because   maybe other kids do not understand it. Usually boys do not respect us, when we 64 
pass them, they sexually harass us. We help with homework.  We also respect people who fought for 65 
that.  66 
I : So ,you mentioned the women’s day and the fact  that you host events,  what else do you do? 67 
P9: We help with puberty stages… 68 
I : What do you call that process? What do you call that action? 69 
P9 : We teach  the girls how to take care  of themselves. 70 
I : So you educate them? What else do you do? 71 
P9: We exercise before the programme, we let them sing and we have fun. 72 
I : So you educate about puberty stages. What else do you teach them? 73 
P9: We educate them about other things on the papers that I forgot.  74 
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I: You said learners prefer to talk to you than their parents. What do you call that, what do you do to 75 
the learners then? 76 
P9: We support other learners. We show them love. 77 
I: When they come to you and you are not able to help them. What do you do? 78 
P9:  We refer to adult people, like the LSA if we are not able to help them. 79 
I: What has been your experiences as a peer educator? 80 
P9: It has never been easy for me to get people to attend, it has never been easy because some 81 
learners take this as a crazy thing, they believed that it is something they won’t understand, some 82 
undermined me and said what can I do, cos I am just a learner.  83 
I: Oh, tell me more about that. 84 
P9:  I went from class to class to, I asked them who wants to join the BEM/GEMs and   they asked me 85 
what was that then I tried to explain what we do in the BEM/GEMs. Some even told me that who am 86 
I to talk to them. So, it has been very hard to get people to attend. 87 
I: You meant to join? 88 
P9: Yes. I had to tell them that as peer educators we know that some of you need the support. You 89 
need love, because those who are smoking they would not just start smoking if they received the 90 
parents’ love. When I told them about the camp, they started to show interest. Some of them did go 91 
to the camp and they enjoyed and shared their experience with others, that is why we have more 92 
peer educators. 93 
I: What else have you experienced as a peer educator? 94 
P9:  Tjo ,   deep sigh… ( sign of frustration) It is hard to get respect 95 
I:  Why? 96 
P9: because learners here at school, say you are their peer, they can’t give you respect. its better if 97 
you are an adult,  98 
I: You are saying it is hard to get respect from the peers, is it because of age or what? 99 
P9: just because of the same age, they say you are young, how can they give me respect and cannot 100 
do anything or give them anything. 101 
I: So, they say you are young? 102 
P9:  Yes. They say you can’t give them money. How can I give them money, and according to my 103 
understanding you can’t make a person happy by just giving them money, but if you give that person 104 
love, that is everything to me? 105 
I: So, you are saying, here at school they do not respect you and you are finding it difficult to recruit 106 
members? Then what else? 107 
P9: It’s hard to get, uhm the support that you need, some of the learners, you can invite them to do 108 
something, but they do not support us. 109 
I:  Something like what? 110 
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P9:  For example, I asked for people to come and perform for the event, e.g. women’s day they said 111 
they will not come and like take part because they are not going to be paid. I told them that it is not 112 
about money but it is about doing something for the school, to support your school.  113 
I: So, you feel that you are not getting support from other learners? 114 
P9: They do not respect us and it’s difficult to recruit members. And they don’t support us. 115 
I: Uhm, how do you feel the programme has influenced your peers? 116 
P9: It has changed them. Some used to come here dirty. Some of them used to date, 117 
Tjo…(exclaims)…. it was a trauma. We told them that as peer educators, they were not supposed to 118 
date, they were supposed to be neat, cos what are you teaching others.  We told them if they are 119 
dirty, how can they expect other learners to be clean. The way we dress up the school uniform, we 120 
must be an example to others. If we don’t set an example, how can learners behave well.  121 
I: Why do you say peer educators must not date? 122 
P9:  It is because it distracts them.  For example, you can’t be focused on two things at the same 123 
time.  124 
I:  When you say, they must not date and they must be an example for others. What do you want 125 
yourselves to be to other learners?  126 
P9: We need to be an example to others/ ROLE MODELs.  127 
I: Ok 128 
P9: Life is not all about dating, there is life even if you are not dating, it does not mean that if you are 129 
not dating you are useless and you do not have a life. Some learners really learn from us, by 130 
changing their behaviour. 131 
I: So, what about the other learners, like your peers at school? 132 
P9: some of them, I think they learn from us, there is a boy who used to not like to wear the full 133 
school uniform.  When I saw him, I could see that there is progress, ja, so it’s not the whole school 134 
who will change and do what I am doing, it’s just a few numbers, they behave and keep clean, a.  135 
I: So, do you feel there is some change? 136 
P9: ja there is  137 
I: In which respect? 138 
P9:   I can say there is change amongst other learners. 139 
I: Change regarding what? 140 
P9:   Regarding clothing and some have stopped smoking, even though not all of them will stop 141 
smoking 142 
I: How has the programme influenced you as an individual? 143 
P9: Peer learners do try to respond, they do want to support us, they do want to perform for our 144 
event, they want to attend meetings, but some of the executive members chase them away. 145 
 146 
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P9:  As a peer educator, I do learn something from them as much as they learn from me. I used to be 147 
under peer pressure from friends, teaching me wrong things but since I joined the peer education.  I 148 
learned that I have to change here and there, if I want to get somewhere with my life cos my granny 149 
told me that I cannot hit a bird with two stones. I know that I need to get somewhere in life, I have 150 
to choose between boys, my books and my life. 151 
I: so that is what you have learnt? 152 
P9: Yes  153 
I:  Tell me, what are the challenges   have you encountered as a peer educator? 154 
P9: Deep sigh, Tjo, when we are supposed to have meetings, you have to run after people to beg 155 
them to attend, to take some responsibilities.  Some of the time it is hard for me to move from class 156 
to class to tell them what to do. It’s hard to get hold of them and it’s hard to tell them to take their 157 
responsibilities seriously. It is hard for me to call them to do something. 158 
I: OK what else? 159 
P9:  some of them don’t understand what we are doing and I asked my chairperson to go with others 160 
class to class and inform learners about the event, then he went class to class and told learners that 161 
we were going to have a bash, it cannot be a women’s day and then we have a bash, our parents 162 
don’t do the things we do. What I have learnt is that you need to convince people on what to do but 163 
not force them, some of them do things when only they are forced. 164 
I: So, you feel some of them want to be forced? 165 
P9: Yes. Some of them are judgemental, saying others are dirty, they do not have hair, but I tell 166 
them, you should not judge the book by its cover, that maybe that person is dirty inside but may be 167 
good inside and even clever than the one criticizing others. 168 
I: Ok, so you feel some of the learners are judgemental. 169 
P9: Yes  170 
I: What are the challenges that you experience with other learners? 171 
P9: The secretary does not come to meetings. Some of the members are never serious, they complain 172 
about being hungry, they are not serious, you need to go and drag them to come to the venue and do 173 
what we need to do. The members usually laugh during meetings, and complain about being hungry, 174 
they are not serious, they go around with friends and not come back to the meetings. 175 
I:  What about the learners that you are trying to educate? 176 
P9: They do want to support us, they also want to perform in events. They do also want to attend 177 
but others take them out, the one I am with, the executive member. So, I usually get those 178 
challenges. 179 
I: So, some want to attend, but some take them out, but how do they behave towards peer 180 
educators 181 
P9:  Peer learners do not respect us, they do not listen to us, when we talk to them, they take us for 182 
granted as if we are crazy., they won’t listen to us. There are few people who listen to us but very 183 
few do. 184 
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I:  Now can you tell me, what lessons have you gained from the programme? 185 
P9:  It has taught me not to be judgemental. Don’t judge people that you don’t know. Respect goes 186 
both ways; the young must respect the old and vise versa. Try to respect other learners. Do not think 187 
that you are better than others. Learn to be patient with other learners try to understand them. It’s 188 
not like we are only helping our peers but they can also help us as well. 189 
I: I like that because some of the peer educators end up being big-headed. Ok, tell me about the 190 
support, what support did you receive as a peer educator? 191 
P9: The person who supported initially is Ms Y, our facilitator and the Department of Education 192 
official, she organised a camp for us,  193 
I: Who else? 194 
P9: The principal just a bit,  195 
I: and the parents? 196 
P9: It was my parents  197 
I: but do parents know? 198 
P9: Parents do not know about the programme? 199 
I: How do you think the programme organisers can improve the training you received? 200 
P9: They have to teach us about judgement, cos they did not teach us about judgement. They need 201 
to teach us about activities 202 
I: Activities like what? 203 
P9: Like puberty stages, like we were taught by the male facilitator about puberty who did not give 204 
us more information like how to handle period pains, how to mark the calendar.  205 
I:  What else? 206 
P9: They must teach us how to approach our peers, cos I am shy and they know it becomes difficult 207 
for me to approach other people. It’s difficult for me to speak to them cos I am shy. 208 
I: ok, how do you think the programme organisers can help to improve your role? 209 
P9: It’s hard for us to hold events., because of money.  We always use the school money and our 210 
learner money and some of the learners do not have money. Some of them are struggling.  The 211 
school money is not enough. It’s hard for us to get money for events.  We get hungry when having 212 
events, so the department can help by sponsoring us.  213 
I:  What else do you think they should do? 214 
P9:  The Camp should not be for one week, we learned very less information in one week. it should 215 
be for two weeks so that we can learn and understand more things because one week is not enough 216 
to understand everything. 217 
I: What do you think they can do to improve the success of the programme? 218 
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P9: Give a little of support and Introduce us to other people who do not know us, other schools, as 219 
peer educators and what we do and why we are needed.  Maybe use ambassadors to go to other 220 
schools to educate other learners about what peer educators do in schools. 221 
I: So, do you suggest must do that? 222 
P9: It can be a teacher or any person who does that, so that other schools and learners can know 223 
about peer educators. GDE must introduce peer educators to all learners 224 
I: So that all the schools can have the peer educators? 225 
P9: ja 226 
I: Is there anything you would like say about the peer education programme? 227 
P9:  Ok peer educators, like are not judgemental, we truly give something that we do not have, we 228 
do not have money but we can give love, that support. If a learner is struggling with school work, we 229 
can help after school, other peers can also help us as well, I also ask the teachers to help. I usually 230 
ask for help and the peers can also help us as well.  231 
I: Ok, but do you like the programme? 232 
P9: Yes, I like the programme it’s fun, I feel free, comfortable, you feel you are talking to someone 233 
who understands you better than anybody else, you feel loved, you feel free to be yourself, you feel 234 
that you belong and get love that you do not get from home cos some parents do not care for us, 235 
they are drunkards, but when you get to the peer educators, you get the love. 236 
I: Thank you so much 237 
P9: Can I go and call the other learner? 238 
I: Yes, thank you. 239 
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INTERVIEW 10 1 
VENUE:  School 5               DATE: 30 August 2018                     TIME: 12:00 2 
 3 
I:  Can you please give me your own understanding of the peer education programme that is 4 
conducted by the GDE? What is this GDE PEP all about? 5 
P10: - In this PEP, we learn more about things that we are not taught in class. During break time, 6 
sometimes you sit alone in class, because you don’t want to have friends, so if you come here, you 7 
just feel free, you feel that it’s nice here, it’s fun here because we have games here and all those 8 
kind of stuffs 9 
I: So, if you were to summarize this programme, what would you say it’s about? 10 
P10: It’s all about fun. 11 
I: It’s all about fun, only fun? 12 
P10:  No, the programme is all about fun, and to find knowledge about things 13 
I: Things like what? 14 
P10: somethings like sex, teenage pregnancy, school bullying. 15 
I: Who runs or facilitate the programme? 16 
P9: The teacher facilitates the programme, Mam Y, she calls us for the programme. 17 
I: How did you become a peer educator? 18 
P10: I became a peer educator because of people saw the way I am and my maturity and they see 19 
that I am matured and they say I can teach other people the way I have learned. And I do not teach 20 
somebody because I undermine them, no, but I teach them because we are peers. I just give 21 
somebody something and then the other person gives me something, so that when I am depressed 22 
the person can help me and I can help them as well.  We help each other, we communicate as peer 23 
educators.  24 
I: Ok but how did you become a peer educator?  Were you chosen by the teacher, or the learners or 25 
you volunteered? 26 
P10:  I volunteered to become a peer educator because, Err…… I saw that others won’t be able to be 27 
peer educators because of their behaviour, even in class they are rude towards the teachers and I 28 
wrote things down. 29 
I: So, you volunteered?  30 
P10:  I volunteered 31 
I: Did you receive any training? Were you trained to become a peer educator? 32 
P10:  No. 33 
I:  Now I want you to tell me, what do you do as a peer educator. What is your role? What exactly do 34 
you do? 35 
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P10 :  As I have said,  that I write things down, if maybe there is bullying, If I see people fighting, I do 36 
not just watch them like that,  I rush to the office to  report to the principal  cos I am scared of them, 37 
things will come back to me so I just report, sometimes they litter, food or something,  I just pick  it 38 
up myself, but If I  see that this person will not swear at me , then I ask them and say ‘ my brother or 39 
my sister’ can you please pick up the papers but if they refuse,  I  tell them , ok it’s fine but I have to 40 
tell them what they are doing is wrong and this is for our future, the teachers have lived their lives.   41 
I: What else do you do as a peer educator? 42 
P10: Ok, In BEM/GEMS  I am  a deputy secretary, so when I am a deputy secretary, I help the 43 
secretary maybe I help with organising events here  at  school, I come and help the secretary and  44 
when I help I do not behave like everything revolves around me, I  do not become big headed and I 45 
do what they are doing to  let other learners see what I can do, I try to show other learners that I can 46 
also do what they are supposed to do. 47 
I: What else do you do as peer educators, not specifically you as an individual? 48 
P10: We support each other, as peer educators we have a commitment, and we have a unity, we 49 
come together to discuss reasons why one did not attend the meeting.   We do not cancel a person 50 
for not attending the meeting. We help each other so that we can support other learners, maybe a 51 
learner has a problem at home, maybe the background. We have to support each other.  As peer 52 
educators we lead by example, because as peer educators we are leaders and other learners knows 53 
us peer educators and look up to us on what we do so we need to behave accordingly otherwise 54 
people will question what kind of peer educators, if they see us doing something wrong they will ask 55 
is this the peer educator who does this?   56 
I: So, you are saying you lead by example? 57 
P10:  Yes 58 
I:  What do we call a person who leads by example? 59 
P10: A leader 60 
I: What else do you do as peer educators? 61 
P10: As like here at school, we find people gambling then we write their names and report them to 62 
the office, we do not approach them, they are old, they undermine us and do not listen to us and say 63 
we are young, and who are we? I personally do not like to sit with boys, I like to sit with girls, you 64 
know how boys are. 65 
I: How are boys? 66 
P10: because boys are bully, they call me gay but I do not take it in my mind. I let it go, Ja. 67 
I: So, they say you are gay? 68 
P10:  mmm 69 
I: So, if you are gay how is that any of their business? 70 
P10: That is not their business that is why I never take it seriously and just let them be 71 
I: So, I want to know more. You said they do not listen to you guys because of age,  72 
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P10: Yes 73 
I : So they do not listen to you because of age ? 74 
P10: No its not an issue about age, remember I said they say I am   “ gay”,   so when they see as I am 75 
gay , when people see one person saying hey ‘ Stabani’ ( gay) so when a person call me Stabani then 76 
it means all the others will look down on me and say this one is a ‘Stabani’ what  can he tell us? 77 
I: So that is your problem? 78 
P10: Yes  79 
I: They do not listen to you because they call you ‘Stabani’ and they are boys so they won’t listen to a 80 
‘Stabani’? How does it make you feel though? 81 
P10:  I don’t take them seriously, if you argue with someone stupid, you are stupid and If somebody 82 
is stupid, leave them to be stupid, let them play the game of stupidity. Because what I know is that I 83 
like books ne, I like to study ne, those who tease me, they do not like to study, so I know that at least 84 
I have something that they do not have, and that is why I chose, I volunteered to be a peer educator 85 
yes…(gets emotional) 86 
I: So, you say they do not listen to you not because of the age but because they say you are gay 87 
P10: Yes. They undermine me because they say I am gay.   88 
I: What else do you do as peer educators at school?   I am sure that you do a lot of things. 89 
P10: Ja, as peer educators here at school, ok, sometimes we have a PRO, it goes around the school 90 
and looks for those who misachieve and report them to the principal to report the misachievious 91 
people because some people smoke here at school and sometimes we report to those who smoke to 92 
the teachers. We want our school to be the best. We want to make people to be proud of our 93 
school, our school to be the best in Gauteng.  XX school 2018-2019 has to be a school where people 94 
must wish to come to our school because of discipline.  95 
I: Ja  ja 96 
P10:  We teach each other about discipline. We are few in the club cos some of the learners do not 97 
want to learn. Some members come to play during the peer educator meeting. I just watch them.  98 
I: Oh, when they come to the meetings? 99 
P10: Yes. We teach about the grant money, that when we say grant money, when you have teenage 100 
pregnancy after having teenage pregnancy and expect make grant money. Now our government is 101 
saying the grant money is going to end. It must really end. We always teach them about teenage 102 
pregnancy, teenage pregnancy, teenage pregnancy and even in life orientation book, we are told 103 
about teenage pregnancy, teenage pregnancy, teenage pregnancy….(pages an exercise to demonstrate 104 
that teenage pregnancy is all over the pages of life orientation books) . Teenage pregnancy is dealt with a 105 
lot and …. Why don’t we make teenage pregnancy illegal? If I was a president, people would hate me 106 
because of the good work that I would do for them to say teenage pregnancy for people under 18 107 
years is illegal or they would give birth in jail. If it was about me I was going to be strict.  108 
I: You were going to send them to jail?’ 109 
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P10: I have a good heart, but when it comes to you doing wrong things intentionally even if we have 110 
taught you here at school. You want to do these things because you are afraid your boyfriend will 111 
leave you, or something. 112 
I: Or is that the problem? 113 
P10: Yes, their problem is that their boyfriends will dump them because they do not want to use a 114 
condom then they are afraid of being dumped 115 
I: so, they are scared of being dumped? 116 
P10: Yes, or some are afraid that a person can blackmail you because they do everything for you, buy 117 
everything, buy clothes and but with you, just one thing, just one thing, you don’t want to do and  118 
I: so, they have to sleep with them? 119 
P10: Yes, they say I have no choice I have to do…. ( throwing hands to show helplessness) that’s the 120 
thing. Personally for me, I do not like to date because I have seen that it will not benefit me, what 121 
will I gain by impressing friends, no I do not want to impress friends, no, I want to do it when I know 122 
that I will feel good about it, for now I just need to concentrate on my studies. For me, I want to 123 
concentrate on my future, those people who do not listen to me, in future, they will work for me 124 
washing cars for me, because I’m going to finish my education I always tell my friends who are 125 
dating that I will date when I am independent, with my house and my wife not just a temporal thing.  126 
I: I hear you, Z, you see, you are a very good peer educator. Tell me more, what else is happening? 127 
P10:  Smoking we keep quiet cos we are afraid of the boys who smoke, because if I report them, 128 
they can find out that I am the one who reported them. So, we keep quiet until the teacher catches 129 
them out. Teachers found boys in possession of alcohol, during the event and they were drinking 130 
and teachers said even if they can run away but Monday they will be back and will be suspended.  131 
I: Learners are naughty ne? 132 
P10: ja, they are naughty  133 
I:  You said what would you do about teenage pregnancy if you were a president? 134 
P10: I was gonna have them arrested and they would have their babies in jail. Because for me it is 135 
illegal but for others it will be unfair, I have a good heart but a person who wants to be forgiven for 136 
something they did deliberately, I do not feel sorry for them. Here at school, we talk about teenage 137 
pregnancy each and every day in the Life Orientation class, but they do not take it seriously and take 138 
it as if it is a right thing to do and as I have said they are afraid that their boyfriends will dump them. 139 
I: ohhh…. 140 
P10: So, they have to do this and keep quiet and not confide in their teachers. A teacher is 141 
somebody that you share anything with. So, they are afraid to tell teachers because they think 142 
teachers are going to judge them and a teacher is not a judge, a teacher will tell you the truth, the 143 
way it is and more about LO book, every time, you open the LO textbook there is always teenage 144 
pregnancy, we are always taught about teenage pregnancy, we see children in schools pregnant, 145 
why for what? Others want to impress their friends by let’s say I am pregnant, my friends are all 146 
pregnant I have to be pregnant again…(gets real emotionaL) 147 
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I:  This teenage pregnancy issue really upsets you and you said with smoking you do not do 148 
anything? 149 
P10: yes 150 
I: Ok, now tell me about your experiences as a peer educator? 151 
P10: To some I have a reputation, but some hai hai. 152 
I: What type of a reputation, because it can be bad or good? 153 
P10: I have a good one. Some have respected me. I am very strict here and If you do not participate 154 
you must leave the meeting.  I say if you do not participate, the door is looking at you, so you must 155 
please leave the room. Some come to the meeting because they just want to go on a camp, so they 156 
come for the opportunity to go on a camp that we talk about. They come here and we teach them but 157 
some do not participate, so I will chase them out, I am very strict but I always have this feeling that 158 
one day the peers will thank me for being strict to them, and what I have done for them….{opens his 159 
hands) 160 
I: yes yes 161 
P10:  I am like them, I am a child as well. I have been naughty towards the teachers as well. You must 162 
not be impatient with the learners. If you are a child, you get knowledge about what you are not 163 
supposed to do but with teenage pregnancy, you know that you should not but you do get pregnant, 164 
but why, why should you be afraid of a boyfriend? You must not be afraid of being dumped by the 165 
boyfriend. You must be afraid of your studies as a girl not of a boyfriend.  Teenage pregnancy, girls 166 
know about the dangers.  Girls should worry about their school work and not boyfriends Some girls 167 
are good ...very intelligent, but this teenage pregnancy thing ruins their future, their future is 168 
destroyed, this is  “Satan”  ,they get distinctions more than those you have expected to get 169 
distinctions, heish ….the teenage pregnancy is “ Satan”. one needs to be patient with children 170 
I:  I want you to tell me more about your experience. 171 
P10: I am a child as well, as I said, I learn as well I experienced knowledge from the BEM/GEM…(gets  172 
louder) … from the members, not from the teachers or from what, all of us, we are peers, but some 173 
knowledge I got from   those that I taught I was supposed to teach but they are the ones  who have 174 
taught me , and what they have taught me is right. We have members and executive members in 175 
BEM/GEMs 176 
I: When you talk about the members are you referring to the peer educators? 177 
P10: Yes, they are the BEM/GEMS, we have the executive and members. 178 
I:  How do you think the programme has influenced the learners? 179 
PE 10:   Ja, as I said, we had a drama during the Women event, even though it was lacking a bit which 180 
taught learners of things like bullying, teenage pregnancy and that the pastors can rape you 181 
sometimes, because sometimes they are not loyal to God, you know, they do not have time to get rid 182 
of their obsession.  They get obsessed, sometimes when they see someone beautiful, but the person 183 
is still a child, because you are a child you wish for something. We need to be careful about obsessions 184 
and be careful of what we hope for. We have to wish for the best all the time. We are all human, we 185 
do wish for things. We must be careful what we wish for. As a pastor, you have to lead by example. 186 
You have to be a leader. 187 
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I: Do you think the programme has helped other learners? 188 
P10: Other learners have changed. We had a guest speaker from XX FM, he came to tell us about his 189 
story, he was a naughty boy at school, but only one influence changed his life forever, he realised 190 
that he had to change his ways at school and guess what he got high marks, 96 out of 100 and the 191 
teacher made him to rewrite because he could not believe his achievement. Every time we have a 192 
choice.  193 
I: But when you look at them (peer learners), do you think the programme is influencing them? 194 
P10: Some of them have been influenced, but most have not been influenced.  195 
I: Why do you think it has not influenced them? 196 
P10: Most learners like fashion more, they take respect for granted, they take the BEM/GEM for 197 
granted, and discuss that they should leave it, hence it does not influence them.  Now things are 198 
about the choice and rights. The issue of rights is confusing me. My father is very strict, I see that he 199 
is strict because he loves me. You cannot say that I am 13 years old, no you cannot say that because 200 
of my background, charity begins at home, you see what I am telling you now I got it from home.  201 
I: You feel the programme has not influenced most of the learners? 202 
P10: Most of the learners have not been influenced because they chose fashion over the 203 
BEM/GEMs, they go to dance clubs and bashes and they talk about how they hit each other with 204 
bottles, I listen to them and I just realise that it’s their rights. I understand the reason for my father 205 
to beat me up, when a child makes mistakes, he must be punished and that is what I experienced. I 206 
do not have a grudge if my father beats me, I apologize to my father when I have done something 207 
wrongs. 208 
I: How do you think the programme has influenced you personally? 209 
P10: Before I joined the BEM/GEM, I used to be a fashion person too. There is a government food 210 
provision “Umgavava” is for all the learners, 211 
I : What is “ Mgavava”? 212 
P10: It’s government things. Before I got here I used to say “Mgavava” is for young kids and what will 213 
people say when I take” Mgavava” when I got here, to BEM/GEMs, they told us not to do things to 214 
please friends, but we must do things that we think are right. When they say I must not eat 215 
“Mgavava” and I don’t eat “Mgavava” and maybe when they get to class they will discuss about that 216 
I take “Mgavava”. Why should I care about what others say about me having to eat government 217 
food? I have big ears and they always say that I have big ears and I just ignore them in class. 218 
I: Are these ears big, even though they can be, but God made you to be like that. 219 
P10: Ok 220 
I: You are saying that peer education has made you to be comfortable to take “Mgavava”… 221 
P10: BEM/GEM has influenced me to not care to take “Mgavava”. It has taught me not to take things 222 
for granted. I got position 7 and my parents were disappointed. People used to undermine me, I tell 223 
them that If I fail I will give them R100, we can bet, I am not going to fail….(hits the table).  I will get 7 224 
distinctions. The BEM/GEM have given me the confidence.  Ms Y makes an example about me in 225 
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class about good performance and I have told someone that he will never beat me, I told another girl 226 
that she is clever and but I will be more clever than her. 227 
I: Ok I want you to tell me about the challenges you have encountered as a peer educator? 228 
P10: As I said, I experience name calling, I do not take it personally. The event made me experience a 229 
lot of challenges, I do not like to sing but I was forced to sing for the event, because the teacher 230 
threatened to beat me. The issue of me having big ears, they tease me, they won’t listen to me. 231 
There is a hat that I like to wear and they like to tease me about it and not listen to me. How do I 232 
feel, do I feel good? 233 
I: What lessons have you gained from the programme? 234 
P10: I have no right to judge. I used to be very judgmental, hey… I have learnt not to be judgemental. 235 
I have learnt to have affection to others even if they do bad to me. There is a boy who is not nice, 236 
and there is another one who commented about my bums and I said hai you are K part two. They 237 
came and wanted to bully me and I apologized to them. Even K used to comment about my bums. I 238 
realised that I might have hurt K and I apologized to him, that is why I do not have a scar face 239 
because I know how to apologize. 240 
I: What support did you receive as a peer educator? Who gave you support and how? 241 
P10:  N, she has done a lot.  Q my friend. Mam Y has supported me a lot. Even the school loves her 242 
more. They support me, in class they like to ignore my opinion and the teacher would say I am also 243 
right so that the leaners can listen to me in class as well. 244 
I: What kind of support have you received as peer educators? 245 
P10: As peer educators, they have given us support, in that when we say something, they see it as a 246 
right thing. Every Friday we say let’s make a fundraising, we then save it so that we can afford the 247 
events that we want to have them. Other learners support us a lot when we do fund raising. 248 
I: How do you think the programme organisers can improve the training you received? Oh, by the 249 
way you said you were not trained? 250 
P10:  I have been to the camp, they taught us a lot, like about sexual violence like rape and abuse, 251 
and that a person can rape you even if you are married. Most of the knowledge I gained from school 252 
learners here at school. If a person puts a hand in your ear, it is rape. I learned that lets love each 253 
other, we must have affection for each other, we must not have grudges. I like making friends, I 254 
introduce myself to others and they find me fascinating and I offer to play with them at the camp, to 255 
socialise, I try to show that you don’t have to be scared of anything. I then take plates to the washing 256 
place. They see me a hype person and wish that they can live with me. They spoke about marriage at 257 
the camp, marriage is not only about putting a ring, it is about commitment. They taught us that we 258 
are a united nation, we must be like brothers and sisters. 259 
I: How do you think the Department can improve the training you received? 260 
P10: They could add rights. Leaners have right to learning and responsibility to learn. We have rights 261 
from corporal punishment but our responsibility is to respect. Rights go with responsibilities. They 262 
must talk about bullying and consequences. Some run away, some kill themselves. They have to add 263 
something about bullies, they need to find out why others want to kill themselves. Next week I want 264 
to teach about rights. 265 
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I: How do you think the programme organisers can help you improve your role as peer educators? 266 
P10: We need support, immediately they hear something, they must not take it for granted, or drag 267 
their feet, they must intervene, e.g. expel them for five years. There are some learners who do not 268 
want to learn so they become naughty because they want to be expelled. They must come and help 269 
the school so that bad things can stop immediately. 270 
I: How do you think the programme organisers can improve the success of the programme? 271 
P10:  The GDE has to do something that learners can be attracted to like it. After school learners go 272 
home and get bored, so somethings must be taught something and be given something, e.g. camps. 273 
Learners want something in return, if we did not say there will be camps, we would not have 274 
members. Maybe the GDE must have incentives, like camps, food, provide services, like e.g. court, to 275 
play soccer 276 
I: What would you like to say in closing about the programme? 277 
P10: Keep it up. Be the self you are, do not depend on him/her. Let’s love each other. I love 278 
everybody and hate deeds that are bad. 279 
I: Thank you 280 
P10: You are welcome. 281 
